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Abstract
Purpose: To describe the earliest and latest morphological elements acquired by non-native
speakers of Arabic language.
Methods: Three young non-native speakers (a Spanish and two Beninois) were tape-recorded,
twenty-minutes each and tested based on traditional classification of words in Arabic:
nouns-class, verbs-class, and function-words class. Face-to-face observations were also noted
down.
Results: Results indicated that case-one had many problems regarding plurality, duality,
gender, agreement between adjectives and nouns, number in general except simple numbers
when used separately. Case-two produced a large number of the content-words, but again
with many atypical ones. Case-three had only a few errors in patterns like broken-plural and
diminutives. Additionally, case-one demonstrated a limited use of verbs, a very few or no
function-words, case-two showed a quiet number of verbs compared to case one’s poor use
of verbs, and function-words as well, and case-three proved to have good command of
nouns-class, verbs-class and function-words-class.
Conclusions: Cases 1-3 are alike yet dissimilar in terms of acquired and non-acquired
morphological patterns. These variances were shown clear through the produced
morphological patterns by each and may be affected by the period spent in the Saudi Arabia
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and amount of language each one of them has been exposed to.
Keywords: Arabic language, Morphology acquisition, Noun-words class, Verb-words class,
Function-words class
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1. Introduction
How language is acquired in general is a very fascinating yet mysterious topic that linguists
and specialists from other fields struggle to know. Yet, what is more fascinating and
mysterious is acquiring or/and learning a second language by L2 acquirer and/or learner. This
study focused on morphology acquisition and/learning by L2 learners. It is an
embedded-multiple-case study, where in three cases whose first languages are different have
been recorded and then the data-collected have been analyzed in terms of similarities and
dissimilarities among acquired morphological patterns.
Actually, it is being observed that both acquirers and learners of Arabic language as a second
language (ASL) face many problems during acquisition and learning processes. However,
one of the major problems which non-native speakers meet is acquiring and learning the
morphology of Arabic language, that is, they may come and leave to any of the Arab
countries, with same problems. Due to this, it is worthwhile to investigate this area which will
help first to see how this component of language is acquired or/and learned by young
non-native speakers of Arabic language, and also to decide on the nature of the difficulties
met by such L2 acquirers/learners of the Arabic language.
Very little data has been written about the acquisition of morphology in Arabic by L2 learners
or/and acquirers. Following this claim, the researcher does this research with the hope that it
will draw the attentions of other researchers to work in this field and investigate such area.
1.1 First Language Acquisition
How each and every one of us acquires his/her first language is still an unanswerable
question till now. In spite of the made attempts and theories which have been evolved
explaining such world phenomenon; they all have reached questionable findings,
controversial conclusions, even if they are plausible. However, from the major theories of
first language acquisition can be mentioned here to help then explaining theories of second
language acquisition in relation to this research-paper.
Generally, the major language acquisition theories are four, namely: behaviourims, innatism,
interactionsim, and connectionism. Skinner who was pioneer in proposing this approach
assumes that language is acquired through imitation which then develops into habits. Later on,
these habits will go under practice and then the language is formulated. However, this
approach has greatly succeeded in interpreting what goes on when a child acquires the first
language in simple linguistic levels but not complex ones. For that matter, a new theory has
evolved proposed by Chomsky. Chomsky thinks from an innate perspective that a child’s
brain is not a blank slate which is filled by imitation, habits and practice concluded by
language behavior. Instead, a child mind is biologically prepared with a universal grammar,
more accurately as Chomsky describes it Language Acquisition Device (LAD) which enables
him/her to acquire the language used in his/her society just like any other process like
walking for example. To continue this argument, interactionists like Slobin, Piaget, Vygotsky
and others argue that language acquisition mechanism can be explained in terms of cognitive
development. For Piaget, for example, language is developed just like other cognitive
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abilities are being developed; he uses terms like (egocentric) ability of the child for
explaining him/herself. Dissimilar to this opinion, yet following the same approach, Vygotsky
claims that it is social interaction rather than psychological or cognitive as Piaget has
described it which can describe the mechanism of first language acquisition. Well, for
connectionists (e.g. Jeffrey Elman), they will argue against both Chomsky and Piaget and
Vygotsky who actually have in common in having the idea that language requires a separate
module in the mind. So, for a connectionist, language is acquired through exposure to as
many associations to a linguistic pattern as possible.
To conclude, the above mentioned theories, mainly their findings, still beyond the real,
plausible and enough interpretation for first language acquisition, yet they have served a lot
and still are helping many researches to works on their results to develop language pedagogy,
teaching and learning language, etc.
1.2 Second Language Acquisition and Learning Theories
Principally, acquiring a second language is entirely and externally different from acquiring a
first language, though some would think they would go under the same processes. Despite
this, this claim is controversial for the same theories used to explain first language acquisition
are actually the same which are being used to explain second language acquisition, albeit,
each first language acquisition theory in second language acquisition is being extended with
the help of an additional hypothesis/hypotheses as it will be shown below.
To start with behaviourism, in second language acquisition, it has been proposed and
emphasized to be applicable for second language acquisition by both Nelson Brooks and
Robert Lado. Lado hypothesizes in his proposed model Contrastive Analysis Hypothesis
CAH that similar patterns in two languages will be learned and/or acquired more easily than
different patterns in two languages which will be learned and/or acquired more difficultly.
Furthermore, what Brooks and Lado have called as mimicry and memorization towards
formation of habits has been criticized later by those who prefer to follow Chomsky’s theory
for explaining second language acquisition.
In comparison and with reference to the above criticism for both behaviourims and second
CAH, those who consider Chomsky’s theory offers the best view for explaining second
language acquisition support this biasness with a worth number of researches. For instance,
Lydia White and Cook, assumes that second language acquisition has also a kind of logical
acquisition just as it happens in the first language acquisition [Cook]. Again, what happens in
the first language acquisition regarding Universal Grammar is applicable to happen in the
