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Abstract
The aim of the study was to determine the motivation levels of teachers working in primary
school and the level of transformational leadership qualities of school principals based on the
perceptions of teachers; and then the investigate of the relationship between teacher
motivation and the transformational leadership qualities of school principals. The sample
consists of 397 class teachers and subject matter teachers who were chosen randomly and
work at the central boroughs of Ankara. As a result of the study, it was determined the
motivation levels of teachers is “partly satisfied” whereas the transformational leadership
characteristics level of school principals is “rarely.”At the end of the study, no meaningful
relationship was found between the transformational leadership characteristics of school
principals and the level of teacher motivation.
Keywords: Transformational leadership, School principals, Teacher motivation, Primary
school, Turkey
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1. Introduction
Reform methods of schools can’t adapt to social and cultural changes fast enough. Traditional
methods result in the failure of schools (Jacob, 2007). On the other hand, modern school
management considers the school organisation as the focus of transformation. The presence
of a leader has been necessary as the provider of this transformation and this leader has been
expected to take on the role of tranformational leader in schools (Bottery, 2001). It is these
transformational leaders who will market the transformation of the organisation and affect
and direct its followers in this way (Palmer, Walls, Burgress and Stough, 2001; Tichy and
Ulrich, 2008). This is so because the role of transformational leadership behaviour is quite
important in keeping up with scientific knowledge and technology at school, the adaptation of
the school to changing environmental conditions and increasing the quality of education
(Leithwood, 1992).The school principal as a transformational leader is expected to make the
school compatible with society and science by providing innovation with this role. It is
because schools that need to change and restructure themselves in order to continue their
existence in a constantly changing and dynamic framework are in need of leaders who can
lead the way for such changes.
Transformational leadership is the restructuring of the system in order for the mission and
vision of people to be redefined and their responsibilities refreshed so that the goals could be
reached (Leithwood, 1992). Therefore transformational leadership aims to ensure that the
staff identifies themselves with the goals of the organization (Podsakoff, Mckanzie,
Moorman and Fetter, 1990). Another characteristic of transformational leadership is that it is
effective on the followers. Due to this effect, the followers trust the leader and as a result, the
followers of a transformational leader show a tendency to do more than what is required of
them (Yukl, 1999). According to Burns (1978) transformational leadership is a process in
which leaders and their followers bring each other to a higher level of ethic and motivation.
In other words, it is the activation of the present energy in the followers by the leader through
positive active interaction with the followers and using this energy for organisational aims
(Krishan, 2001). The most important point in the definition are the goals, these goals are
independent from each other but are also related.
For this reason, it is necessary to firstly determine the mission, vision and strategies of the
organisation and its responsibilities (Leithwood, Menzies, Jantz and Leithwood, 1996).
Transformational leaders as a transformational intermediary are those who can create and put
into practice clear visions for the organisation, strenghthen its followers for higher standards,
behave in order to have others’ trust in themselves, and add meaning to organisational life
(Northhouse, 1997). Transformational leaders activate others to become postmodernist and
strenghten the school culture with real changes (Jacobs, 2007). Transformational leaders aim
to have their employees identify themselves with the aims of the organisation (Podsakoff,
Mckanzie, Moorman and Fetter, 1990).
In this respect, in the school which is based on three leadership functions as mission and
performance-based and culture-oriented, transformational leadership, intellectual knowledge,
ideal effect and personal motivation are the basic elements (Bass and Avolio, 1993). In this
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position, transformational leadership embraces a postmodern way of thinking and helps
others in sharing their visions. It has been proved through research that in an organisation
with transformational leaders, there is higher productivity and that the workers are happier
and there are fewer negative incidents (Robbins, 1996). Leaders increase their workers’
motivation through such behaviour (Bass,1990; Greenberg and Baron, 2000; Luthans, 1992).
As the human relations and communicative skills of a transformational leader are developed
(Sosik, Godshalk and Yammarino, 2004). They are effective in persuading and directing their
followers (Glad and Blanton, 1997). While doing this, the leader has a profile which takes
into consideration the expectations of its followers (Conger, 1999).
Though transformational leaders have many positive characteristics, they are also criticized
by certain authors. One of these criticisms is the ability of transformational leaders to abuse
this power (Hall, Johnson, Wysocki and Kepner, 2002) and even to show narcissistic
tendencies. In addition, the character traits of the followers can react negatively towards
transformational leadership (Stone, Russell and Patterson, 2003). It can be stated that the
existence of transformational leadership depends on the characteristics of the organizational
management and the staff. Another point which needs to be criticized is that, the theory of
transformational leadership is not effective when the staff do not possess the necessary skills
and information. It will be very difficult to motivate such a staff member as a
transformational leader. Another issue related to transformational leadership is the effect of
social culture on transformational leadership.
Leadership is not shaped independent of social culture. It has been found through studies that
transformational leadership is weaker in eastern cultures (Leong and Fischer, 2010). The
relationship between individuals with a traditional culture and transformational leadership is
very little (Spreitzer, Perttula and Xin, 2005). In addition, when looking at transformational
leadership from a theoretical point of view; it can be stated that it expresses the “what” but is
insufficient in explaining the “how”. To sum up, conceptual weakneses of transformatinal
leadership reduce its capasity although theory of transformational leadership provides
important insights about the nature of effective leadership (Yukl, 1999).
Motivation is the internal and external stimulants that determines the behaviour and the
priority of a person (Munn, 1968). It is the basic meaning for the cause and explanation of a
behaviour. The effects that provide motivation are related to needs which have not been met
(Covey, 2004). Motivation is the force that causes an individual to act in a certain manner or
to be oriented towards it (Gibson, Ivancevich and Donnelly, 1988). The needs and requests
which make up the foundation of the concept of motivation are mainly shaped by the culture,
social justice and structure in which the individual is in, as well as the emotional and spiritual
make up of the person. The motivation of human beings is closely related to all the objects
