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Abstract 

This study investigated secondary stage teachers’ Blended Learning (BL) current practices in 
Tabuk city. The qualitative data was collected from a random sample of 50 EFL teachers 
Interviews were conducted to examine EFL teachers’current practices of BL. The results of 
the interviews indicated that 84% of EFL teachers were neither familiar with the term BL nor 
had ever designed BL activities. 16% of the teachers stated that they were familiar with BL 
and provided examples of their current practices. The practices reflected their misconceptions 
about real implementation of BL method. Some of them thought that using simple technology 
like PowerPoint presentations with traditional textbook activities was a type of blending. 
None of the participants used language learning websites, mobile applications or online 
activities in their daily instruction. The teachers had no trouble identifying benefits of BL in 
English teaching but they lacked a clear vision of BL pedagogy, lesson/activity design and 
implementation. EFL teachers highlighted the need to provide them with training sessions, 
resources, capabilities and support for effective implementation. 

Keywords: Blended learning, EFL teachers, Tabuk, Saudi Arabia 

1. Introduction 

The daily lifestyle of people including their living, work, entertainment, learning, and 
communication is significantly influenced by the Information and Communication 
Technology (ICT). Today’s generation is extensively involved in using latest technologies, 
and favors its use in classrooms as well. E-learning is known as a common type of technology, 
which is integrated into educational learning. It provides online approach to various learning 
resources that can be accessed anytime and anywhere (Holmes & Gardner, 2006). Blended 
learning provides a combination of traditional classroom skills along with online education. 
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However, it connects the traditional physical classroom with the characteristics of virtual 
education (Finn & Bucceri, 2004). 

Alebaikan and Troudi (2010) have focused on the significance of blending learning in the 
universities of Saudi Arabia. The study has initially mentioned about certain challenges, 
which were faced by management during the implementation of blending learning processes. 
The foremost challenge was related with the adaptation of blended learning processes by the 
teachers and students because of traditional influence. It is also a fact that Saudi Ministry of 
Higher Education has mainly encouraged the utilization and implementation of information 
technology (IT) for the educational institutions and universities to attain their goals and 
objective effectively. Another significant challenge during the implementation of blended 
learning process was related to the increased growth of student population within the country. 
The study has mainly identified differential practical recommended, which are necessary to 
be implemented to facilitate the learning and educational processes effectively.  

Al‐Qahtani and Higgins (2013) have also investigated the association between blended 
learning and the students’ achievements during the classroom learning in Umm Al-Qura 
University in Saudi Arabia. The findings have shown that there was a statistically significant 
difference present between the implementation of blended learning processes in terms of 
students’ achievements. Therefore, the study has shown that information technology 
revolution has developed a significant expansion within the modern era.  

Blended learning plays an important part in enhancing English language skills. The 
implication of blended learning has been proved effective in improving English language 
skills, but the willingness of teachers to adopt this technology in their teaching skills is 
lacking. Asiri et al. (2012) has identified certain barriers, which are mostly faced by the 
administration of universities during or after the application of blended learning processes or 
e-learning system.  

1.1 Aim of the Study 

The study has identified that adaptation of the system by faculty members is the most 
common barrier during the implementation of learning management system or e-learning 
system. The study has further identified that the attitudes of faculty members towards 
e-learning system, their beliefs towards the process, and their competence level while using 
blended learning approaches have mainly affected the smooth regulation of such processes. 
Therefore, this study has enlightened secondary teaching practices that need to be 
incorporated in blended learning. The technological advancements have provided various 
resources to optimize and advance the quality of teaching and learning. Therefore, blended 
learning should be encouraged among the EFL secondary teachers for development of 
different language skills. The results would be helpful for the teachers to adapt according to 
the technological advancement and global changes by creating different ways of teaching. 

1.2 Research Questions 

 Which type of instructions do teachers prefer? 
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 Are you familiar with the term BL? 

 If you are familiar with BL, have you ever designed BL lessons or activities? 

 If you have designed some BL activities, give examples of some activities you have 
used? 

 Why teachers have decided to use BL? 

