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Abstract

This article examines the interaction between Professional and Social Identity of Greek
Primary School Educators. The composition of teacher population in Greek Primary
Education is peculiar, as it mainly consists of primary teachers and a smaller number of
specialty teachers, who teach foreign languages, physical education, music, visual arts and
information technologies. A primary qualitative research was conducted by telephone
interviews to 14 established, 8 new and 9 candidate school directors and 12 teachers from the
13 educational regions, while the validity and reliability of the research was ensured through
theoretical triangulation and triangulation of data sources, as the participants' roles,
specialties and age vary. According to the research findings, primary education consists of
teachers’ subcategories with different Professional and Social Identity, which are structured
mainly on the basis of specialty, seniority and hierarchy. These Identities are not equivalent,
but hierarchical, resulting in the reproduction of intergroup discriminations, social stereotypes
and social competition due to the existence of dominant and dominated subcategories. The
innovation of this article lies in that it brings forth existing social correlations in the context
of primary education, which inevitably affect the content of the Professional and Social
Identity of educators.

Keywords: professional identity, social identity, hierarchy, intergroup discriminations,
stereotypes, social competition, self-categorization
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1. Introduction

Self-perception encompasses many different identities linked to social roles and categories
(Hogg, Terry & White, 1995; Stets, 1995; McEwen, 1996; Jones & McEwen, 2000; Deaux,
2001; Hecht, Jackson & Pitts, 2005; Day et al., 2006; Burke & Stets, 2009; Stets & Serpe,
2013). Whether intentionally or unintentionally, consciously or unconsciously, a person is
integrated in those categories formulating subjective judgments about his/her individual
characteristics (Scheibe, 1995; Woodward, 2004; Rosenberg, 1986).

This article focuses on the importance of educational roles in the construction of teachers'
Professional Identity in Greece, while examining its impact on the content of Social Identity,
the existence of intergroup discriminations, stereotypes and social competition as a result of
hierarchical subcategories and finally the self-categorization based on teachers’ Identities.

The composition of teacher population in Greek Primary Education is peculiar, as it mainly
consists of primary teachers and a smaller number of specialty teachers, who teach foreign
languages, physical education, music, visual arts and information technologies.

2. Teachers’ Identities
There are two distinct identities related toy teachers. Let us discuss them in some detail.
2.1 Professional Identity

Teachers Professional Identity is a dynamic, diverse, complex and multifaceted conceptual
construct (Stronach et al., 2002; Flores & Day, 2006; Rodgers & Scott, 2008; Beauchamp &
Thomas, 2009; Canrinus et al, 2011; Thomas & Beauchamp, 2011), composed of interacting
social, psychological, cultural and historical factors that mediate in its structure (Cooper and
Olson, 1996), separating teaching profession from others (Sachs, 2001).

Beijaard, Meijer &Verloop (2004, pp. 122-123) state that teachers Professional Identity: 1) is
(re)structured during the continuous and uninterrupted process of interpretation of, feedback
from and self-reflection on teachers experiences, 2) is the result of the interaction between
their individual characteristics and the social context, and consequently there is no single and
unique Professional Identity, 3) consists of individual Sub-Identities, some of which are in
harmony with each other, while others in conflict. Moreover, professional development is a
key component, as teachers are in a constant process of development.

According to the bibliography, Professional Identity of teachers is associated with the
representations of the self (Knowles, 1992; Kelchtermans, 1993; Beijaard, 1995; Volkmann
& Anderson, 1998; Connelly & Clandinin, 1999; Dillabough, 1999; Beijaard, Verloop &
Vermunt, 2000; Samuel & Stephens, 2000; Lasky, 2005; Van Veen & Sleegers, 2009; Hong,
2010; Canrinus et al., 2011; Fotopoulou, 2013), their biography, linked to social background
and individual characteristics (Sugrue, 1997; Coldron & Smith, 1999; Beijaard, Meijer &
Verloop, 2004), their emotions (Nias, 2002; Zembylas, 2003; Hargeaves, 2004; 2005; Flores
& Day, 2006; Beauchamp & Thomas, 2009; TimostSuk & Ugaste, 2010; Lee & Yin, 2011),
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their self-concept (Goodson & Cole, 1994), their self-esteem (Kelchtermans, 1993; Beijaard,
1995; Van Veen & Sleegers, 2009), their educational background (Bell & Robinson, 2004;
Tarman, 2012), their roles as educators (Preuss & Hofsass, 1991; Beijaard, 1995; Volkmann
& Anderson, 1998; Gee, 2000; Roberts, 2000; Thomas & Beauchamp, 2011) and finally the
social and professional environment/framework (Coldron & Smith, 1999; Helsby, 1999;
Samuel & Stephens, 2000; Stronach et al.,, 2002; Beijaard, Meijer &Verloop, 2004;
Korthagen, 2004; Van Veen &Lasky, 2005; Rodgers & Scott, 2008; Hong, 2010; Canrinus et
al., 2011; Thomas & Beauchamp, 2011; Fotopoulou, 2013).
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2.2 Social Identity and Self-Categorization

Social Identity refers to the relationship between the individual and the collective, between
the "I" and "we", formulating the “collective self” (Tajfel & Turner, 1979; Hogg & Abrams,
1988; Turner et al., 1994; Ellemers, Spears & Doosje, 2002; Hogg & Ridgeway, 2003) or
“social self”, which is a part of a whole (Rousseau, 1998). Social Identity involves social
categorization, social identification and social comparison (Tajfel & Turner, 1979; Hogg,
Terry & White, 1995; McNamara, 1997; Hogg & Terry, 2000; Reicher, Spears & Haslam,
2010).

According to Stets & Burke (2000, p. 225) categorization is the result of perceived
similarities between individuals and in-group members, as well as differences with out-group
members in relation to their attitudes, beliefs and behaviors. Social categories reflect the
existing social structure, which is founded (Hogg & Abrams, 1988), constructed (Turner et al.,
1987) and hierarchically graded (Stryker, 1980).

Social identification with the group does not solely concern the integration of intergroup
characteristics, but also bears psychological content, in the form of psychological
identification, which leads to a symbolic union of the group members (coherence) and the
internalization of similar social behaviors (Tajfel & Turner, 1979; Ellemers, Spears & Doosje,
2002).