second language acquisition, [White]. Another supporter for the Chomskyan perspective
include who Krashen proposes the monitor model which consists of five hypotheses to
explain second language acquisition, namely, 1) acquisition-learning hypothesis, 2) monitor
hypothesis, 3) natural order hypothesis, 4) input hypothesis, and 5) affective filter hypothesis.
One more perspective towards explaining second language acquisition following the
interactionists’ approach is information processing. Actually, in this approach, there different
models: 1) Norman Segalowitz: learners should pay attention to what they want to learn
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and/or acquire from among the presented linguistic patterns, 2) Anderson, DeKeyser and
some others: second language acquisition starts with Declarative Knowledge which has to be
developed into Procedural Knowledge by practice and learning processes, and 3) Transfer
Appropriate Processing: learners store, retrieve language patterns in similar situations that the
first language was acquired.
Models derived and/or have been proposed depending on the connectionism theory, are also
competitive in their views regarding second language acquisition. Consider, for example,
Ellis’s emphasis on frequency and input of features a learner being exposed to. Actually and
according to this model, learners do not only learn, rather they have the ability of making
generalizations and predictions about the second language they are acquiring. One more
model is the Competition Model, described by Bates and MacWhinney in terms of
approaching both meaning and form. Say it another way, it is only by exposing learners to
thousands of meanings of what they are learning so that meaningful connections are
formulated.
Additionally, three other models influenced by the cognitive/developmental perspective are: 1)
the interaction hypothesis: Long support this hypothesis; we learn through interaction, correct
feedback, etc., 2) the noticing hypothesis: Schmidt proposed this hypothesis, supported by
Susan Gass also; unless we notice what we want to learn, we will not learn it, and 3) the
processability theory: proposed by Meisel, Clahsen, and Pienemann and developed by the last
one; there is a certain system for transfer of first language knowledge to second language
acquisition by learners.
The last theory for second language acquisition to be mentioned here is the socio-cultural
perspective influenced by the Vygotskyan theory mainly Zone Proximal Development ZPD.
Lantolf explained this model using what he called as Collaborative Interaction. Similar to
Lantolf are Swain and Lapkin who introduced Collaborative Dialogue with the help of
socio-cultural perspective; learners acquire second language by being involved in productive
language aspects/tasks/skills.
1.3 Arabic Language
Basically and with reference to comparative linguistics, Arabic language is one of the Semitic
languages. Originally, Arabic language has at least five forms: Classical Arabic Language
(refers to the language of the Holy Quran and the language which was used in the pre-Islam
period, Islam period, etc., Standard Arabic Language (refers to the language which has been
used mainly from the times after Abbassi period), Modern Standard Arabic Language (refers
to the language which is used in media in nowadays, and language used by sophisticated
people, Spoken Arabic (used by day-to-day communication among all native speakers of
Arabic language in all the countries where in Arabic language is used as the first language[all
dialects of Arabic), and Foreign Arabic Language (used by learners of Arabic language either
as second or for specific purposes, as it happens in the case of non-native speakers of Arabic
who are Muslims), [it should be noted that there is always exception, some non-native
speakers can speak Arabic language better than Arab themselves]. Linguistically, Arabic
language is majorly an inflectional language from a morphological perspective, case-marking
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dependent from a synaptic point of view, from right to left writing, graphically, [more details
about the linguistic system of Arabic will be provided below when accounting for the
morphology of Arabic language).
In principle, Spanish language is one of the Romance languages family, the sister of
languages like French, Italian, etc.. Spanish language is used and spoken in different
countries including: Spain, Costa Rica, Cuba, Dominican Republic, Mexico, Guatemala,
Honduras, El Salvador, Nicaragua, Panama, Colombia, Venezuela, Ecuador, Peru, Bolivia,
Chile, Argentina, Paraguay, Uruguay, United States, and Puerto Rico.
Like Spanish language, French language is also one of the Romance languages family.
Actually, French language is used as both a mother-tongue language in 30 countries
distributed around Europe, Africa, North America, and Oceania. Additionally, it is also used
as an official language in other dependent entities and territories in Asia, Oceania, Africa,
North America, Europe, and Antarctica (Africa). Needless to say, from among the countries
where in French is used as an official language of the country is Benin, a Wes African
country.
Dendi or Dandawa as one of the Songhay dialects language which is one the Nilo-Sahran
languages, a minor one actually which according to Dalby (2004) has no ‘close relatives’, (p.
572), is the mother language of people in some areas in northern Benin, Niger and Nigeria.
For Dendi language, they use the Latin script, just like French, and Spanish which have make
use also of the Latin scrip but with French and Spanish variants for both language. Unlike
these three languages, in the case of Arabic language: Arabic and Syriac alphabets are used in
addition to the Latin script in the writing system of Arabic language.
Linguistically, Arabic like other languages has its own unique features and shared features
with other languages as any other language in the world. For instance, graphically it has 28
eight letters written from right to left starting with [aalif] and ending with [yaa]. Phonetically,
Arabic mainly Standard Arabic has 30 consonants and 6 vowels; three short and three long.
Phonologically, Semitic languages in general and Arabic as one of them is characterized
pharyngeal and guttural sounds, again with major sounds and minor vowels. Syntactically,
the typical structure of the sentence in the form of statement in Standard Arabic Language is
(V+S+O/Comp.) with allowance of (S+V+O).
Morphologically, Arabic language is a root-pattern inflectional language. Ryding, (2005)
defines morphology as the linguistic level system which ‘pertains to the organization, rules,
and processes concerning meaningful units of language, whether they be words themselves or
parts of words, such as affixes of various sorts’, (p. 44). In Arabic however, the study of
morphology refers to two things: one is derivational or lexical morphology and this refers
exactly to word formation, and inflectional morphology which in turn refers to interaction of
these words with syntax.
Morphology as a component of language acquired by a child in his/her childhood in whatever
language can be problematic for a learner when it is either acquired or learned by a person as
a second morphology. In spite of this fact, when it comes to native speakers children who
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have certain language disorder such as those with specific language impairment (SLI) one
stands surprised wondering whether such problems mainly morphological ones can be similar
to those a second language learner will meet when learning or acquiring this the morphology
of this or that certain language. Thus, the following are five studies which have been