 What type of information and communication technology do you use in your EFL 
classes? 

 What do EFL teachers need to integrate BL more effectively in teaching English? 

 How often do you use technology in your teaching? 

2. Literature Review 

2.1 Blended Learning 

Blended learning has the ability to create a motivated environment that blends the traditional 
strategies of learning with the advanced technologies. According to Neumier (2005), blended 
learning in a teaching and learning environment has been regarded as association between 
face to face and computer assisted learning (CAL). The blended learning is a combined 
association of various pedagogical approaches and technologies for a better and effective 
outcome (Mason & Rennie, 2006). Means et al. (2013) has carried out a meta-analysis of the 
literature related to the effectiveness of online and blended learning. The study has indicated 
an increasing trend of blended learning within the academic processes. The findings have 
suggested that on average, the students have performed better in the online learning 
conditions as compared to the face-to-face instruction methods. Therefore, it has mainly 
identified blended learning as effective approach for providing idealistic education to the 
students.  

2.2 Types of Blended Learning 

Graham (2006) explained different types of blended learning, which include: 

 Enabled Blended Learning: It uses different learning experiences through face to face 
interactions. It has been further identified that enabled blending usually focus on the 
resolution of different issues related to access for students. It provides the similar sort of 
opportunities or learning experience for the students, who have access related issues. 

 Enhanced Blended Learning: This type of learning provides face to face learning 
environment along with supplementary online sources. Enhanced blending usually allows 
certain changes towards the pedagogy; however, it does not change anything related to the 
teaching styles. It can be said that additional resources and learning environment can be 
added to the online learning processes.  

 Transformed Blended Learning: It utilizes combined approach of primary instructions and 
traditional face to face learning. Transforming blending process allows the radical 
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transformation of the educational processes. It refers to the implementation of completely 
new model where learners can easily and actively get knowledge through dynamic 
interactions. 

2.3 Significance of Blended Learning 

Blended learning helps to generate better and improved learning outcomes (Lopez-Perez et 
al., 2011). It provides the students with greater understanding, competence, motivation, and 
satisfaction. Blended learning is significant as it improves pedagogy, teaching skills, easy 
access to knowledge, and revision of the learnt contents (Tayebinik & Puteh, 2013). Bernard 
et al. (2014) has devoted to develop a proper understanding related with the effectiveness of 
blended learning in the higher educational processes. The findings have indicated that 
blended learning conditions are directly associated with the development of better skills and 
capabilities among the students in an effective way. Therefore, the study has mainly identified 
that blended learning system is significantly associated with the better performance of 
students. 

2.4 Teaching Practices and Blended Learning 

Teachers play a significant role in shaping the educational career of students through their 
effective teaching techniques. The success of incorporation of blended learning in the 
teaching practice is directly associated with the teachers’ implementation of the latest 
approach of blended learning (Comas-Quinn, 2011). The involvement of teachers in blended 
learning environment has a positive influence on the learning abilities of the students. Poon 
(2013) has shown that blended learning is considered as a combination of face-to-face and 
online teaching approaches that will be effective for the students to improve their learning 
environment along with their study experiences, outcomes, and educational achievement. 
Grgurović (2010) and Aguilar and Aexandra (2012) emphasized that teachers’ understanding 
of their roles and the media used in the blended environment create mixed models that can 
change students’ learning outcomes and impact their acceptance of BL. 

Higgins and Gomez (2014) and Allan (2007) described the technologies that can be used in 
the classroom such as interactive whiteboards, PowerPoint presentations, and audience 
response systems Virtual communication tools were also described such as discussion boards, 
chatting or conferencing e-lists, discussion groups, audio files, email, polling, news groups, 
questionnaires, web forms, and video conferencing. Social-networking software were further 
included such as phone calls, instant messaging, podcasts, video clips, social-networking sites, 
virtual worlds, Wikis, and weblogs; e-learning systems such as VLEs, group sites, and group 
collaboration software; and mobile learning through mobile phones, tablets, computers, and 
laptops. Ellis et al. (2006) suggested a similar range of tools for BL such as video and audio 
files, discussion boards, chats, and email. Ibrahim and Yusoff (2012) recommended YouTube, 
podcasts, and Wikis. To provide enhanced BL, teachers can combine several different media 
types (Joshi, 2012). 
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3. Methodology 

3.1 Research Design 

The study has used qualitative method to investigate the teaching practices associated with 
blended learning. The rationale for using qualitative approach is to analyze diverse range of 
data, collected through semi-structured interviews, for assessing the basic aims of research.  