that the person establishes relations with (Bingol, 2006). In addition, personal traits, physical
conditions, previous experiences and environmental conditions are related to motivation.
When viewed from a managerial view, motivation is deciding on what method to choose to
activate an individual (Ruthankoon and Ogunlana, 2003). If a task needs to remain
motivational, the person performing the task as well as his or her superior needs to be on the
same page in regards to their expectations from the task. Together with this, it is a known fact
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that the experience and skills of the staff are important factors in increasing motivation
(Pandey, Wright, and Moynihan 2008). However, if the staff fails to find a connection to the
outcome of the task they perform for the goals of the organization, this can negatively affect
their motivation. In other words, the goals of the organization may not always be
motivational (Scott and Pandey, 2005).
Motivated workers are more dedicated to the organisation. They have job satisfaction and as
a result of this, they work more productively (Osterloh, Bruno and Frost, 2001). For this
reason, managers motivate their employees to use their knowledge and skills towards
organisational aims (Lindner, 1998). School principals have to keep in mind that teacher who
do not have job satisfaction and are demotivated may weaken educational programmes
(Snowden and Gorton, 2002). For this reason, they have to use different approaches to
motivate teachers (Lunenburg and Ornstein, 2004). There are a variety of factors in
motivating the staff. These can be summarized as a secure future, good and healthy working
conditions and positive communication with peers as well as managers (Öztürk and Dündar,
2003). The most important factor for the motivation of teachers is the school administration.
The participation of teachers in decision making, the sharing of authority and responsibility,
compensation and rewards can motivate them (Kocabaş and Karaköse, 2005). Another factor
is the communication and interaction the teachers have with their colleagues and students
(Güçlü, 1996). In addition, the physical conditions of the school, as well as the issuing of the
tools that will be used during the teaching also motivate the teachers (Ataklı, 1996). Another
factor is the relationship of the teacher with the families and their surroundings (Barlı, Bilgili,
Çelik and Bayrakçeken, 2005; Wu, 2003). The communication that the teachers establish
with the families positively impacts the success of the student and results in the teacher
having a sense of peace. School principals must be also sensitive towards the social needs of
teachers. A principal who is not aware of this and does not display effort to fulfill this, will
have difficulty in motivating people (Bursalıoğlu, 2002). For this reason, principals have to
understand what motivates teachers and be aware of how they can enhance energy and
motivation in reaching the aims of schools (Adair, 2002). This is closely related to the quality
and adequacy of school principals. A principal who has the necessary proficiency may
motivate his/her teacher with a visionary view.
Bass (1990) described that motivation is a sub-dimension of transformational leadership.
Motivation has been shown to be an inspiring component of transformational leadership
(Simola, Barling ve Turner, 2010; Sosik, Godshalk, and Yammarino, 2004). Researchs have
shown a positive relationship between transformational leadership and motivation.
Transformational leadership increases motivation of employees (Park and Rainey 2008). But
Caldwell ve Spink (1992) determined that sub-dimensions of transformational leadership
were cultural, educative, strategical and responsive. Also Leithwood and his colleagues have
defined transformational leadership based on schools. Researches have explained the
functions of transformational leadership in three fields as (Leithwood and Jantzi, 1990;
Leithwood, Jantzi a n d Fernandez, 1994; Leithwood, 1995): Those which are mission- based
develop in a great sense the vision shared in the school. Performance-based ones expect high
performance, provides individual support and supports intellectual knowledge. Those which
4
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are culture- oriented determine organisational values, enhance productive school culture and
increase the share of the decision mechanism. However, although there is limited research on
leadership style and teacher motivation, recently there has been research arguing that
transformational leadership is not sufficient for schools (Marks and Printy, 2003). Then It’s
possible to say that transformational leadership has different characteristics in school.
The success of the leader varies depending on their personal make up, the size of the business
they work in as well as their country and culture (Tosi, Mero and Rizzo, 2000). In Turkey,
the school principals work in connection to the Ministry of Education. The education policies
of the schools as well as the decisions regarding the school management are made by the
Ministry of Education. These decisions are passed into law through legal arrangements. The
school principals are than ordered to implement them. In summary, the school principals do
not decide on educational policies regarding their schools and cannot make basic decisions
regarding education and training. In addition to this, the lack of resources as well as the
operational and structural problems that are brought forward by the hierarchical structuring,
are all obstacles in the path of effective education being implemented (Özdemir, 1998). It
seems rather difficult for management in a system with such characteristics to play the role of
a transformational leader. This is because transformational leaders aim to create subordinates
which are independent, able to think critically and as a result be able to make important
contributions. They are able to undertake risks, not be afraid of making mistakes and are
aware that mistakes are an opportunity for improving themselves (Selen, 2001). However it
seems impossible for a strictly centralized structure to not prevent the freedom that lies at the
foundation of leadership.
Educational organisations are those which have been set up to realise a specific social aim
which shape the future of a society. The quality of education determines the future of a
society. Schools, which have the responsibility of fulfilling muti-dimensional functions, are
affected by internal and external environmental factors. Some of these factors may be
negative. The elimination of negative factors depends on the presence of leader school
principals. It is understood that in the studies carried out in Turkey concerning school
leadership, mainly the transformational leadership qualities of school principals are
determined. Studies on the comparison of transformational leadership with other disciplines
are limited. There is no research on the transformational qualities of school principals and
teacher motivation, and the relationship between the two in Turkey. In this respect, I wish to
contribute to field study by determing the motivation levels of teachers, the transformational
leadership qualities of school principals and the relationship between these qualities and
teacher motivation. In this context, the aim of the study is to determine the motivation levels
of teachers working in primary school and the level of transformational leadership qualities
of school principals based on the perceptions of teachers and the investigate of the
relationship between teacher motivation and the transformational leadership qualities of
school principals.
2. Method
2.1 Population and sampling
5