conducted in different settings, environments, and with different objectives and research
methodologies, but all share the idea of searching in morphology acquisition in L2 learners
and/or acquirers. It should be noted that these five studies are arranged here by data of
publication starting by the most recent one.
To start with Shirai’s (2010) study, s/he accounts for the acquisitions of tense-aspect
morphology suing empirical data to support the claim(s) of this paper. Therefore, accounting
for the interaction of the two aspects of past tense acquisition, namely, semantic bias in early
past tense marking and the regular/irregular asymmetry in the acquisition of past tense
morphology, and testing the claim of both Pinker (1984) and Bickerton (1981) which provide
specific predictions regarding how verb semantics and regularity interact in the acquisition of
tense-aspect systems, were the main objectives of this study. Hereby, some major conclusions
which the researcher has come up with are: 1) overregularization is observed even at the
stage when the morphology is restricted to its semantic prototype, 2) in L1 acquisition, there
is no clear pattern of regular-irregular dissociation in past tense acquisition, and there are
individual variations, and 3) in L2 acquisition, it is argued that there is some evidence for
regular-irregular dissociation in relation to semantic bias, regular morphology being more
strongly tied to semantics, but the evidence is not conclusive.
This study by both Jacobson and Schwartz also accounts for morphology acquisition in
comparison and contrast, that is, between normal children whose native tongue is not English
(it is Spanish) and children with language impairment who again learn and acquire English as
a second language. Major conclusions of this study are: 1) overall accuracy was higher for
children in the TD group on all verbs types, 2) TD children produced regular verbs with 80%
accuracy, irregular verbs with 47% accuracy, and novel verbs with 49% accuracy, 3) children
with LI produced regular verbs with 11% accuracy, irregular verbs with 28% accuracy, and
novel verbs with 5% accuracy, 4) the groups differed in the overall accuracy of past tense use
according to verb type and the types of errors produced, and 5) children with LI performed
proportionally and absolutely lower than their TD peers on all verb categories which
indicates that TD children performed better than their LI peers.
One more study is by Paradis (2005) who investigates the claim whether errors and/or
mistakes made by L2 learners and/or acquirers are similar to those made by person with
language disorders. However, in this paper he presents data for longitudinal studies of cases
from different nationalities living in Canada. The paper has been concluded with the
following indications: 1) the ESL children in this study seemed to be learning English at
variable individual rates, 2) early ESL children can be expected to make errors with
grammatical morphology, and these errors can extend into their second year of experience
speaking the language, 3) difficulties in producing grammatical morphology will be evident
regardless of L1 background, although there is some indication that difficulties may be more
pronounced in children whose L1 is not RI language, such as Mandarin or Cantonese, 4)
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difficulties in producing grammatical morphology will be more pronounced for morphemes
that mark the grammatical category tense, like auxiliary verb and verb inflections with the
exception of [-ing], and when children make errors they usually omit them more often than
substitute the wrong morpheme, 5) ESL children will alternate between correct use and
omission of a morpheme in their speech until they gradually achieve native-speaker accuracy
levels with them, 6) such characteristics which describe typical English-language learning
overlap largely with the characteristics of monolingual impaired language, and 7) it is
advisable to be cautious when considering the presence of errors with grammatical
morphology as a sign of SLI in early ESL children.
In addition to the studies which have been mentioned above about morphology acquisition by
L2 acquirers is Parodi, Schwartz and Clahsen’s (2004) study who explore some
morphological aspects acquisition mainly L2 acquisition of the morpho-syntax, but not of
English language, it is about German nominal instead. Thus, the researchers attempted
investigating the acquisition of morpho-syntax by adult L2 speakers of German whose native
languages are: Korean, Turkish, Spanish and Italian [Romance], compared after that to those
of L1 speakers of German language. the study is concluded with that: 1) in early stages,
plurality is often expressed via lexical, uninflected forms, as determined by the high ratio of
quantifiers and numerals to other D-elements, 2) while there is some noun plural inflection
present at this point, the incidence of noun plural morphology increases over time, 3) there
were only few clear cases of (attempted) number concord in nominals, even at more
advanced stages of L2 development, 4) the role of L1 transfer in adult L2 acquisition is
greatly valid in the findings of this study, 5) adults L2 acquirers with subject-verb agreement,
plural inflection, etc., in their L1 grammars do not have an advantage in the acquisition of
similar TL Phenomena over L2 learners who do not, 6) adults L2 learners, despite having
structurally different L1s, behave in much the same way towards inflectional morphology, 7)
regardless of the L1 inflectional systems of the L2 learners, they essentially start from the
same point in regard to acquiring inflectional morphology, and 8) a general indication of this
study seems to be that in both the nominal and the sentential domains, syntactic transfer is in
evidence but morphological acquisition is problematic regardless of the properties of the L1.
Last but not least, Jia (2003) also attempts for the acquisition of plural morpheme by native
Chinese-speaking children. In spite of this and unlike the above mentioned studies, this study
had no atypical children, though the researcher has accounted for this issue analytically, that
is, by reviewing, discussing and inferring predicted results and generalizations from results of
previous studies about the acquisition of morphology compared to children with language
impairment. In brief and according to the results of this study, errors made by the participants
of this study can be classified into: required omitted errors RO and OG errors; the former
ones constituted the majority of errors that occurred; whereas in the latter types all
participants made OG errors documented in the L1 acquisition, again within this type there
are two sub-types: obligatory and non-obligatory plural contexts, yet in each sub-type, there
sub-sub-types. Moreover, the results of this research also indicate that variable performance
in different task situations was another aspect in which L1 and L2 learners differed. Moreover,
L2 learners made similar types of OG errors as L1 learners do in both obligatory plural and
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non-plural contexts. More generally, there are some similarities and differences between L2
learners and L1 learners with SLI in various aspects of plural morpheme acquisition.
2. Methods
2.1 Participants
The participants in this study are three young non-native speakers of Arabic language. They
are from different countries and even continents. Actually, one of them is an Argentinean
whose first language L1 is Spanish. The other two are Beninese, but one his first language is
Dendi and the second one his first language is French. Needless to say, both the two Beninese