3.2 Study Sample 

50 secondary school teachers were recruited randomly from public secondary schools from 
four regions of Tabuk city. Salaria (2012) has defined the sample as the number of individuals, 
selected from a larger population with the purpose of obtaining information about this 
population as a whole. A good sample needs to be sufficient in number to reliably represent 
the population in its characteristics. In terms of the qualification of selected sample, 98% of 
teachers had Bachelor’s degree; however, only 2% had Master’s degree. Similarly in terms of 
experience, 22% of the teachers had 5–9 years of experience within academic settings; 50% 
had 10–14 years of experience; 8% of teachers had 15–20 years of experience; and 10% of 
teachers had more than 20 years of work experience.  

3.3 Data Collection 

The data from the teachers was collected through semi-structured interviews to assess 
secondary teaching practices in blending learning. Interview can be defined as a conversation, 
which is done between the respondents and researcher to evaluate a specified range of 
objective (Gray, 2009). The research has extracted enormous benefits, related with the 
structured interviews from the participants. Some of the common benefits mainly include 
categorization of diverse range of information effectively, higher credibility along with better 
validity, better interpretation capability of teachers, and opportunity to resolve or clarify 
misunderstanding effectively. After developing the interview questions, an official permission 
letter was obtained from the Department of Education, Curriculum and Teaching Methods in 
Tabuk University.  

3.4 Analysis 

In accordance with the interview process, the first task was to explain the objectives of 
interview to the participants. 25 of the interviewees expressed interest and wanted to give 
more details about the obstacles they faced when applying BL and their needs. Finally, 
interview data were analyzed. In order to assess the reliability to structured interview 
questions, a pilot study was conducted on EFL secondary stage teachers. As a part of pilot 
study, the interview questions were distributed to 30 teachers. SPSS version 20.0 was used to 
analyze the obtained data. Table 1 represents reliability of interview questions: 
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Table 1. Reliability of interview questions 

Tool Cronbach’s alpha coefficient Split-Half Method 

Interview .7726 .7690 

 

4. Results and Discussion 

4.1 Instruction Methods 

The interview session was comprised of 10 validated questions, which were asked from the 
participants. 

 

Table 2. Types of Instruction Methods 

Types of instruction n % M SD 

Online Instruction 1 2 2.94 0.314

Face-to-face Instruction 1 2 

Blend of Both Instruction Methods 48 96 

Total 50 100   

 

4.2 Blended Learning 

It is evident from the findings that 96% of the teachers preferred to blend the two forms of 
teaching, and 2% preferred either online instruction or face-to-face instruction (Table 2). It 
implies that the teachers are willing to get benefits from blending procedure in terms of 
education and learning. Alammary et al. (2014) supported the arguments that the teachers are 
willing to opt blending procedure in learning for retrieving better outcomes.  

 

Table 3. Familiarity with blended learning 

Response n % M SD 

Yes 9 18 1.82 0.388 

No 41 82 

Total 50 100   

In response to this question, 82% of the teachers answered ‘no’, indicating a lack of 
familiarity, and 18% answered in the favor of question (Table 3). Alebaikan and Troudi (2010) 
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have indicated that familiarity with ‘BL’ will be helpful for the teachers to understand the 
pedagogical theories to underpin blended courses. This percentage contradicts their responses 
to the first question. This means that they have misconceptions about the term BL. This result 
can be attributed to poor recognition of the term. Most EFL teachers have been integrating 
technology into instruction without using or fully understanding the term. Even those, who 
were familiar with the term, did not have enough formal knowledge to design BL lessons and 
activities. Moreover, the study has further mentioned that BL uses the strengths of both types 
of instruction to develop a successful teaching and learning environment. 