Social categorization, on the other hand, is a socio-cognitive process which deepens the
boundaries between the groups, because of segmentation modulated by the social
environment, leading to the production of stereotypes, due to the falsification of the cognitive
function of individuals (Tajfel & Wilkes, 1963). Negative stereotypes are associated with
prejudices, racist attitudes, social distinctions and moral superiority ideologies in the context
of devaluation of the out-group on behalf of the in-group members (Tajfel & Turner, 1979)
based on which, the hierarchy between the compared groups is structured (Tajfel, 1963; 1969;
Tsiolis, 2009).The formulation of the desired Self (positive Identity) is achieved through
social comparison, based on authority, prestige and power of social categories (Hogg &
Abrams, 1988; Stets & Burke, 2000).

The theory of Social Identity was further elaborated by Self-Categorization theory (Turner
1982; 1985). Self-categorization, as a cognitive process of classifying oneself into a social
category, intensifies the perceived similarities and differences between the stimuli within the
in-group and out-group (Hantzi, 2013), explaining the conversion of individuals into a
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psychological group with a prominent collective and consistent conscience (Haslam et al.,
1997; Jenkins, 2004 & 2007; Kokkinaki, 2006; Reicher, Spears & Haslam, 2010).

Within social groups, individuals formulate cognitive models (representations) about their
own group and others and that leads to depersonalization of perceptions, feelings and actions
of individuals and homogenization of perceptions about members of the internal and external
group (Turner et al., 1987; 1994; Brewer & Miller, 1996; Hogg & Terry, 2000; Reicher,
Spears & Haslam, 2010).

This paper is trying to transfer the above discussion on teachers’ professional a social identity
to the context of Greek educational system. Given that Greek educational system is highly
centralized and bureaucratized (Koutouzis, 2012) and therefore, teachers are centrally
appointed by the State and allocated to schools by the Ministry of Education the main
questions this paper in trying to address are:

1) Which factors influence the roles that teachers (in Greek primary education) undertake
within their school?

2) Are there prominent subgroups among teachers?
3) Is there an informal hierarchy among these subgroups?

4) How do teachers categorize themselves in relation to the above subgroups?

3. Methodology of Research

A primary qualitative research was conducted. A total of 43 telephone semi-structured
interviews were carried out with non-proportional quota sampling (Morrow et al., 2007) to 22
headteachers (14 experienced and 8 new), 9 candidates for headship and 12 teachers, who
live and work in 13 educational regions, in order for the sample to be representative during
the period October-November 2016.

It should be noted that researchers have been committed to protecting the personal data and
anonymity of respondents and their access to research results (BSA, 2002; SRA, 2003).
Thematic coding was applied in order to show identifications and differentiations between the
responses of the participants (Priporas et al., 2015, p. 10), while the validity and reliability of
research was achieved by double triangulation, achieved through the exploitation of different
theoretical approaches (theoretical triangulation) and the use of different sources of data
(triangulation of data sources), as the respondents have different profiles (experienced and
new headteachers, candidate headteachers, teachers) teaching subjects and age (Meijer,
Verloop and Beijaard, 2002).
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4. Research Results

Table 1. Participants' Profile

Demographics Total
13 & = = 2
- = S = ~ £ = £ = = « g -
Rt 2 5%E8 £S5 E£§ 25 8 2: 5§ EEE 3% 3 G
. £ 28 = 9 S 28 = T o0 2 9 2 £ 8 22 & 2
Directorates of <« S § = 3 é 3 O E < © 2 2 = é =GN = O £ S 3
Education = -
Numbers (of 1
) 6 5 5 3 3 2 2 2 2 1 1 1
Interviews) 0
Position Experienced New
Candidate Headteachers Teachers
Headteachers Headteachers 43
Numbers 14 8 9 12
Sex Men Women “
Numbers 21 22
Teachers
of Specialty Teach
ecla eacners
General p y
Specialt Courses
pecialty
. Physical . 43
Primary . . English French .
Educatio Music Information Technology
School Language Language
n Teachers (IT) Teachers
Teachers Teachers Teachers
Teachers
Numbers 20 11 8 2 1 1
36-45 years
Age 25-35 years old d 46-55 years old 56-62 years old s
0
Numbers 3 10 28 2
Years of service 8-15 years 16-21 years 22-31 years 32-35 years 3
Numbers 10 11 20 2
Two year
. . Postgraduate
University . . Teachers
. . Master's ) degree in Degree in .
Qualifications Ph.D 2" Degree Degree in . . Training
Degree . Educational Music
Teaching! Colleges
Management .
(Academies)?
Numbers 9 16 7 7 4 8 9
Marital Status Married Single Divorced 3
Numbers 37 4 2

't should be noted that only primary school teachers have this qualification, as specialty
teachers didn’t have access to it, although it affects the selection of school directors.

The equation concerns primary school teachers who have attended a two-year academy.
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4.1 Teaching Subjects and Educational Roles

It should be mentioned that during the last decades specialty teachers have been appointed
taking a part the traditional role of primary teachers in Greece. This has transformed primary
schools and significantly affected school programs and roles within the schools.

It is interesting therefore that respondents consider that the subjects teachers teach
significantly influence the roles that they undertake in the school. The roles of primary
teachers are described by the word "value" and the phrases "primary roles”, "leading roles"
(by specialty teachers), reference point”, "reference person” (by primary teachers), as "the
primary teacher is assigned a class and is considered responsible for it", while specialty
teachers are "satellites"”, "followers" and ‘“second-class educators”, teaching secondary
lessons in many classes. It has been emphasized, that this is “the general perception that
prevails” in the context of a “primary teacher-centered system”. The above perceptions are
reinforced by the attitudes of parents, but also by some headteachers, as “they don't pay much
attention to the specialties as they do to primary teachers”.

"Yes, it is certain, because we do less hours at school and our lesson is not considered
primary, such as Greek language and mathematics. So students and parents first
evaluate the primary teacher and then the foreign language teacher.” (I (I=
Interviewee); Candidate Headteacher, Specialty Teacher)

It was mentioned by some older primary teachers that “we are not very satisfied, now” as
specialty teachers have entered Primary Education. Consequently, teachers feel that they have
lost their traditional roles, but this change has not affected their dominant role, while some of
them recall the time they taught all subjects. The view of primary teachers is confirmed by
headteachers who teach specialty lessons. They note that older primary teachers are resentful
due to the introduction of specialty teachers. One of them emphatically stated: "I do not want
to share my class, my seat, my chair, my things".

Some specialty teachers believe that their involvement in primary education has led to the
modification of "a one-sided learning process"”, while teaching in many different classes
provides them with a broader scope. It is interesting though that the view of specialty teachers
is in complete contrast to the perceptions of the primary teachers!