do speak French language with difference that is for one of them it is his first language and
for the second one it is his second language. So, these three are actually students of Arabic
language. Thus, the students have three different levels: one is in level 1, the second is in
level 2 and the third has graduated and is preparing to join any department to obtaining a
bachelor degree.
2.1.1 Sample
The researcher has followed the stratified sampling technique for selecting the participants in
this study. In other words, the students are actually grouped in their classes when learning
Arabic into four levels, because they study for four years as a diploma for learning the Arabic
language. So, only three groups have been identified first: level one, level two and level four
(about to graduate or have just graduated). Then, the researcher has selected a case from each
group since this study is a case and large number of participants will not allow for detailed
description and investigation of the chosen topic. Of course, each one is from a different
nationality or if from the same nationality, his mother tongue language is different from the
language of his peer.
2.1.1.1 Case 1
Case 1 who is 30 years old Argentinean is a scholarship student at King Saud University,
College of Arts, Department of Arabic Language and Literature, Institute of Arabic Language
for Non-Native Speakers. He has come to learn Arabic language, a diploma for two years
according to the designed programme in this institute. His mother-tongue language is Spanish,
the first language in Argentina. According to IAS, he was not able to speak Arabic language
or use it in day-to-day communication except using it for religious purposes, that is, reciting
some verses of the Holy Quran and performing the prayers as he is Muslim and embracing
this religion requires knowing Arabic language. Till now, IAS has spent about a year in the
Kingdom of Saudi Arabia, (Arabic native-speakers country). Needless to say, IAS and all
other cases are learning and acquiring the Modern Standard Arabic as most of their exposure
is to language performed by teachers who communicate with them mostly with the MSA.
Finally, IAS knows also English and can use it effectively as his second language which
means, Arabic for him now is as a third language prospectively.
2.1.1.2 Case 2
Case 2 is the second case in this study; he is 25 year old Beninion. Like the IAS, he has come
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to the Kingdom as a scholarship student for the purpose of studying Arabic language. In other
words, he is being enrolled in the same programme just like IAS. His mother-tongue
language is Dendi or Dandawa, and his second language is French, which is the official
language in the whole Benin. Again, like IAS, HBD has not learnt Arabic formally before
coming to the Kingdom, except being able to use it for performing the prayers as a Muslim
and reciting verses from the Holy Quran. Unlike IAS who is still in level 2, HBD is now in
the 3rd level. At last, HBD is also like IAS, he is learning and acquiring Arabic language as a
third language as his first is Dendi and second is French language.
2.1.1.3 Case 3
Case 3 is the third participant in this study and he is 22 years old. He is Beninion, but his
mother-tongue language is French. Once again, he has come to the Kingdom as a scholarship
student of Arabic language. He can use English language as a foreign language. Compared to
his peers, he is the most advanced one regarding Arabic language acquisition and learning; he
has finished his diploma with excellent grade.
2.1.2 Setting
This study has been conducted in the Department of English Language and Literature,
Applied Linguistics Section, College of Arts, King Saud University, Riyadh, Kingdom of
Saudi Arabia, early 2011. Moreover, the participants in this study are students of Arabic
language as a second language ASL in the Institute of Arabic Language for Non-native
Speakers, College of Arts, King Saud University, Riyadh, Kingdom of Saudi Arabia. The
cases have been interviewed and recorded after taking their permission, each in his own room,
in the Students’ Housing Campus, King Saud University.
2.2 Measures
Two techniques have been used for data-collection for this study, namely personal interviews
(spontaneous speech) and designed questions for eliciting data about morphology acquisition
and/or learning. Each one of the participants has been recorded for 20 minutes, yet has been
given a five minutes to say/talk about anything he prefers. The extra five minutes for
spontaneous speech were not recorded, instead observed mistakes and/or errors were noted
down immediately.
2.3 Design
This research-paper is an embedded-multiple-case-study (a number of cases are introduced
relatively to form an embedded unit of research or idea) where in the researcher has followed
the approach of case-study research. Yet, the study is an explanatory one, rather than
descriptive and exploratory since the subjects were reachable and accessible.
2.4 Procedures
However, the students were recorded using a mobile recorder. The researcher, then, has first
sent the data via Bluetooth device to the laptop, then transcribing it in Arabic. After that, the
data has been translated into English, mean language of writing this research paper. Finally,
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this study is actually purely qualitative which is natural in the case study approach.
The researcher has followed the parallel procedure during data-collection for this study. Say
it another way, all the three cases who are the main source for the data of this study have been
identified earlier before starting the study. Of course, this was on the basis that they all share
the concerned topic in this research, that is, morphology acquisition and/or learning in Arabic
language by L2 learners.
With reference to what has been mentioned above (tools and measures), the researcher has
first transcribed the data. Secondly, the data was translated into English language taking into
consideration (the morphological aspects of Arabic language will not change or will not be
affected after translation). Then, the researcher, has made a map-draft, that is, classifying
morphological elements by topic, classifying correct uses and wrong uses, classifying the
wrongs uses according to degree of difficulty of the misused morphological element, and
finally searching for differences and similarities among the three cases. To this end, the
researcher then has attempted both intuitive and inductive analysis, yet discussion for the data
towards certain conclusions to answer the raised questions in this study.
3. Results
In each case, two tables will be presented. Say it another way, the first table in each case will
show samples of typical morphological produced items. The second table shows samples of
atypical morphological produced items, (all shaded tables represent atypical produced
morphological patterns).
Tables (1-6) represent the selected data of case one where tables (1-3) illustrate samples of
typical produced morphological patterns and tables (4-6) illustrate samples of atypical
morphological patterns. Again, tables (1 & 4) are examples for the noun class, tables (2 & 5)
are examples for the verb class, and tables (3 & 6) are examples for the function words class.
Thus, each column to the right in each table shows English translation of the example, and
each column in each table to the left shows the original example in Arabic language.
Table 1. Typical produced patterns in nouns class
Example in Arabic Language
هﻤﺎ إﻳﻔﺎن وﻋﺒﺪ اﻟﻜﺮﻳﻢ
أﻧﺎ ﻓﻲ اﻟﻤﺴﺘﻮى اﻟﺜﺎﻟﺚ
ﺛﻼث ﻣﺤﺎﺿﺮات
ﻓﻲ ﻃﺮﻳﻘﺘﻴﻦ ﻟﻠﻌﻤﻞ
ﻟﻜﻦ ﻣﺴﻠﻢ ﻳﻤﻨﻲ
اﻟﺤﺎﺳﻮب ﻓﻘﻂ
 اﻟﻜﺘﺐ،ﻗﺎﻋﺎت
ﻣﺪرس
ﺳﻮرة ﺻﻐﻴﺮة
 ﺻﻴﻨﻲ، ﺻﻮﻣﺎﻟﻲ،ﺑﻨﻴﻨﻲ