www.macrothink.org/ije

International Journal of Education
ISSN 1948-5476
2011, Vol. 3, No. 2: E4

The study was carried out in the 2009-2010 academic year. The population of the study is
composed of primary education teachers employed in the primary schools in Ankara a
province located in the central Anatolia in Turkey. A sample size was identified by using the
theoretical sample size table developed by Yamane (2001). To prevent the negative effect of
a possible low return rate, the working sample size was identified as 450. There were 397
returned questionnaires from the distribution of 450 surveys. The sample of the study is
composed of a total of randomly selected teachers in the research.
2.2 Data Gathering Instrument and Data Analysis
In the study, two scales were used to determine the motivation levels of teachers working in
primary schools and to determine their perception levels of transformational ledership
qualities of school principals.
The review of the literature was followed by unstructured interviews with 70 teachers about
the factors of teachers’ motivation. These activities led to a draft of the Teachers’ Motivation
Scale, which was analyzed by a panel of experts that included two professors of education
and educational research. The panel of experts verified the accuracy and importance of each
survey item. I studied the factor analysis suitability of data by using Kaiser –Meyer- Olkin
(KMO) and Barlett Sphericity test and the KMO 0.66 and Barlett Sphericity test was found to
be meaningful. The total explained variance in this scale with a structure of five factors
is %75. This ratio was seen to be sufficient in evaluating analysis. It was assumed that the
items in the scales were suitable for assessing the motivation level of teachers. In addition,
for each sub-dimension, Cronboach Alpha reliability coefficient has been calculated. The
reliability coefficient of the scales subdimensions range between .59-.83. It is accepted that
the values obtained are sufficient in measuring the motivation levels of teachers. A 5-point
Likert-type scale was used to measure teacher motivation with options ranging from 5 (‘very
satisfactory’) to 1 (‘very unsatisfactory’).
Table 1. Factor loadings of teacher motivation and reliability
Subdimensions
Parent
Physical conditions of the
school
School management
Students
Colleague relationships