"A primary teacher has a more comprehensive picture of the school function. A
specialty teacher who is exposed only for one hour to each class cannot have an insight
about how the school works." (114 Experienced Headteacher, Primary Teacher)

However, opposing views were also expressed, as some respondents stated that all teachers,
regardless of their specialty, play important roles and, therefore, consistency dedication and
professionalism is rather a matter of personality.

"No, I have not noticed that I play a supporting role as an organic member of the school,
just because I am a musician. On the contrary, I have received respect, acceptance and
special appreciation, wherever I have been." (17 Specialty Teacher)
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4.3 Subgroups and Emerging Social Identities
Most respondents believe that subgroups are prominent.

"Subgroups definitely exist. After I became a headmaster, it is one of the things that
made me nervous, the informal existence of groups. The older generation of primary
teachers cannot appreciate the importance of being a music teacher or IT teacher.
Previously teachers taught music and did everything, therefore, they think that a music
teacher is inferior. On the contrary, however, music teachers have completed five years
of music studies compared the two years of Pedagogical Academies.” (Is Experienced
Headteacher)

The various subgroups of specialty teachers are not homogeneous, but consist of
subcategories, shaped according to the “relative value” of the subject (i.e teaching hours per
week). In this informal ranking there are two levels of relative value: 1) subjects ranked high
(English and PE), 2) subjects of secondary importance (Music, IT, French and German). On
the other hand there are also subcategories within the subgroups of primary teachers, based
on seniority (old, young) and employment status (permanent, temporary staff). These
separations reflect conflicting relationships between primary teachers, who form instinctive
Social Identities, as they identify themselves as members of different subgroups. For instance,
older teachers feel that they "have priority", as for example in class allocation. Moreover
phenomena of manipulation and imposition are often encountered, as they consider that they
“are more experienced, thus they are able to teach but also run the school when the
headmaster is absent”.

However, some respondents believe that separate Social Identities are a notion of the past and
that, today, those differences have been diminished, as specialty teachers have been largely
integrated into primary education, and “such syndromes have been overcome”. It seems that
initially specialty teachers were not fully accepted. However, they seem to have managed to
establish their role and thus their status.

"At first, in 1993, when [ first joined a school, a primary teacher told me ‘what are
doing here? I now have to finish work at 13:15, and you are responsible for that’. Until
then she would finish her work at 12.00" (I3 New Director, Specialty Teacher)

4.4 Hierarchy of Subgroups
Most respondents believe that there is a hierarchical order in the subgroups.

"I think us, primary teachers, actually hold a dominant position and this is evident even
in the course schedule. A two-hour Greek language lesson, for example, instantly
indicates that specialty teachers enter the classroom specific hours. A closer
examination of this phenomenon reveals that specialty teachers are more pressured
than I am in terms of work.” (Is Candidate, Primary Teacher)

The word "minority”, used by a specialty teacher, confirms the perceived differences between
teachers who, although working at the same educational level, have a differentiated perceived
social status. The phrases "when in Rome, do as the Romans", "the fact that we are specialty
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teachers is in the back of the mind of primary teachers" and "I don’t believe that their
contribution to the educational community is even recognized", reflect the low social status of
specialty teachers. However, PE teachers appear to be the second dominant group in primary
education, as they occupy a number of managerial positions "due to better trade unionism."

Apart from specialty, seniority and position held seem to play part this informal hierarchy
within the schools.

"There are inequalities and they are quite intense. Headteachers have a reinforced role
and want their voices to be heard. Age is also an important factor. Dominating and
dominated groups exist. The headteacher, the experienced (old) primary teachers and
teachers working in the same school for many years are dominant categories.”" (I
Primary Teacher)

However, the headteachers’ role is catalytic and regulatory in avoiding phenomena of
domination of one group over the other. According to the respondents, he/she shouldn’t allow
hegemonic behaviors to emerge, because “The goal is to run the school rather than serve the
teachers' petty demands” (13 ).

Opposing views have also been expressed as some respondents consider that all teachers,
regardless of their demographic and educational characteristics, are treated equally and
therefore dominant and dominated subcategories do not exist. Moreover, the fact that some
specialty teachers have moved to managerial positions confirms the lack of hierarchy in
subcategories, as the State gives everyone the right to claim a headteacher’s position.

"Based on my personal experience, I have not seen dominant and dominated groups, but
I cannot talk on behalf of the system as a whole. I think it's a matter individual
personalities."(I3 New Headteacher, Specialty Teacher)

4.5 Intergroup Discriminations, Stereotypes, Social Competition

The dominance of older teachers towards the younger is obvious, as it seems that they
attempt to impose their views, underestimating younger teachers. Opinions such as "She can
work in other schools, because she is young" and "So they expect me to work for 6 hours
although I have been working here for 25 years, while the newcomer, who has only been
around for 3 or 5 years will work for 4 hours only?" reflect culturally “legitimate”
discriminations against younger educators.

The existence of stereotypes for specialty teachers is related to their alleged lack of
pedagogical knowledge and inefficiency in effective leadership.

"Over the years, I have noticed that specialty teachers continue to have a large
pedagogical deficit. Their lessons are mostly based on improvisation. My experience
indicates that primary teacher as a headteacher can effectively manage various
situations, as they are not experts in just one subject, but can have a holistic
perception.” (111 Experienced Headteacher, Primary Teacher)
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It seems that in primary education there are stereotypes, a fact that bluntly depicted in phrases
such as:"Oh, you are a music teacher, play us a song and go away", "Just play your games in
the schoolyard and let me do my job, which is more important”, "What does it really mean, to
work as a specialty teacher?"”, "When we were in charge of all the classes it was better for
the children". 1t has also been reported that some specialty teachers attempt to renounce their
educational responsibilities to "bum around". The phrase "they have formed their own closed
circlein which they don't allow anyone to enter and have equal rights with them" refers to the
theory of Social Identity, according to which subgroups have narrow boundaries, leading to
social competition. As it was mentioned, younger primary teachers have the same stereotypes
to a lesser extent, because they are influenced by the perceptions of the dominant subcategory
they belong to.