 

Table 4. Extent of familiarity with blended learning 

Responses n % M SD 

Yes 8 16 1.84 .370 

No 42 84 

Total 50 100   

 

In response to this question, 4% of the teachers answered ‘no’ indicating that they were 
unfamiliar with designing BL lessons or activities as compared to 16%, who answered ‘yes’ 
(Table 4). This result may be attributed to a shortage of training sessions in applying BL 
methods and a general lack of awareness of BL.  

 

Table 5. Designing of BL activities 

Examples of Activities n % 

PowerPoint 7 14 

Audio Files 6 12 

Students’ Textbooks 6 12 

Videos 5 10 

Worksheets 5 10 

Interactive Whiteboard 4 8 

Computer Games 2 4 

Active Learning Strategies 1 2 
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Table 5 shows that 14% of teachers had designed BL activities. The provided examples 
included 14% for using PowerPoint; 12% for using audio files and students’ textbooks; 10% 
for using videos and worksheets; 8% for using interactive white boards; 4% for using 
computer games; and 2% for using active learning strategies. It has been opted from the 
outcomes that combination of traditional activities with simple technology may also explain 
teachers’ misconceptions about blended learning. Bishop and Veliger (2013) have mentioned 
that the approach towards blended learning will be significant to ensure the better learning 
phase within the academic settings. The study has also indicated that BL activities should be 
promoted by management to comprehend the academic processes. Some teacher s added 
further clarification to interpret this point. 

Teacher 1 stated that ‘During 75% of the class time, I use the interactive white board, audio, 
and video, and 25% of the time, I use students’ textbooks to read the lesson and answer the 
activities.’  

Teacher 2 asserted ‘50% of the class time, I use power point and audio files and 50% of the 
class time I use worksheets and student’s books.’  

Teacher 3 said ‘25% of class time I use power point and 75% I use active learning strategies, 
students’ books and worksheets.’ Yet teacher 4 states ‘I ask students to research some 
information about the lesson at home and on the next day I give them the face-to-face lesson.’  

The researcher asked the teachers to give examples of BL activities to be sure if they have 
conceptual clarity or not. The examples they give do not reflect what exactly BL method refer 
to. This result reflects the effect of Kruger –Dunning’ (1999) because people with very little 
knowledge of a subject tend to overestimate their ability to far greater than what it really is.  

 

Table 6. Reasons for using BL 

Teacher’s Motivations n % M SD 

It helps students understand the lesson 6 12 2.86 0.356 

It attracts students, encouraging engagement in
the lesson 

4 8 

It increases students’ involvement 4 8   

It facilitates the delivery of information 3 6   

It gives equal opportunities for learning 2 4   

It saves teachers’ effort in the class 2 4   

 

In response to this question, teachers explained that they used BL because it helps students 
understand the lesson (12%), encourages students’ engagement in the lesson (8%), increases 
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their involvement (8%), facilitates the delivery of information (6%), gives equal learning 
opportunities (4%), and saves teachers’ effort during class (4%). This result is attributed to 
EFL teachers’ awareness of the benefits of BL and to the positive attitudes they have towards 
it. Teachers are also aware of the importance of ensuring that students are engaged and 
captivated during class 

4.3 Information and Communication Technology 

 

Table 7. Type of information and communication technology 

Technology n % M SD 

Multimedia (Audio-Video) 50 100 2.61 1.40 

Projector/Laptop/Multimedia presentation
application (PowerPoint) 

47 94 

Interactive Whiteboard 30 60 

Computer Games 27 54 

Educational Software 25 50 

 

All of the participants reported that they use multimedia, (i.e., audio and video); 94% teachers 
stated that they use projector-laptop-multimedia presentation applications; 60% stated that 
they use interactive white boards; 54% indicated they use computer games; and 50% 
answered that they use educational software. None of them used language learning websites, 
course web page, search engine or mobile applications (Table 7). Such findings have 
attributed to the growing awareness of using technology in teaching EFL. They make use of 
resources to provide necessary tools. Lack of resources is not an issue for some teachers. 
However, most others find the lack of infrastructure and knowhow as challenges.  