Number of items
4
5

Factor loadings
.46 - .87
.45 - .76

Cronbach's Alpha
.83
.69

4
4
2

.47 - .80
.50 - .84
.68 - .82

.69
.59
.64

In the study, ‘TheTransformational Leadership Scale’ which was developed by Brestrich
(1999) and which is used in educational organisations in Turkey, has been used. As shown in
Table 2, the reliability coefficients related to the sub-dimensions within Transformational
Leadership scale are significantly high.
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Table 2. Reliability of transformational leadership
Subdimensions
Providing vision and inspiration
Forming role models
Dedicating yourself to aims of the group
Providing individual support
Arousing intellectual wish
Keeping high performance expectation on
the agenda

Number of items
5
3
4
4
3
2

Cronbach's Alpha
.93
.91
.94
.89
.93
.94

It has been found that no item decreases the reliability of the leadership scale and has to be
eliminated from the analysis. A 5-point Likert-type scale was used to measure teacher
motivation with options ranging from 5 (Always) to 1 (Never).
As a result of the Kolmogorov- Smirnov Z test, it has been found that the data set has not
been distributed as normal. Due to this, in the data obtained in the study, arithmetic mean,
standard deviation, Mann- Whitney U test and Kruskall Walls test were used. Also The
Spearman’s rho test was used in finding the relationship between teacher motivation and the
transformational leadership perception of school principals.
2.3 The Individual Characteristics of the Participants
38.1 % of the participants are women and 61.9 % are men. 61 % of the participants have a
seniority of 1-10, 31.2 %11-20 years and, 7.8 %, 21 years and over. 41.1 % of the
participants are class teachers, 58.9 % are subject matter teachers. 88.9 % have graduate
degrees whereas 11.1 % have post-graduate degrees.
3. Findings
In this part, the motivation levels of class and subject matter teachers depending on various
variables, the transformational leadership characteristics of school principals according to
teacher perceptions and the relationship between these findings have been evaluated and
commented on.
Table 3. The motivation levels of teachers
Subdimensions
Parent
Student
Colleague relations
School management
The physical qualities of the school
Total points for motivation level

n

397

M
2.73
2.64
2.26
2.83
2.61
2.65

SD
.84
.98
.90
.92
.95
.46

The motivation levels of teachers is as “partially satisfied”. When the means of the
subdimensions are studied, the subdimension of colleague relations is “not satisfied (M=2.26)
7
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whereas the other subdimensions are “partially satisfied” (M=2.61-2.83). In a working
environment where there is dissatisfaction in colleague relations, it can be said that there is a
communication problem among the teachers. It can be seen in the table that the subdimension
‘school managament’ has the highest mean. Based on the table, it can be said that the
motivation levels of teachers is low and that teachers are less affected by factors other than
the principals. However, it is not possible to say that school principals have a positive effect
on teacher motivation. When the views of the participants are evaluated based on gender,
there isn’t a meaningful difference between female and male teachers in terms of motivation
level means (U=16566.500). There isn’t a meaningful difference in terms of motivation level
means between class teachers and subject matter teachers (U=18538.000). Although there is
no difference in the means of variables, the motivation levels of female teachers and subject
matter teachers are more positive. As a result of the Kruskal Wallis analysis, no meaningful
difference has been found in terms of motivation level means among teachers of different
seniorities, χ² (n=397)=3.75. However, there is a meaningful difference in terms of
motivation level means among teachers with different educational degrees. There is no
meaningful difference concerning motivation levels between teachers with undergraduate and
graduate degrees(U=4535.000) and teachers with undergraduate and post-graduate degrees
(U=257.500). However, there is a meaningful difference between teachers with graduate
and post- graduate degrees concerning motivation levels (U=2067.000). The motivation
levels of teachers with graduate degrees are more positive. Based on this result, it may be
thought that teachers with post-graduate degrees have different expectations compared to the
others.
Table 4. The means of transformational leadership qualities of school principals based on the
perceptions of teachers.
Subdimensions
Providing vision and inspiration
Forming role models
Dedicating yourself to group goals
Providing individual support
Arousing intellectual wish
Keeping high performance expectations on the
agenda
Total points for transformational leadership.