"This is the situation in Primary and not Secondary Education. For primary teachers we
represent specialties-a racist approach all in all since they consider us as less apt.
Younger primary teachers don’t feel so to the same extent, but have adopted this
approach as they are affected by their surroundings."(Is Specialty Teacher)

Stereotypes regarding specialty teachers are obvious when they claim managerial positions,
as some of them have experienced racist attitudes during their assessment from selection
councils. Even if they manage to take on a director’s position, they don’t always succeed in
enhancing their Social Identity, as they belong to the “minority ’and are not treated as leaders,
confirming that social stereotypes originating from Professional and Social Identity are strong,
which indicates that a great effort should be made to overturn them.

"Primary teachers, who are the majority in the school, disregard my position as a
school director.” (Is New Headteacher, Specialty Teacher)

4.6 Self-Categorization

Although most respondents believe that there are subcategories in primary education, most of
them are not integrated because this separation has a major negative impact, undermining the
school's climate, harmony, solidarity and unity. Most school directors are not self-categorized,
confirming that their role “spreads beyond informal subcategories”, as they act in a unifying,
stabilizing, smoothingand balancing manner. Some educators feel “equal to others”, as they
don’t find characteristics that differentiate them, but on the contrary, elements that unite them,
such as common pedagogical goals and the achievement of school improvement.

"There are no dominant and dominated subcategories. I think we are a team with a
common purpose. The purpose is the children, the pupils and everything must rotate
around this axis." (17 Specialty Teacher)

However, some respondents believe that they belong to a dominant subcategory, as it is
dictated by their Social Identity and/or by their hierarchical role, which is not stable but can
change at any time, transforming their Identity. As an Established Director/Primary Teacher
(I11) said: "I belong to a dominant category”. Specialty teachers due to their educational roles,
could be considered as a dominated group. However:
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"When I noticed that a colleague’s behavior was not right I talked about it. So, at least
on a personal level, I didn’t feel dominated. Specialties do unfortunately.” (I3 Candidate
Director, Specialty Teacher)

Some respondents stated that they feel dominated due to limited experience and/or their
specialty, but they believe they will be able to strengthen and transform their Identity into a
Leader Identity, while a Headteacher feels dominated because of her role, as she exercises
servant leadership.

"The director has no rights. He must be present at all times to ensure smooth conduct of
operations. I feel dominated, because of my managerial role."(Ii4 Experienced
Headteacher, Primary Teacher)

Others consider themselves to be both dominant and dominated. More specifically one
Headeacher feels dominant because of his hierarchical position, but also dominated because
of his specialty, as he thinks that not all primary teachers are ready to accept a specialty
teacher as a Head. Some specialty teachers because of their increased relative autonomy
(English language teacher)-or personality (physical educator teacher) feel both dominant and
dominated. According to their responses "first the primary teachers' programs are arranged
and then we see what the specialty wants", while an old primary teacher does not feel overly
dominant owing to her temperament, though she has a powerful Social Identity. Finally, two
primary teachers (director and candidate) place themselves in "rational” and "autonomous
domination" categories.

5. Discussion-Conclusions

As Znaniecki (1939), Messick & Mackie (1989), Ramsey et al. (1994), Hogg & Terry (2000),
Maddox & Chase (2004) and Blanz et al. (2005) claim, general social categories are
composed of several, arguably more coherent, subcategories, (Crocker & Park, 1988, cited in
Messick & Mackie, 1989, p. 52). According to Jenkins (2004/2007, pp. 138-139) "although
(individuals) may ignore their categorization, the fact that they have been categorized always
causes at least by its nature, consequences for members of a category”. The Professional
Identity of teachers is the result of individual characteristics interacting with the social,
institutional and cultural context (Van Den Berg, 2002, p. 579; Beijaard, Meijer & Verloop,
2004, pp. 122-123),which is associated with the findings, since institutionally delimited
course assignments, affect the content and strength of the Professional Identity of separate
subcategories (Thomas & Beauchamp, 2011).

Primary education —unlike secondary — is a coherent community, where the multitudinous
subcategory of primary teachers dominate due to their “leading educational roles” having a
powerful Professional Identity, which strengthens their Social Identity in terms of their
self-image and social image, in contrast with the low status Social Identity of specialty
teachers, who are "satellites"”, “followers”, “second- class” and dominated eachers and have
a degraded working relationship. As Matsaggouras (2004, p. 10) reports, in Greece

"Secondary school educators have been receiving university education since the 19th century,
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mainly focused on their teaching subject and ensured higher status than that of primary
teachers"”. However, specialty teachers who work in primary education not only have a lower
status than secondary school educators, but also lower than primary teachers, as the status of
their Professional Identity is undermined.

Our research revealed some interesting findings. Primary education includes subcategories
structured on the basis of specialty, seniority, hierarchical role, working relationship, salary
and gender, though some respondents claimed that Identities tend to be unified and others
don’t support their existence. According to the responses, a headteacher appears to have
stronger Social Identity due to his Leader Identity that requires the approval of the social
context (DeRue & Ashford, 2010), while the more experienced primary teachers follow,
having a dominant role, because the Greek educational system is characterized by seniority,
even in the case of the headteachers’ selection (Kalogiannis, 2013, p. 173).

In accordance with the findings, there is a divergence of views among the subcategories,
because some primary teachers consider that specialty teachers are pedagogically inadequate
and ineffective in leadership. These attitudes are associated with the theory of Social Identity,
as the members of a group, sharing the same principles, values, and beliefs, face social reality
from a group perspective (Stets & Burke, 2000), aim at the satisfaction of its interests (Hogg,
2006) and defend their Identity, when threatened as in the case of the introduction of
specialty teachers - because in the occasion of competition between social groups, Social
Identities become more prominent(Turner et al., 1994, pp. 455-456). The stereotypical
perceptions are ideological constructions that don’t accurately reflect social reality(Hogg,
Terry & White, 1995, p. 260), since those belonging to a group of high social status tend to
underestimate and degrade members of lower-ranking groups(Tajfel et al., 1971; Billig
&Tajfel, 1973; Tajfel & Turner, 1979; 1986; Tajfel, 1982; McNamara, 1997; Haslam, 2001;
Ferguson & Ford, 2008; Hantzi, 2013), expressing intra-group favorable behaviors
(Hewstone, Rubin & Willis, 2002), as through preserving and positively enhancing Social
Identity, the reinforcement of the self is certified (Hogg, Terry & White, 1995, p. 260).

As expected, specialty teachers have a different view, considering that they have a
pedagogical and managerial advantage due to teaching in different classes. These views are
linked to social identification with the group, even if that group has low prestige and power.
Its members still feel committed to it (Ellemers, Spears &Doosje, 1997). Specialty teachers,
belonging to the "minority” find it difficult to construct Leader Identities due to their
precarious Professional and Social Identity, as their skills are questioned (Eagly & Karau,
2002; Scott & Brown, 2006) within a coherent community, where members of dominant
groups "have formed their own exclusive group”.