Teacher 4 stated ‘I like to use search engines but I do not have easy access to the Internet in 
my classes and there are no computers or labs for students’ and ‘We need training in 
designing and implementing BL activities effectively.’ 

These results are partially consistent with previous studies, such as Siew-Eng and Muuks 
(2015) have carried out a study, in which the effectiveness of different tools has been 
discussed. The study has mentioned that English teachers usually use PowerPoint, video clips, 
and laptops in their teaching. Allen, et al. (2013) further supported the outcomes that the 
digital projector and interactive whiteboard were commonly used tools in the academic 
settings.  
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Table 8. Factors that can facilitate the implementation of BL 

Teacher’s Needs n % M SD

Training 41 82 4.51 3.660 

Internet Access 35 70 

English Language Lab 26 52 

Longer Classes 26 52 

More Knowledge about BL Strategies 17 34 

Well-equipped Classrooms (with technology) 11 22 

Electronic Curriculum 10 20 

Technical Support 7 14 

Improvement in Teachers’ Technological 
Skills 

6 12 

More Educational Software 6 12 

Small Class Sizes 4 8 

Educational Software 3 6 

More Freedom to Apply Different Teaching 
Methods 

3 6 

Model Lessons conducted by Language 2 4

Reduced Teaching Workload 2 4

Modeling of Technology-enhanced Lessons 1 2 

 

Table 8 provided complete details about such factors, in which 82% of teachers answered that 
they need training. This result refers to the shortage of BL training session being provided for 
EFL teachers in Saudi secondary schools in Tabuk as well as to the general lack of internet 
access in classes as some teachers clarifies in their responses. 

Teacher 5 highlighted ‘We need training in BL to understand how we can design (online and 
face-to-face) activities and implement them in the classroom effectively’.  

Teacher 6 said that ‘We need training in technological skills for using the new technologies as 
well as in integrating these technologies into teaching effectively’. Half of teachers need 
English language labs and more time to spend in the classroom. English language labs are 
needed especially to practice listening skills as teacher 7 said ‘Most of the students in Saudi 
Arabia suffer from weak listening skills’.  
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This result can be attributed to the lack of English language labs in secondary schools. 
Teachers also need more time to spend in the classroom to implement online and face 
–to-face activities, as teacher 8 stated that ‘We need more time to spend in the classroom to 
help students practice all the language skills at the same time’. However, few teachers 
express the need for classrooms that are well-equipped with technology such as internet 
network, projector, and interactive whiteboard. They mainly stated that they need reliable 
Internet access as well as laptops for themselves and their students inside EFL classes. This 
result showed an overall lack of technological resources in purpose built school buildings as 
well as some newly developed ones, as teacher 9 in a rented school building said: ‘Every day 
I bring my own laptop and my projector and the time of the class is wasted in operating my 
projector’. In addition, (20%) of the teachers need electronic material so as to enable them to 
implement BL easily, and about (14%) of participants need technical support, as teacher 10 
stated ‘There is an interactive whiteboard in the class but it does not work so we need 
ongoing maintenance for ICT tools’. 12% of teachers need to improve their technological 
skills and need more educational software. This result is attributed to the lack of maintenance 
and to the lack of technical support. In addition, 8 % of teachers find that smaller numbers of 
students encourage teachers to implement BL in the classroom because crowded classrooms 
hinder them to blend methods successfully. 6 % of the teachers needed more freedom in 
applying different methods in teaching .This result is attributed to interference of 
administrators and supervisors in the methods of teaching. 