English translation of the Example
They are Iffan and Abdulkarim.
I am in the 3rd level.
three lectures
There are two ways for getting a job.
buy a Yemeni Muslim
computer only
classes, books
a teacher
a short Surah
Beninion, Somali, Chinese
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Table 2. Typical produced patterns in verbs class
Example in Arabic Language
ﻟﻢ أدرس
ﺳﺄدرس
ﺳﻤﻌﺖ آﺜﻴﺮا
ذهﺒﺖ
أﺗﻜﻠﻢ
درﺳﻮا
رأﻳﺘﻪ
آﺎن ﻟﺪﻳﻨﺎ
ﺳﺎﻋﺪﻧﺎ آﺜﻴﺮا
آﺎن اﻟﺤﺞ ﺳﻬﻼ

English translation of the Example
I have not studied before.
I will study.
I have heard a lot.
I went.
I speak.
They have studied.
I saw him.
We had.
He helped us a lot.
Hajj was fine.

Table 3. Typical produced patterns in function words class
Example in Arabic Language
ﻓﻲ اﻟﻌﺎﺻﻤﺔ
ﻻﻻ
آﻠﻴﺔ اﻟﺘﺮﺑﻴﺔ
هﺬا اﻷﻣﺮ
أو

English translation of the Example
in the capital
No, no
college of education
this issue
or

اﻟﻔﺮق ﺑﻴﻦ اﻟﻐﺮب واﻟﻤﺴﻠﻤﻴﻦ
ﻟﻜﻦ ﻣﺎ ﺷﻌﺮت
ﺑﻄﺮﻳﻘﺔ اﻹﺳﻼم
...ﺗﻼوة وﺗﻌﺒﻴﺮ إﻟﺦ
ﻟﻴﺲ اﻵن

the difference between Westerners and Muslims is...
but I didn’t fell
in Islamic way
recitation, dictation, etc.
not now

Table 4. Atypical produced patterns in nouns class
Example in Arabic Language
أﻧﺎ ﻓﻲ أرﺟﻨﺘﻴﻨﺎ
درﺳﻮا ﻓﻲ اﻷرﺟﻨﺘﻴﻦ/درس
ﻧﺤﻦ آﻠﻪ ﺟﺪاد ﻓﻲ اﻹﺳﻼم
ﺟﻴﺪة؛ اﻟﻠﻐﺔ أو اﻟﺘﺮﺑﻴﺔ...ﻓﻄﺮﻳﻘﺘﻴﻦ ﺟﻴﺪة
ﻳﺨﺘﻠﻒ اﻷﺧﻼق
اﻟﻌﻘﻞ واﻟﻔﻜﺮة هﻦ ﻧﻔﺲ اﻟﺸﻴﺊ
أﻧﺘﻢ ﺗﺤﻔﻆ آﺜﻴﺮا
ﻋﺒﺪاﻟﻘﺎدر ﻣﻦ ﺻﻮﻣﺎﻟﻲ
 ﺳﻬﻞ ﻣﻦ اﻟﻤﺎﺿﻲ،ﺧﻤﺴﺔ ﻣﻮاد
ﺛﻼﺛﺔ ﻣﺮة ﻓﻲ اﻹﺳﺒﻮع

English translation of the Example
I am in Argentina.
They studies at Argentina.
We are all new to Islam.
The two ways are good, good; language or education
Morals are different.
Mind and ideas are both the same.
You memorize a lot.
Abdullqadir from Somali
five course, easier than before
three times a week
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Table 5. Atypical produced patterns in verbs class
Example in Arabic Language
ﻳﻮﺟﺪ ﺷﺎﺷﺔ
( ﻻﻓﺮق/ﻣﺎﻓﻲ ﻓﺮق ﺑﻴﻨﻨﺎ )ﻻﻳﻮﺟﺪ
()إﺳﺘﺨﺪام اﻟﺠﻤﻞ اﻷﺳﻤﻴﺔ أآﺜﺮ ﻣﻦ اﻟﻔﻌﻠﻴﺔ

English translation of the Example
There is a projector.
There is no difference between us.
in Arabic language, verbal sentences are
more frequent than nominal sentences
ﻧﺪرة ﺟﻤﻞ اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ
very rare use of equational sentences
 هﻢ، ﺳﻤﻌﺖ آﺜﻴﺮ ﻣﻦ اﻟﻤﺴﻠﻤﻴﻦ ﻋﻨﺪﻣﺎ ﻳﺸﻬﺪون اﻟﻜﻌﺒﺔI heard a lot about Muslims when they
ﺳﻌﻴﺪون
walk around the Ka’abah, they look happy.
 ﺑﻄﺮﻳﻘﺔ إﺳﻼﻣﻴﺔ...اﻟﺠﻨﺎزة ﻓﻲ اﻟﻤﺪﻳﻨﺔ اﻟﻤﻨﻮرة
funeral in Madinah... in Islamic way
ﻳﻮﺟﺪ ﺷﺎﺷﺔ
There is a projector.
( ﻻﻓﺮق/ﻣﺎﻓﻲ ﻓﺮق ﺑﻴﻨﻨﺎ )ﻻﻳﻮﺟﺪ
There is no difference between us.
()إﺳﺘﺨﺪام اﻟﺠﻤﻞ اﻷﺳﻤﻴﺔ أآﺜﺮ ﻣﻦ اﻟﻔﻌﻠﻴﺔ
in Arabic language, verbal sentences are
more frequent than nominal sentences
ﻧﺪرة ﺟﻤﻞ اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ
very rare use of equational sentences