The question is how educators themselves are categorized based on existing subcategories.
Although most respondents support the existence of subcategories, they are distanced from
them. Others believe that they belong to a dominant subcategory, because of their Social
and/or Leader Identity, others feel dominated due to their few years of service, specialty, or
managerial role (servant leadership), while others believe that they belong to both
subcategories, as the domination that arises from the hierarchical role, the pedagogical
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autonomy (specialty teacher) and the personality conflict with their dominated Professional
Identity.

However, these distinctive Identities are negotiable (Burke & Stets, 2009), as their
transformation depends on their handling by teachers. They can be strengthened in the case of
constructing a Leader Identity and/or having a strong personality or weakened because of
temperament. Social Identity has a dialectical relationship with Personal Identity, being
complementary concepts, as they reveal separate aspects, dimensions and levels of the Self
(Stets & Burke, 2000; Verkuyten & Hagendoorn, 2002). The role of the school director in
maintaining the effective function of the school, the non-conflict culture and organizational
effectiveness is of great importance (Van Gils, Van Quaquebeke, & Van Knippenberg, 2010),
as he/she can lead these separate identities to unity.

References

Beauchamp, C., & Thomas, L. (2009). Understanding teacher identity: An overview of issues
in the literature and implications for teacher education. Cambridge Journal of Education,
39(2), 175-189. https://doi.org/10.1080/03057640902902252

Beijaard, D. (1995). Teachers' prior experiences and actual perceptions of professional
identity.  Teachers and Teaching: Theory and Practice, 1(2), 281-294.
https://doi.org/10.1080/1354060950010209

Beijaard, D., Meijer, P.C., & Verloop, N. (2004). Reconsidering research on teachers’
professional  identity.  Teaching and  Teacher  Education, 20, 107-128.
https://doi.org/10.1016/j.tate.2003.07.001

Beijaard, D., Verloop, N., & Vermunt, J. D. (2000). Teachers’ perceptions of professional
identity: An exploratory study from a personal knowledge perspective. Teaching and
teacher education, 16(7), 749-764. https://doi.org/10.1016/S0742-051X(00)00023-8

Bell, C. L., & Robinson, N. G. (2004). The successful student-teaching experience: Thoughts
from the Ivory Tower. Music Educators Journal, 91, 39-42.
https://doi.org/10.2307/3400104

Billig, M., & Tajfel, H. (1973). Social categorization and similarity in intergroup behavior.
European Journal of Social Psychology, 3(1), 27-52.
https://doi.org/10.1002/ejsp.2420030103

Blanz, M., Piontkowski, U., Rohmann, A., Schmermund, A., & Florack, A. (2005). Social
categorization on the basis of multiple group-memberships: The case of male superiors
and female subordinates. Retrieved from

http://www.werbepsychologie-online.com/downloads/open/RIPS _finalversion_june05.pd
f

Brewer, M. B., & Miller, N. (1996). Intergroup Relations. Buckingham: Open University
Press.

201



A ISSN 1948-5476
Institute™ 2017, Vol. 9, No. 4

BSA (British Sociological Association, 2002). Statement of Ethical Practice for the British
Sociological Association, Durham. England: British Sociological Association.

A\\ M ac rot h i n k International Journal of Education

Burke, P. J., & Stets, J. E. (2009). Identity Theory. New York: Oxford University Press.
https://doi.org/10.1093/acprof:0s0/9780195388275.001.0001

Canrinus, E.T., Helms-Lorenz, M., Beijaard, D., Buitink, J., & Hofman. A. (2011). Profiling
teachers’ sense of professional identity. FEducational Studies, 37(5), 593-608.
https://doi.org/10.1080/03055698.2010.539857

Carr, E. C., & Worth, A. (2001). The use of the telephone interview for research. Nursing
Times Research, 6(1), 511-524. https://doi.org/10.1177/136140960100600107

Coderre, F., Mathieu, A., & St-Laurent, N. (2004). Comparison of the quality of qualitative

data obtained through telephone, postal and email surveys. International Journal of
Market Research, 46, 347-358.

Cohen, L., & Manion, L. (1997). Methodology of Educational Research (Translated by
X.Mitsopoulou and M. Filopoulou). Athens: Metaichmio.

Coldron, J., & Smith, R. (1999). Active location in teachers' construction of their professional
identities. Journal of Curriculum Studies, 31(6), 711-726.
https://doi.org/10.1080/002202799182954

Connelly, F. M., & Clandinin, D. J. (1999). Shaping a professional identity: Stories of
education practice. London: Althouse Press.

Cooper, K., & Olson, M. R. (1996). The multiple ‘I’s’ of teacher identity. In M. Kompf, W.R.
Bond, D. Dworet and R.T. Boak (Eds.), Changing research and practice: Teachers’
professionalism, identities and knowledge (pp. 78-89). London/Washington, DC: The
Falmer Press.

Day, C., Kington, A., Stobart, G., & Sammons, P. (2006). The personal and professional
selves of teachers: Stable and unstable identities. British Educational Research Journal,
32(4), 601-616. https://doi.org/10.1080/01411920600775316

Deaux, K. (2001). Social Identity. Retrieved from
http://www.portmir.org.uk/assets/editors-choice/social-identity--deux.pdf

DeRue, D. S., & Ashford, S. J. (2010). Who will lead and who will follow? A social process
of leadership identity construction in organizations. The Academy of Management Review,
35(4), 627-647. https://doi.org/10.5465/AMR.2010.53503267

Dillabough, J. A. (1999). Gender politics and conceptions of the modern teacher: Women,
identity and professionalism. British Journal of Sociology of Education, 20(3), 373-394.
https://doi.org/10.1080/01425699995326

Eagly, A. H., & Karau, S. J. (2002). Role congruity theory of prejudice toward female leaders.
Psychological Review, 109(3), 573-598. https://doi.org/10.1037/0033-295X.109.3.573

202



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2017, Vol. 9, No. 4

Ellemers, N., Spears, R., & Doosje, B. (1997). Sticking together or falling apart: In-group
identification as a psychological determinant of group commitment versus individual
mobility. Journal of Personality and Social Psychology, 72(3), 617-626.
https://doi.org/10.1037/0022-3514.72.3.617

Ellemers, N., Spears, R., & Doosje, B. (2002). Self and Social Identity. Annual Review of
Psychology, 53, 161-186. https://doi.org/10.1146/annurev.psych.53.100901.135228

Ferguson, M. A., & Ford, T. E. (2008). Disparagement humor: A theoretical and empirical
review of psychoanalytic, superiority, and social identity theories. Humor-International
Journal of Humor Research, 21(3), 283-312. https://doi.org/10.1515/HUMOR.2008.014

Flores, M. A., & Day, C. (2006). Contexts which shape and reshape new teachers’ identities:
a multi-perspective study. Teaching and Teacher Education, 22(2), 219-232.
https://doi.org/10.1016/j.tate.2005.09.002

Fotopoulou, V.S. (2013). Professionalism, Professional Development, Professional Identity
and Educator: The Case of Primary School Teachers. Ph.D. Thesis, University of Patras.