 

Table 9. Use of technology in teaching 

Frequency of using 

Technology 

n % M SD 

1–2 times per Semester 1 2 6.04 1.124 

3–4 times per Month 2 4 

1–2 times per Week 14 28 

3–4 times per Week 9 18

Daily 24 48

Total 50 100  

 

In response to this question, most teachers reported using blended methods daily (48%), 
followed by once or twice a week (28%), followed by three to four times a week (18%). A 
few teachers used BL three to four times per month (4%), and only 2% reported using BL 
once or twice a semester. This result reflected the increasing awareness of the usefulness of 
BL among EFL teachers, their positive attitudes towards BL, and the widespread use of at 
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least some technology in language classrooms. 

The final interview question comprises four questions in a forced-choice format (yes/no) 
attempts to assess the existing infrastructure from the teacher’s perspective.  

 

Table 10. Existing infrastructure from the teacher’s perspective 

Question Yes No M SD

 N (%) 

Is there internet access in your classrooms? 5 (10%) 45 (90%) 1.90 0.303 

Are your classrooms equipped with technology? 28 (56%) 22 (44%) 1.44 0.501 

Is the multimedia-resources room equipped with
technology? 

41 (82%) 9 (18%) 1.18 0.388 

Do you have efficient technical support in your
school? 

15 (30%) 35 (70%) 1.70 0.463 

 

In response to this question, 90% reported that no Internet access is available in their 
classrooms. About 56% reported that their classrooms are equipped with some technology. 
The majority of classrooms in most public Tatweer schools are equipped with technology 
such as interactive white boards and projectors, while other public schools are not, explaining 
the participants negative response about technology in classrooms (44%). Moreover, most 
rented buildings do not have classrooms equipped with technology. In addition, 82% of 
teachers had access to a well-equipped multimedia-resources room. Similarly, most public 
Tatweer schools have such provisions, while only few rented schools have fully equipped 
multimedia resources rooms. However, 70% stated that they did not have efficient technical 
support in their schools suggesting a considerable lack of technical support and infrastructure 
in schools (Table10).  

A study conducted on the Saudi female undergraduate students revealed that blended learning 
has the capability to offer successful learning experience in Saudi Arabia. It offers flexibility 
to the female students that help them in continuing with their higher education along with 
maintaining their tradition and cultural values (Alebaikan & Troudi, 2010). Another study 
revealed that students who were taught using blended learning techniques scored good grades 
(Schwankl, 2013). Liu (2013) was successful in evaluating blended learning in terms of 
material development, grading, course design, student evaluation, and teacher reflection. The 
results showed that blended learning increased the student-student and student-teacher 
interactions. Blended learning is successful in eliminating communication anxiety among the 
students. Moreover, Alfahadi et al. (2015) indicated that teachers were positive towards 
blended learning. They were optimistic about how blended learning would help them to 
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improve their performance and motivate the students. 

5. Conclusion 

In accordance with the objectives, majority of EFL teachers have supported the concept to 
prefer blending face-to-face and online instruction methods. However, the teachers have also 
indicated that there are no real BL practices used by them. There were some motivational 
factors for using BL, including ease of information delivery, attractiveness to students, 
effort-saving potential. At the same time, EFL teachers also mentioned that integration of ICT 
was a common practice in their teaching routine. The teachers have also reported during the 
interviews that a number of approaches should be developed for the integration of BL 
effectively. Such approaches mainly include training, better Internet access, classrooms 
well-equipped with technology, electronic material, technical support, better technological 
skills, more educational software, access to model lessons provided by language experts, 
reduced workload, better administrative support, and encouragement. More comprehensive 
studies are required to assess differential perspectives of teachers about EFL secondary 
teaching practices in blending learning. 

6. Recommendations  

In light of the study results, the researcher recommended the following: 

1) The Ministry Of Education should provide schools with a clear policy on BL and create a 
suitable technologically equipped environment that facilitates new educational technologies 
in schools.  

2) The ministry of education should provide access to technicians in all schools to help 
teachers when required.  

3) Supervisors should train EFL teachers to use BL strategy into their teaching practices. 

4) Administrators should motivate EFL teachers to attend BL professional development 
programs for teaching methods and pedagogy. 

7. Limitation 

The results of the present study were confined to a specific area (Tabuk city) and it was 
difficult to generalize the results concerning the entire population. 
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