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Abstract

The purpose of this work is to evaluate the impact that the Master-level course in
Socioemotional Learning for Personal and Social Development (hereinafter MAESE) has had
on socioemotional skills, positive psychology (dispositional optimism and satisfaction with
life), the level of communicative and teamwork skills developed through coaching, and the
capacity for entrepreneurship and innovation in the students of four consecutive graduating
classes. This Master-level course has been taught at the University of Zaragoza in a
blended-instruction form since 2014 and is currently in its sixth year. The methodology used
here is eminently quantitative through an ex post facto descriptive study, although in the
coaching and entrepreneurship block, qualitative information is also collected through
open-ended questions. The results show that after completing the MAESE, there are few
significant improvements in socioemotional skills (MSCEIT). On the other hand, there are
significant improvements in the participants’ dispositional optimism (Life Orientation Test),
satisfaction with life (SWLS), skill development through coaching, and ability to undertake
projects and to innovate (PTWS). We conclude by reinforcing the importance of and
responsibility to evaluate the impact that university training has on its students, especially for
degrees covering emotion-related content.

Keywords: socioemotional learning, positive psychology, coaching, entrepreneurship,
innovation
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1. Introduction

Our society needs people to be equipped with a wide variety of skills, especially those that
are related to the management of emotions, attitude towards life, flexibility, the ability to
resolve conflicts, and the ability to adapt to the unexpected (Repetto & Pérez-Gonzilez,
2007). This need is not only about knowing, or knowing how to do, but also about wanting to
do and knowing how to be. Despite the importance that society and businesses give to these
and other transversal competences, educational institutions usually lack training in them
(Cabello, Ruiz-Aranda, & Ferndndez-Berrocal, 2009). Education must have a fundamental
commitment to this societal demand, and the best way to develop these skills is through the
evaluation of training experiences that aim to develop these emotional competences
(Herzberg, Glaesmer, & Hoyer, 2006).

One such project arose from a group of teachers concerned about the need to train future
professionals in emotional life skills. As a result of this concern, and after much effort, the
first Master-level course in socioemotional learning for personal and professional
development (MAESE) began in 2014, now in its sixth year in 2019-2020. This project stems
from the idea of training students not only in technical knowledge related to the development
of socioemotional skills in the professional world but also in developing certain personal
skills, in an attempt to improve their socioemotional intelligence (SEI), to promote optimistic
attitudes from positive psychology approaches, to develop communicative and teamwork
skills through coaching, and to promote the entrepreneurial and innovative skills of students.

The course has four pillars: 1) socioemotional learning (SEI), 2) positive psychology, 3)
communicative and team coaching, and 4) entrepreneurship and innovation. These are held to
be the backbone of the MAESE and therefore have defined the main modules of this Master
course. Each of these groups of competences has been explored through active and practical
training techniques, based on theoretical models and existing literature.

The first of the pillars, SEI, starts from the understanding of emotion as an internal construct
that energizes our behavior so that we respond to our environment by coming nearer or
moving away, depending on whether the emotions have a positive or negative hedonic tone
(Ekman & Davidson, 1994). Intelligence is understood as the ability to adapt to the
environment based on a series of fluid and crystallized abilities and potentials. Therefore, we
work to enhance our students’ SEI, defined as their ability to perceive, understand, regulate,
and express such emotional events in an adaptive way (Rodriguez-Ledo, Orejudo Herndndez,
Celma Pastor, & Cardoso Moreno, 2018). SEI is a framework encompassing how feelings are
perceived, regulated, and expressed with some amount of skill.