Table 6. Atypical produced patterns in function words class
Example in Arabic Language
...ﻻ ﻻ
ﻗﺴﻢ ﻋﻘﻴﺪة
آﻠﻴﺔ ﻟﻐﺔ اﻟﻌﺮﺑﻴﺔ
ﻧﺤﻦ آﻠﻪ
ﺷﻌﺮت ﻣﺎ ﻓﻲ ﺷﻴﺊ
ﻓﻲ ﻣﺪﻳﻨﺔ اﻟﻤﻨﻮرة
ﻟﻴﺲ ﺟﻴﺪ
...ﻻ ﻻ
ﻗﺴﻢ ﻋﻘﻴﺪة
آﻠﻴﺔ ﻟﻐﺔ اﻟﻌﺮﺑﻴﺔ

English translation of the Example
No, no...
faith department
College of Arabic Language
all of us
I felt nothing
at Madinah
not good
No, no...
faith department
College of Arabic Language

Tables (7- 12) present the selected data of case two where tables (7-9) present examples of
the typical produced morphological patterns. On the other hand, tables (10-12) show
examples of the atypical morphological patterns. Once again, tables (7 &10) represent the
nous class, tables (8 &11) represent the verb class, and tables (9 & 12) represent the function
word class.
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Table 7. Typical produced patterns in nouns class
Example in Arabic Language
ﻃﺎﻟﺐ ﻣﻦ ﺑﻨﻴﻦ
ﻣﻌﻬﺪ اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ
اﻟﻠﻐﺔ اﻟﻔﺮﻧﺴﻴﺔ
أﺳﺎﻋﺪ اﻟﻤﺮﻳﺾ
ﻣﻦ أﺳﺮﺗﻲ
ﻣﺪﻳﻨﺔ ﻃﻴﺒﺔ
اﻟﺮﺟﻞ ﻳﺬهﺐ ﻟﻸﺳﺮة
 ﺑﻠﺪان،هﺬا ﻋﺮﺑﻲ
ﻣﺮﺗﺒﺔ ﺳﺎدﺳﺔ
ﻣﺎذا ﻳﺮﻳﺪون

English translation of the Example
a student from Benin
Arabic language institute
French language
I help the patient...
from my family
good city
a man goes to the family
this an Arabian, countries
sixth rank
what do they want

Table 8. Typical produced patterns in verbs class
Example in Arabic Language
آﻨﺖ ﻓﻲ ﺑﻨﻴﻦ...
ﻋﺮﻓﺖ
وﺻﻠﺖ
درﺳﺖ
أﺗﺤﺪث
ﺗﺘﻜﻮن ﻣﻦ
ﺳﺄآﻮن
اﻟﺬﻳﻦ درﺳﻮا
ﻧﻐﺎدر اﻟﻤﻤﻠﻜﺔ
 أﻧﺎ أﻓﻜﺮ،ﻻ أﻓﻬﻢ

English translation of the Example
I was in Benin.
I knew
I have arrived
I have studied
I speak
consists of
I will be
who studied
leave the Kingdom
I do not understand, I think...

Table 9. Typical produced patterns in function words class
Example in Arabic Language
ﻓﻲ ﺟﺎﻣﻌﺔ اﻟﻤﻠﻚ ﺳﻌﻮد
ﻋﺮﻓﺖ ﻋﻦ اﻟﻤﻤﻠﻜﺔ
وﻟﻜﻦ هﻨﺎ
أن أدرس
ﻹن
ﺣﺘﻰ
ﻳﺬهﺐ ﻟﻸﺳﺮة
هﻨﺎك ﺑﻌﺾ اﻟﻜﻠﻤﺎت
إﻻ ﺑﺎﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ
...إذا أهﻞ

English translation of the Example
at King Saud University
I knew about the Kingdom
but here
to study
Because
Even
go to the family
there are some words
only in Arabic language
if the family of...
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Table 10. Atypical produced patterns in nouns class
Example in Arabic Language
 ﺑﻠﺪ وﻃﻴﺐ وأﺣﺴﻦ،اﻟﻤﻤﻠﻜﺔ
أﺗﺨﺼﺺ ﺑﺠﺎﻧﺐ ﻃﺒﻴﺔ
أﺳﺮﺗﻲ ﺗﺘﻜﻮن ﻣﻦ أب وأم وأﻧﺎ اﻟﺜﺎﻟﺜﺔ
ﺳﺄآﻮن ﻣﺎﻳﺤﺘﺎج أﺳﺮة...ﺳﺄآﻮن آﺒﺎر
ﺳﺄآﻮن ﻣﺮﺑﻴﺔ ﺑﺎﻟﺒﻴﺖ
ﻹﻧﻬﻢ درﺳﺖ ﻓﺮﻧﺴﻴﺔ
آﺜﻴﺮة ﻣﺪن
ﺛﻼﺛﺔ أو أرﺑﻌﺔ ﻣﺪﻳﻨﺔ ﻟﻠﻤﺴﻠﻤﻮن
 أﺣﺒﻬﺎ ﺟﻴﺪا،هﺬا ﻣﺪﻳﻨﺔ
 هﻲ اﻟﻠﻐﺔ أﻓﻀﻞ ﻓﻲ اﻟﻌﺎﻟﻢ،اﻟﺬي آﺎن ﻣﺸﻬﻮرون

English translation of the Example
the kingdom, good and better country
to be enrolled in a medical field
my family consists of a father, mother, and I am
the 3rd
I will be the paterfamilias
I will be a housewife
because they have studies French language
a lot of cities
three or four cities for Muslims
This city, I like it too much
which were famous, it is the best language in the
world