n

397

M
2,25
2,34
2,36
2,36
2,52
1,90

SD
.94
1.05
1.04
1.01
1.09
1.13

2,31

.95

When the points the participants gave to the items on their perceptions of the transformational
leadership qualities of school principals are studied, the general means of the
transformational leadership qualities of school principals has the general means “rarely”
(M=2.31). As can be seen in the table, the highest mean is for the subdimension “Arousing
Intellectual Interest” (M=2.52). The lowest mean is the subdimension “Keeping high
performance expactations on the agenda” (M=1.90) Based on these results, the
transformational leadership qualities of school principals within the context of the sample are
below average. In other words, school principals rarely display transformational leadership
qualities based on the perceptions of teachers. According to the views of teachers, there is no
8
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difference in the transformational leadership qualities of school principals in terms of gender
(U=18392.000) and between class teachers and subject matter teachers (U=17381.500).
While the means of female and male teachers do not change based on the table, subject
matter teachers think more positive of school heads despite the fact that no difference exists.
When comparisons are made based on seniority and educational levels no difference has been
found in terms of transformational leadership qualities between teachers with different
seniorities χ²(n=397)=594 and teachers with different degrees χ²(n=397)=302 as a result of
the Kruskal Wallis analysis. Based on these results, although the seniorities and educational
levels of teachers change, their views on the transformational leadership qualities of school
heads are similar. However, the views of teachers with a seniority of 21 years and over and
those with graduate degrees are more positive.
Table 5. The relationship between transformational leadership qualities of school principals
and teacher motivation.
Spearman's rho

Total points for
transformational
leadership
Total points for
motivation level

r
p
n
r
p
n

Total points for Total points
transformational for motivation
leadership
level
1.000
.011
.
.822
397
397
.011
1.000
.822
.
397
397