Gee, J.P. (2000). Identity as an analytic lens for research in education. Review of Research in
Education, 25, 99-125. https://doi.org/10.2307/1167322

Goodson, I. F., & Cole, A. L. (1994). Exploring the teacher’s professional knowledge:
Constructing identity and community. Teacher Education Quarterly, 21(1), 85-105.

Hair, J.F., Money, A., Page, M., and Samouel, P. (2007). Research Methods for Business.
England: John Wiley & Sons.

Hantzi, A. (2013). Social Identity and Intergroup Relations. Athens: Panteion University.

Hargeaves, A. (2004). Inclusive and exclusive educational change: Emotional responses of
teachers and implications for leadership. School Leadership and Management, 24(3),
287-309. https://doi.org/10.1080/1363243042000266936

Haslam, S. A., Turner, J. C., Oakes, P. J., McGarty, C., & Hayes, B. K. (1992).
Context-dependent variation in social stereotyping 1: The effects of intergroup relations
as mediated by social change and frame of reference. European Journal of Social
Psychology, 22(1), 3-20. https://doi.org/10.1002/ejsp.2420220104

Haslam, S. A., Turner, J. C., Oakes, P. J., McGarty, C., & Reynolds, K. J. (1997). The group
as a basis for emergent stereotype consensus. European Review of Social Psychology,
8(1), 203-239. https://doi.org/10.1080/14792779643000128

Haslam, S.A. (2001). Psychology in Organizations: The Social Identity Approach. London &
Thousand Oaks, CA: Sage.

Hecht, M. L., Jackson, R. L., & Pitts, M. J. (2005). Culture: Intersections of intergroup and
identity theories. Intergroup communication: Multiple Perspectives, 2, 21-42.

Helsby, G. (1999). Changing Teachers’ Work: The Reform of Secondary Schooling. Milton

203



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2017, Vol. 9, No. 4

Keynes: Open University Press.

Hewstone, M., Rubin, M., & Willis, H. (2002). Intergroup bias. Annual Review of Psychology,
53(1), 575-604. https://doi.org/10.1146/annurev.psych.53.100901.135109

Hogg, M. A. (2006). Social Identity Theory. In P.J. Burke (Ed.), Contemporary Social
Psychological Theories (pp. 111-136). Palo Alto, CA: Stanford University Press.

Hogg, M. A., & Ridgeway, C. L. (2003). Social Identity: Sociological and Social
Psychological Perspectives. Social Psychology Quarterly, 66(2), 97-100.

Hogg, M. A., & Terry, D. J. (2000). Social identity and self-categorization processes in
organizational contexts. Academy of Management Review, 25(1), 121-140.

Hogg, M. A., Terry, D. J., & White, K. M. (1995). A tale of two theories: A critical
comparison of identity theory with social identity theory. Social Psychology Quarterly,
58(4), 255-269.

Hogg, M. A., & Abrams, D. (1988). Social Identications: A Social Psychology of Intergroup
Relations and Group Processes. London: Routledge. https://doi.org/10.2307/2787127

Hong, J. Y. (2010). Pre-service and beginning teachers’ professional identity and its relation
to dropping out of the profession. Teaching and Teacher Education, 26(8), 1530-1543.
https://doi.org/10.1016/j.tate.2010.06.003

Jenkins, R. (2007). Social Identity (Translated by K. Georgopoulou). Athens: Savvalas. (The
original book was published in 2004).

Jones, S. R., & McEwen, M. K. (2000). A conceptual model of multiple dimensions of
identity. Journal of College Student Development, 4 (4), 405-414.

Kalogiannis, D. (2013). The Selection of School Leadership, Procedures, Methods and
Challenges. Athens: Grigoris.

Kelchtermans, G. (1993). Getting the story, understanding the lives: From career stories to
teachers' professional development. Teaching and Teacher Education, 9(5-6), 443-456.
https://doi.org/10.1016/0742-051X(93)90029-G

Knowles, G. J. (1992). Models for understanding pre-service and beginning teachers’
biographies: Illustrations from case studies. In I. F. Goodson (Ed.), Studying teachers’
lives (pp- 99-152). London: Routledge.
https://doi.org/10.4324/9780203415177 chapter 4

Kokkinaki, F. (2006). Social Psychology. Introduction to the Study of Social Behavior.
Athens: Typothito/GiorgosDardanos.

Korthagen, F.A.J. (2004). In search of the essence of a good teacher: towards a more holistic
approach in teacher education. Teacher and Teaching Education, 20, 77-97.
https://doi.org/10.1016/j.tate.2003.10.002

Koutouzis M. (2012). Leadership - Management - Effectivenss: In search for application in
204



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2017, Vol. 9, No. 4

Greek Educational System. In Papadiamantaki P & Karakatsani D (eds) “Current issues
of educational policy: In search for the New School, Epikentro, Athens, 2012 (in Greek)

Lasky, S. (2005). A sociocultural approach to understanding teacher identity, agency and
professional vulnerability in a context of secondary school reform.Teaching and Teacher
Education, 21 (8), 899-916. https://doi.org/10.1016/j.tate.2005.06.003

Lee, J.C.K., & Yin, H.B. (2011). Teachers’ emotions and professional identity in curriculum
reform: A Chinese perspective. Journal of Educational Change, 12, 25-46.
https://doi.org/10.1007/s10833-010-9149-3

Maddox, K. B., & Chase, S. G. (2004). Manipulating subcategory salience: Exploring the
link between skin tone and social perception of Blacks. European Journal of Social
Psychology, 34(5), 533-546. https://doi.org/10.1002/ejsp.214

Marcelo, C. (2009). Professional Development of Teachers: past and future. Sisifo.
Educational Sciences Journal, 8, 5-20.