Table 11. Atypical produced patterns in verbs class
Example in Arabic Language
درﺳﻬﺎ ﻣﻦ ﺣﻴﺚ أﺗﻴﺖ وﺣﺘﻰ اﻟﻤﺘﻮﺳﻄﺔ
ﺳﺄآﻮن ﺑﻬﺎ
ﻳﻜﻮن ﻗﻮﻳﺎ
ﺳﻴﻜﻮن ﻗﻮﻳﺎ
آﺘﺐ ﺑﺎﻹﻧﺠﻠﻴﺰﻳﺔ
ﺗﺮﺟﻤﺔ ﺑﻠﻐﺘﻬﻢ
هﻨﺎ درﺳﻬﺎ
درﺳﻬﺎ ﻣﻦ ﺣﻴﺚ أﺗﻴﺖ وﺣﺘﻰ اﻟﻤﺘﻮﺳﻄﺔ
ﺳﺄآﻮن ﺑﻬﺎ
ﻳﻜﻮن ﻗﻮﻳﺎ

English translation of the Example
I studied it since the first grade till the 9th grade
I will do it
be strong
will be strong
books in English
have been translated into their language
he studied it here
I studied it since the first grade till the 9th grade
I will do it
be strong

Table 12. Atypical produced patterns in function words class
Example in Arabic Language
ﻓﻲ ﻣﺴﺘﻮى اﻟﺴﺎدس
أﺳﻤﻊ اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ
ذهﺒﺖ ﻓﻲ ﺳﻮق
آﻼم ﺑﺈﺷﺎرة
هﺬﻩ اﻟﻠﻐﺔ ﺟﻌﻠﻮا ﻣﺮﺗﺒﺔ ﺳﺎدﺳﺔ
هﺬا اﻟﻜﺘﺐ
هﻢ اﻟﺬﻳﻦ ﻳﺄﺗﻮن ﺷﻴﺊ ﺟﺪﻳﺪ

ﺳﻮق ﺑﻄﺤﺎء وﺗﻤﻴﻤﻲ

English translation of the Example
in the 6th level
I hear about the Kingdom of Saudi Arabia
I went to a shop
communication using sign language
they make this language in the 6th rank
these books
they innovate things
I have changed my mind
till they agreed
Batha and Tamimy shops

Tables (13-16) illustrate the selected data for case three where tables (13-15) are examples of
the typical produced morphological patterns, and table (16) consists of examples for atypical
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morphological patterns. While, tables (13-15) show noun class, verb class, and function word
class respectively, table 16 consists of examples for the three classes of words in morphology.
Table 13. Typical produced patterns in nouns class
Example in Arabic Language
أﻳﺎم اﻟﻌﻄﻠﺔ
هﺬا اﻟﺴﺆال ﻣﻬﻢ ﺟﺪا
اﻷﺳﺎﺗﺬة
ﺗﻔﺎوت اﻟﻤﺴﺘﻮﻳﺎت
ﻣﻊ أﺑﻨﺎﺋﻬﺎ
اﻟﻨﺎس ﻳﺘﻜﻠﻤﻮن
ﻧﻴﺠﺮﻳﺎ دوﻟﺔ ﻗﺪﻳﻤﺔ ﻓﻲ اﻹﺳﻼم
ﻃﻤﻮح آﺜﻴﺮة
هﺬا اﻟﻬﺪف هﺪف اﻟﻄﺎﻟﺐ اﻟﻤﺨﻠﺺ
ﻣﺠﺘﻬﺪون ﺟﺪًا

English translation of the Example
during holidays
this question is important
Teachers
variance in levels
with its native speakers
people speak
Nigeria is an old country in embracing
Islam
many ambitions
this aim was the aim of a sincere student
very hardworking

Table 14. Typical produced patterns in verbs class
Example in Arabic Language
ﺳﻤﻌﺖ ﺑﺎﻟﺠﺎﻣﻌﺔ ﻋﺒﺮ اﻟﺰﻣﻼء
أﻧﺎﻗﺸﻬﻢ ﻓﻲ اﻟﺠﺎﻣﻌﺔ
ﻧﺠﺪ ﻣﺸﺎآﻞ
ﻗﺪ درﺳﻮا آﺜﻴﺮا
ﻟﺪﻳﻬﻢ ﺣﻴﺎء ﻳﻤﻨﻌﻬﻢ
ﻳﻘﺮأ آﺜﻴﺮا
ﻧﺤﺘﺎج اﻟﻰ اﻟﺘﻄﻮر ﻣﻦ ﺣﻴﺚ اﻟﺪﻳﻦ
ﻧﺤﻦ ﻧﻔﻜﺮ ﻓﻲ آﻴﻔﻴﺔ ﺣﻠﻬﺎ
ﻟﺪي ﻃﻤﻮﺣﺎت آﺜﻴﺮة
ﺳﻨﻘﻮم ﺑﻬﺬﻩ اﻟﻤﺴﺌﻮﻟﻴﺔ

English translation of the Example
I heard about it from friends
I discuss with them in the university
we find problems
they have studied intensively
they have shyness which stop them
He reads extensively
we need development awareness regarding religion
we think how to solve it
I have many ambitions
we will carry this responsibility

Table 15. Typical produced patterns in function words class
Example in Arabic Language
ﺳﻤﻌﺖ ﺑﺎﻟﺠﺎﻣﻌﺔ
ﺑﻤﺜﻞ هﺬا اﻟﻤﻌﻬﺪ
آﻠﻬﻢ ﻣﺘﻤﻴﺰﻳﻦ
ﻓﻲ ﻣﺴﺘﻮى واﺣﺪ
وﺧﺎﺻﺔ ﻣﻊ اﺑﻨﺎﺋﻬﺎ
.. ﻟﻜﻨﺎ...ﻟﻮ آﺎﻧﻮ
ﻟﺬﻟﻚ
...ﻗﺪ ﻳﻜﻮن
ﻳﻮﻣﺎ ﺑﻌﺪ ﻳﻮم
ﻟﻸﺳﻒ