The Spearman’s rho test was used to determine the relationship between teacher motivation
and the transformational leadership qualities of teachers. As a result of the correlation
analysis, the correlation coefficient was calculated as r=.011. Based on this result, the
conclusion was made that there is no meaningful relationship between the transformational
leadership behaviour of school principals and teacher motivation based on the perceptions of
teachers.
4. Results and Discussions
The aim of this study was to determine the motivation levels of teachers working at primary
schools and the transformational leadership qualities of school principlas according to the
perceptions of teachers and to investigate the relationship between teacher motivation and the
transformational leadership qualities of school principals. Based on the results of the study,
the motivation levels of teachers working at primary school has been determined as “partially
satisfied”. There isn’t a meaningful difference among teachers of different variables (Ünal,
2000). When the external motivations of teachers in this study are considered, it maybe said
that teachers are dissatisfied with the abstract and concrete conditions of the school within the
context of the data obtained. It is known that teachers who have high external motivation
direct themselves to aim-centred activities (Ryan and Deci, 2006). The teachers who have
participated in the study find external motivation sources such as managerial behaviour, the
social support they get from parents and reward and punishment inadequate (Wu, 2003). In
9
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schools with strong school culture (Cheng, 1993) and climate (Coutts,1997), it has been
found through studies that motivation levels are high. Workers have motivation despite
difficult conditions, but the fact that the problems they face are not solved affect their
motivation negatively (Nicholson, 2003). Based on the results of this study, it may be said
that teachers are dissatisfied with conditions at school and that communication at school,
school culture and climate and its conditions are factors of this dissatisfaction.
The level of transformational leadership qualities of school principals based on the views of
teachers has been found as “rarely” in the study. There isn’t a meaningful difference among
teachers of different variables (Çelik and Eryılmaz, 2006; Taş, Çelik and Tomul, 2007).
The data obtained implies that school principals are insufficient in displaying
transformational leadership and school culture. Studies which have been carried out so far
show that school principals who are transformational leaders direct their schools to succes by
forming a shared culture between teachers and students (Sagor, 1992). This means that the
mission and vision of the school is determined by the school principal (Leithwood, 1992). It
is also known that principals who possess transformational leadership qualities motivate
teachers to participate in decisions (Wegge, 2000). However, based on the results of the study,
it is understood that teachers can not see such behaviour in school principals. Despite this,
Akbaba-Altun (2001) has reached the conclusion that school principals think that they
possess transformational leadership qualities in the study he/she carried out. Based on these
results, it is possible to say that school heads are aware of their transformational leadership
qualities but are unable to transform this awareness to behaviour. This condition brings into
mind the importance of the sufficiency of personal characteristics and communication skills
of school principals (Barth, 1986; Dwyer, 1986).
The educational process, out of schools, the leadership behaviour of a school principal and
this experience and values are also affected by social culture. Turkey has a dominant culture
which is affected by western culture but has qualities specific to itself. The leadership
behaviour of managers in Turkey is basically affected by the cultural structure of the society
(Karkın, 2004) and the Turkish Education System also has a centralized, bureaucratized
structure. Transformatioanl leadership is very important in countries where change is
necessary (Kanungo and Mendonca, 1996). There is a tendency for innovation especally in
people who are creative, curious and in favour of freedom. Transformational leadership
seems attractive for such people (Triandis,1995). When viewed in this context, if teachers do
not need a change and if they are not open to innovation, the transformational leadership
behaviour of a school principal will not have an effect.
Another point to be considered is one concerning the leadership perceptions of teachers. The
fact that the person in the managerial position has the right personal traits or the formation of
suitable conditions does not necessarily mean that the teachers will accept its manager as a
leader (Konrad, 2000). Leadership is also a process which is perceived differently by teachers
(Lord, Brown and Freiberg, 1999) and how the leadership is accepted by teachers is related to
the implicit leadership perception of teachers (Kenney, Blascovich and Shaver, 1994; Engle
and Lord, 1997). The presence of a harmony between implicit leadership perception and the
leader and that it provides the trust and motivation between subordinate and superior
10
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relationship has been proven through scientific research (Epitropaki and Martin, 2004). In
this context, it may be said that the implicit leadership perceptions of teachers are not
compatible with the leadership behaviour of school principals.
As a result of the study, no significant relationship has been found between the
transformational leadership behaviour of school principals and teacher motivation according
to the perceptions of teachers. This result is not consistent with some studies on relation
between motivation and transformational leadership carried out in different countries (Eyal
and Roth, 2011; George and Sabhapaty, 2010). But Ergin and Kozan (2004) explored that
transformational processes don’t enable to satisfy high level needs of employees in Turkey. It
is thought that the centralized structure of Turkish Education System have a negative impact
on the school principals' leadership qualities and motivation of teachers (Leithwood, Steinbach
and Jantzi, 2002). Because centralized and bureaucratized education systems also restrict the
leadership behaviour of school principals (Hallinger and Leithwood, 1998). Also
transformational leadership takes into consideration just the reformist role of school
principals and especially emphasises the shaping of organisation culture (Conley and
Goldman, 1994; Leithwood, 1995). Although the individual characteristics of the leader in
this form has an important role in the efficiency of the group, its effect on teacher motivation
is not sufficient. Although transformational leadership plays an important role in the
realisation of organisatioanl goals and the increasing of its aims, it lacks in motivating
teachers. There was no conclusive proof that an administrator’s leadership style has a direct
relationship to teacher motivation (Gallmeier,1992). For this reason, the presence of a
instructional leadership is necessary in schools in addition to transformational leadership
(Marks and Printy, 2003). It is thought that the integration of these two types of leadership
will be effective in school success and the enhancement of teacher motivation. Besides, if
teachers don’t have faith in school objectives, this may lead to low motivation. We must not
forget transformational leadership is based upon organizational objectives. Therefore teachers
with low motivation may not affected by behaviours of school principals regarding
transformational leadership.
Some of the limitations of this study is that the data obtained cannot be generalized since it
has been carried out at state primary schools in Ankara. However, the data obtained may set
an example for future studies. In addition, more different and related research is needed on
teacher motivation and the transformational leadership qualities of school principals, as
leadership studies carried out within the framework of western cultures have not been
sufficienty questioned in eastern cultures (Bajunid, 1996; Cheng, 1993; Hallinger, 1995).
Also, studies which are directed towards the implicit leadership perceptions of teachers are
suggested. Another suggestion of the study is that the Ministry of Education takes into
consideration the scientific research carried out and places emphasis to personal traits when
choosing school principals. Moreover, the formation of conditions that will increase the
external motivation of teachers is a concern for the Ministry of Education as well as for
school principals due to its centralized structure.
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