Matsagouras, 1. (2004). Code of Professional Ethics for Teachers: A Condition for Their
Occupational Autonomy. Educational Sciences, 1, 7-26.

McCall, G. J., & Simmons, J. L. (1978). Identities and interactions: An examination of
human associations in everyday life (Rev. Ed.). New York: Free Press.

McEwen, M. K. (1996). New perspectives on identity development. In S.R. Komives, &D.B.
Woodard Jr. (Eds.), Student services: A handbook for the profession (3rd ed.) (pp.
188-217). San Francisco: Jossey-Bass.

McNamara, T. (1997). Theorizing social identity; what do we mean by social identity?
Competing frameworks, competing discourses. TESOL Quarterly, 31(3), 561-567.
https://doi.org/10.2307/3587838

Meijer, P. Verloop, N., & Beijaard, D. (2002). Multi Method Triangulation in a Qualitative
Study on Teacher’s Practical Knowledge: An Attempt to Increase Internal Validity.
Quality and Quantity, 36, 145-167. https://doi.org/10.1023/A:1014984232147

Messick, D. M., & Mackie, D. M. (1989). Intergroup relations. Annual Review of Psychology,
40, 45-81. https://doi.org/10.1146/annurev.ps.40.020189.000401

Morrow, K. M., Vargas, S., Rosen, R. K., Christensen, A. L., Salomon, L., Shulman, L.,
Barroso, C., & Fava, J. L. (2007). The utility of non-proportional quota sampling for
recruiting at-risk women for microbicide research. AIDS and Behavior, 11(4), 586-595.
https://doi.org/10.1007/s10461-007-9213-z

Nias, J. (2002). Primary teachers talking: A study of teaching as work. London: Routledge.

Novick, G. (2008). Is there a bias against telephone interviews in qualitative research?
Research in Nursing & Health, 31(4), 391-398. https://doi.org/10.1002/nur.20259

Preuss, E., & Hofsass, Th. (1991). Integration in the Federal Republic of Germany:

205



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2017, Vol. 9, No. 4

Experiences related to professional identity and strategies of teacher training in Berlin.
European Journal of Teacher Education, 14(2), 131-137.
https://doi.org/10.1080/0261976910140205

Priporas, C.V., Kamenidou, I., Kapoulas. A., & Papadopoulou, F. (2015). Counterfeit
purchase typologies during an economic crisis. European Business Review, 27(1), 2-16.
https://doi.org/10.1108/EBR-11-2013-0132

Ramsey, S. L., Lord, C. G., Wallace, D. S., & Pugh, M. A. (1994). The role of subtypes in
attitudes towards superordinate social categories. British Journal of Social Psychology,
33, 387-403. https://doi.org/10.1111/1.2044-8309.1994.tb01036.x

Reicher, S.D., Spears, R., & Haslam, S.A. (2010). The Social Identity Approach in Social
Psychology. In M.S. Wetherell, and C.T. Mohanty (Eds.), The Sage Handbook of
Identities. London: Sage. https://doi.org/10.4135/9781446200889.n4

Roberts, L. (2000). Shifting identities: An investigation into student and novice teachers’
evolving professional identity. Journal of Education for Teaching, 26(2), 185-186.
https://doi.org/10.1080/02607470050127108

Rodgers, C. R., & Scott, K. H. (2008). The development of the personal self and professional
identity in learning to teach. In M. Cochran-Smith, S. Feiman-Nemser, D. J. McIntyre
and K. E. Demers (Eds.), Handbook of research on teacher education: Enduring
questions in changing contexts (3rd Ed.) (pp. 732-755). New York: Routledge, Taylor &
Francis Group/Association of Teacher Educators.

Rosenberg, M. (1986). Conceiving the Self. New Y ork: Basic Books.

Rousseau, D. M. (1998). Why workers still identify with organizations. Journal of
Organizational Behavior, 19, 217-233.
https://doi.org/10.1002/(SICI)1099-1379(199805)19:3%3C217::AID-JOB931%3E3.0.C
0O;2-N

Sachs, J. (2001). Teacher professional identity: Competing discourses, competing outcomes.
Journal of Education Policy, 16(2), 149-161. https://doi.org/10.1080/02680930116819

Samuel, M., & Stephens, D. (2000). Critical dialogues with self: Developing teacher
identities and roles-a case study of South African student teachers. International Journal
of Educational Research, 33(5), 475-491.
https://doi.org/10.1016/S0883-0355(00)00030-6

Scheibe, K. E. (1995). Self-Studies. The Psychology of Self and Identity. New York: Praeger.

Scott, K. A., & Brown, D. J. (2006). Female first, leader second? Gender bias in the encoding
of leadership behavior. Organizational Behavior and Human Decision Processes, 101,
230-242. https://doi.org/10.1016/j.0bhdp.2006.06.002

Silverman, D. (1998). Qualitative Research, Theory, method and practice. London: Sage.

Simon, B. (1992). The perception of in-group and out-group homogeneity: Reintroducing the
206



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2017, Vol. 9, No. 4

intergroup context. In W. Stroebeand M. Hewstone et al. (Eds.), European Review of
Social Psychology (Vol. 3) (pp. 1-30). Chichester, U.K.: Wiley.

SRA (Social Research Association, 2003). Ethical Guidelines. Retrieved from
http://the-sra.org.uk/wp-content/uploads/ethics03.pdf

Stets, J. E. (1995). Role identities and Person Identities: Gender Identity, Mastery Identity,
and Controlling One's Partner. Sociological  Perspectives, 38, 129-150.
https://doi.org/10.2307/1389287

Stets, J. E., & Burke, P. J. (2000). Identity Theory and Social Identity Theory. Social
Psychology Quarterly, 63(3), 224-237. https://doi.org/10.2307/2695870

Stets, J. E., & Serpe, R. T. (2013). Identity theory.In J. DeLamater and A. Ward (Eds.),
Handbook  of  Social  Psychology(pp. 31-60). Netherlands: Springer.
https://doi.org/10.1007/978-94-007-6772-0 2

Stronach, I., Corbin, B., McNamara, O., Stark, S., & Warne, T. (2002). Towards an uncertain
politics of professionalism: Teacher and nurse identities in flux. Journal of Educational
Policy, 17(1), 109-138. https://doi.org/10.1080/02680930110100081

Stryker, S. (1980). Symbolic Interactionism: A Social Structural Version. Menlo Park, CA:
Benjamin Cummings.