English translation of the Example
I heard about the university
like this institute
all of them are distinguished
in the same level
especially with its native speakers
have they..., we were
So
it might be
one day after another
unfortunately,
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Table 16. Atypical produced patterns in content, verb and function class
Example in Arabic Language
ﻣﺪراس اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ ﻧﻌﺪ ﻓﻲ أﺻﺎﺑﻊ اﻟﻴﺪ
 ﻋﻠﻴﻪ أن ﻳﺘﻔﻖ-()أب اﻹﺑﻦ وواﻟﺪ اﻟﺒﻨﺖ
أﻧﺸﻄﺎت
ﻣﺮآﺰ اﻟﺘﻌﻠﻴﻢ
ﻣﺪراس اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ ﻧﻌﺪ ﻓﻲ أﺻﺎﺑﻊ اﻟﻴﺪ
 ﻋﻠﻴﻪ أن ﻳﺘﻔﻖ-()أب اﻹﺑﻦ وواﻟﺪ اﻟﺒﻨﺖ
أﻧﺸﻄﺎت
ﻣﺮآﺰ اﻟﺘﻌﻠﻴﻢ
ﻣﺪراس اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ ﻧﻌﺪ ﻓﻲ أﺻﺎﺑﻊ اﻟﻴﺪ
 ﻋﻠﻴﻪ أن ﻳﺘﻔﻖ-()أب اﻹﺑﻦ وواﻟﺪ اﻟﺒﻨﺖ

English translation of the Example
schools of Arabic language can be counted with
fingers
the father of the boy and the father of the girl- they
have to make an agreement between them
Activities
teaching centre
schools of Arabic language can be counted with
fingers
the father of the boy and the father of the girl- they
have to make an agreement between them
Activities
teaching centre
schools of Arabic language can be counted with
fingers
the father of the boy and the father of the girl- they
have to make an agreement between them

4. Discussion
In fact, acquiring and/or learning a second language is not very easy, yet not that difficult.
However, to what extent it is difficult or easy can be determined by certain aspects, features,
etc. including the environment of learning. To be brief, morphology as one component of
language plays an important role not only at the level of vocabulary; it extends to integrate
with phonology, syntax, semantics and pragmatics also. Thus, it is still argued regarding the
mechanism(s) of acquiring morphological aspects and patterns. Yet, it is also controversial
whether same learners of a certain language share exactly the same difficulties and also
simple items of language. In this study, three young L2 acquirers of Arabic language between
ages 22-30 have been compared and contrasted searching for similar and dissimilar typical
and atypical produced morphological patterns.
In general, IAS, HBD, and AABF are more dissimilar to each other rather than similar to one
another. Phonetically and phonologically, they all replace the sound [ط-ta] with [t], [ث-tha]
with [s], [ع-ain] with [a], and [ح-ha] with [h] especially HBD, and AABF, and with more
insistence HBF who is still in level 2. It is actually strange why the IAS case who is from
Argentina did not show such sound replacements, thought he is still in level 2.
Syntactically, IAS has just started level 2, so his syntax is still very poor in general. Say it
another way, he only uses simple sentences, nominal ones, in spite of the fact that in Standard
Arabic language, the typical use of sentence is verbal sentences in addition to the equational
ones. It seems that he is still transferring his knowledge in his first language (Spanish), only
nominal sentences.
In comparison, HBD is better than IAS regarding sentence structure. However, both cases
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still have serious syntactic errors in case-marking and in producing and comprehending
compound, complex and ambiguous sentences even the simple ones.
Compared to the IAS and HBD, AABF who is a graduate shows only a very few syntactic
errors and atypical productions and comprehended items as well.
To return to the main topic which is morphology, to start with content word class excluding
verbs and with reference to figures (1, 4, 7, 10, 13, 16), IAS still have many problems
regarding plurality, duality, gender, agreement between adjectives and nouns, number in
general except simple numbers when used separately (no context) like (one, two, three, etc.).
Unlike IAS, HBD produced a large number of the content words, but again with many
atypical ones. Needless to say, for AAFB, he only has a few errors in patterns like broken
plural and diminutives.
Regarding verbs, when looking at figures (2, 5, 8, 11, 14, 16), it is very clear that IAS uses a
very limited number of verbs. It indicates that his lexicon is still very restricted. In contrast,
HBD, produces more verbs, shows somehow good use of aspect and tense, but still have
problems in verbs selection and appropriate use of verbs. For AABF, he shows very good use
of verbs, tense and aspect except in the case of agreement and passive in certain patterns.
The last place where in these three cases can be compared and contrasted is function words.
With reference to figures (3, 6, 9, 12, 16), they all indicate again how the acquisition and
learning of these patters by all L2 acquirers is greatly affected by their levels. Put it
differently, AABF proves to be a competent user, he is even able to play with words and use
them in ways that make his language more attractive. For the other two cases especially IAS,
a very little number of functions words have been produced, whereas HBD has tried to
manage using his knowledge regarding these patterns, but it seems that such patterns have not
been processed well in a way that make its user use them effectively and correctly.
To conclude, IAS, HBD, and AABF are more different than each other, yet less similar to one
another. These variances were shown clear through the produced morphological patterns by
each one of them and may be affected by the period spent in the Kingdom of Saudi Arabia
and amount of language being exposed to.
5. Conclusion
In this study, the researcher has investigated the morphology acquisition by L2 acquirers who
speak three different languages as their first languages. To achieve this, the researcher has
first recorded each case for 20-25 minutes, free speech and five minutes for each one
(directed questions). The collected-data have been transcribed in Arabic, translated into
English and then have been presented in figures in terms of content words excluding verbs,
verbs and function words. Needless to say, this classification was based on the Arabic
language system and the traditional works of Arab grammarians who accounted for
morphology following such criterion.
Therefore, after analyzing the data, it has been shown that all the three cases still have
atypical produced and comprehended morphological patterns which are governed by both the
219

www.macrothink.org/ijl

International Journal of Linguistics
ISSN 1948-5425
2012, Vol. 4, No. 4

period spent in the Arabian country and the amount of the language each one of them has
been exposed to. Regardless of the errors they make, IAS who has just started level 2, shows
very poor communication and language comprehension. On the other hand, HBD shows poor
communication skills, but good comprehension skills. It goes without saying, AABF who is a
graduate student shows both good communication, production and comprehension of the
language mainly here morphological patters.
Thus, it is recommended that more data from each case must be collected. Say it another way,
a better selected methodology must be designed so that more reliable and valid results
regarding morphology acquisition and/or learning could be found and inferred towards
building a map-based framework for morphology acquisition in Arabic language.
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