Stryker, S., & Serpe, R. T. (1994). Identity Salience and Psychological Centrality: Equivalent,
Overlapping or Complementary Concepts. Social Psychology Quarterly, 57(1),16-35.
https://doi.org/10.2307/2786972

Sugrue, C. (1997). Student teachers’ lay theories and teaching identities: Their implications
for professional development. European Journal of Teacher Education, 20(3), 213-225.
https://doi.org/10.1080/0261976970200302

Tajfel, H. (1963). Stereotypes. Race, 5, 3-14. https://doi.org/10.1177/030639686300500201

Tajfel, H. (1969). Cognitive Aspects of Prejudice. Journal of Social Issues, 25, 79-97.
https://doi.org/10.1111/j.1540-4560.1969.tb00620.x

Tajfel, H. (1981). Human groups and social categories: Studies in Social Psychology.
Cambridge: Cambridge University Press.

Tajfel, H. (1982). Social psychology of intergroup relations. Annual Review of Psychology,
33, 1-39. https://doi.org/10.1146/annurev.ps.33.020182.000245

Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W.G.
Austin, and S. Worchel, (Eds.), The Social Psychology of Intergroup Relations (pp.
33-47). Monterey, C.A.: Brooks/Cole.

Tajfel, H., & Turner, J. C. (1986). The social identity theory of intergroup behavior. In S.
Worchel and W.G. Austin, (Eds.), Psychology of Intergroup Relations(pp. 7-24).
Chicago: Nelson-Hall.

207



A ISSN 1948-5476
Institute™ 2017, Vol. 9, No. 4

Tajfel, H., & Wilkes, A. L. (1963). Classification and quantitative judgment. British Journal
of Psychology, 54, 101-114. https://doi.org/10.1111/j.2044-8295.1963.tb00865.x

A\\ M ac rot h in k International Journal of Education

Tajfel, H., Billig, M. G., Bundy, R. P., & Flament, C. (1971). Social categorization and
intergroup behaviour. European Journal of Social Psychology, 1(2), 149-178.
https://doi.org/10.1002/ejsp.2420010202

Tarman, B. (2012). Prospective Teachers' Beliefs and Perceptions about Teaching as a
Profession. Educational Sciences: Theory and Practice, 12(3), 1964-1973.

Thomas, L., & Beauchamp, C. (2011). Understanding new teachers’ professional identities
through  metaphor.  Teaching and  Teacher  Education, 27(4), 762-769.
https://doi.org/10.1016/j.tate.2010.12.007

Timostsuk, 1., & Ugaste, A. (2010). Student teachers’ professional identity”, Teaching and
teacher education, 26(8), 1563-1570. https://doi.org/10.1016/j.tate.2010.06.008

Tsiolis, G. (2009). Social Identities and Biographies in the Post-Industrial Society. Crete:
University of Crete.

Turner, J. C. (1982). Towards a cognitive redefinition of a social group. In H. Tajfel (Ed.)
Social Identity and Intergroup Relations(pp. 15-40). Cambridge: Cambridge University
Press. https://doi.org/10.1177/0146167294205002

Turner, J. C., Oakes, P. J., Haslam, S. A., & McGarty, C. (1994). Self and Collective:
Cognition and Social Context. Personality and Social Psychology Bulletin, 20 (5),
454-463.

Turner, J.C. (1985). Social categorization and the self-concept: A social cognitive theory of
group behaviour. In E.J. Lawler (Ed.), Advances in group processes: Theory and
research (Vol. 2)(pp. 77-122). Greenwich, CT: JAI Press.

Turner, J.C., Hogg, M.A., Oakes, P.J., Reicher, S.D., & Wetherell, M.S. (1987).
Rediscovering the social group: A self-categorization theory. Oxford: Blackwell.

Van Den Berg, R. (2002). Teachers’ meanings regarding educational practice. Review of
Educational Research, 72(4), 577-625. https://doi.org/10.3102/00346543072004577

Van Gils, S., Van Quaquebeke, N., & Van Knippenberg, D. (2010). The X-factor: On the
relevance of implicit leadership and followership theories for leader-member exchange
agreement. Furopean Journal of Work and Organizational Psychology, 19(3), 333-363.
https://doi.org/10.1080/13594320902978458

Van Veen, K., & Lasky, S. (2005). Emotions as a lens to explore teacher identity and change:
Different theoretical approaches. Teaching and Teacher Education, 21(8), 895-898.
https://doi.org/10.1016/j.tate.2005.06.002

Van Veen, K., & Sleegers, P. (2009). Teachers’ emotions in a context of reforms: To a deeper
understanding of teachers and reforms. In P. A. Schutz, and M. Zembylas(Eds.),
Advances in teacher emotion research: The impact on teachers’ lives (pp. 233-251).

208



H International Journal of Education
A\\ MaC_l'Otthl;lk ISSN 1948-5476
Institute 2017, Vol. 9, No. 4

Dordrecht, Netherlands: Springer. https://doi.org/10.1007/978-1-4419-0564-2 12

Verkuyten, M., & Hagendoorn, L. (2002). In-group favoritism and self-esteem: The role of
identity level and trait valence. Group Processes and Intergroup Relations, 5, 285-297.
https://doi.org/10.1177/1368430202005004002

Volkmann, M. J., & Anderson, M. A. (1998). Creating professional identity: Dilemmas and
metaphors of a first-year chemistry teacher. Science Education, 82(3), 293-310.
https://doi.org/10.1002/(SICI)1098-237X(199806)82:3%3C293::AID-SCE1%3E3.0.CO;
2-7

Woodward, K. (2004). Questions of Identity. In K. Woodward (Ed.), Questioning Identity:
Gender, Class, Ethnicity(pp. 5-41). London: Routledge.

Zafiropoulos, K. (2005). How fto do a scientific work. Scientific Research and Writing.
Athens: Critiki.

Zembylas, M. (2003). Emotions and Teacher Identity: a poststructural perspective. Teachers
and Teaching: theory and practice, 9(3), 213-238.
https://doi.org/10.1080/13540600309378

Znaniecki, F. (1939). Social Groups as Products of Participating Individuals. American
Journal of Sociology, 44(6), 799-811. https://doi.org/10.1086/218171

Copyright Disclaimer

Copyright for this article is retained by the author(s), with first publication rights granted to
the journal.

This is an open-access article distributed under the terms and conditions of the Creative
Commons Attribution license (http://creativecommons.org/licenses/by/3.0/).

209