The second of the pillars of training in MAESE has focused on the development of positive
psychology competences, specifically human strengths, positive emotions, and institutions
that promote both areas of well-being and personal and professional development. One of the
strengths that has been especially emphasized is optimism. Two different theoretical models
address this construct: dispositional optimism (Carver & Scheier, 2002, 2005; Scheier &
Carver, 1985, 1992) and optimistic attributional style (Gillham, Shatté, Reivich, & Seligman,
2002; Peterson & Steen, 2005). In the first, optimism refers to the expectations that people
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have about reaching their goals. These expectations can range from the optimistic pole,
perceiving the goals as achievable, to the pessimistic pole, perceiving them as impossible or
very difficult to achieve. Within self-regulation models, expectations are considered to
influence the behaviors and emotions generated (Caver & Scheier, 2002). The second model
has its origin in the reformulated theory of learned helplessness (Abramson, Seligman, &
Teasdale, 1978; Gillham et al., 2002; Seligman & Peterson, 1986). According to this model,
both optimism and pessimism are related to attributions regarding positive and negative
events that occurred in the past. The fundamental difference between the two models is that,
in the first, optimistic and pessimistic beliefs refer to future expectations, while in the second,
they refer to attributions of past events. They have a certain relationship that resides in the
perception of control, since it is present both in past events and in future expectations
(Gillham et al., 2002). On the other hand, satisfaction with life refers to a process of cognitive
judgment that is intimately linked with the competences developed in positive psychology
(positive reinterpretation of past events, openness, etc.). We understand it as a person’s
overall evaluation of their quality of life according to their previously chosen criteria. It
includes achieving life, personal, and professional goals and a feeling of well-being (Shin &
Johnson, 1978). In addition, there is a strong relationship between mindfulness and SEI, and
socioemotional competences are improved when they are enhanced together with this ability
to be “fully in the moment” (Rodriguez-Ledo, Orejudo, Cardoso, Balaguer, &
Zarza-Alzugaray, 2018).

The third of the pillars is the development of communication and team coaching competences.
The term “coaching” has been defined as the process of encouraging change and/or
improvement, performed by a coach, to help the coached person give their best and to
achieve the best outcome possible according to their abilities (Cortés, 2019; Cortés &
Viézquez, 2018). In other words, it is a synchronous process whereby the coach brings out the
best in a person or a group through methods that are fundamentally based on effective and
affective communication from different perspectives (neurolinguistic programming,
emotional intelligence, mindfulness, positive psychology, neuroscience, etc.). In the MAESE,
coaching is used to enhance the communication and teamwork competences of the
participants, although it has also sought the development of other personal and professional
competences, such as leadership, intrapersonal and interpersonal well-being, and achievement
of goals, all of these being closely linked to self-direction and the effectiveness of the person
and the organization (Bozer & Jones, 2018; Cortés, 2019; Diaz, Cortés, & Serra, 2019). In
this way, the aim 1is to achieve self-coaching in a personalized way. Its reference to the term
coachability is interesting. This is a multidimensional construct that reflects the combination
of personality traits, such as agreeability or openness to experience, and motivational
components, such as achievement motivation, that are necessary for good functioning and
performance (Theeboom, Beersma, & van Vianen, 2013, p. 13).

Finally, the fourth backbone of MAESE is based on the development of competences and
attitudes related to entrepreneurship and innovation. We understand competence as an
integrated set of knowledge, aptitudes, attitudes, and values that facilitate the effective and
efficient development of a task or activity (individual or group) (Rodriguez, Cano, & Cortes,
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2018). Therefore, we do not think of entrepreneurship as the mere ability to start a business.
We focus on a broader life view, under which the person sets goals, takes action, and learns
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from difficulties and successes in an innovative way.

In our work, the above concepts are focused toward undertaking the most important project
of our life, our own life project. From this perspective, entrepreneurship represents a
proactive attitude, a risk, a learning process, and a path of uncertainties, frustrations,
emotions, and learning. We agree with Bueno (2012) when he alludes to entrepreneurship and
innovation as catalysts during a crisis or unexpected impact, a crisis such as the one we are
currently experiencing with COVID-19, or however it may present itself in an uncertain
future. Entrepreneurial competence and innovation generate possibilities that help build a
society that converts ideas into value (Reyes, 2009).

2. Methodology
2.1 Objectives

The main objective detailed in this work is to evaluate the impact that MAESE has on its
participants. This general objective can be specified as follows:

1. To identify the impact that the Master course in Socioemotional Learning has had on
socioemotional competence, positive psychology (dispositional optimism, satisfaction with
life), coaching, and the capacity for entrepreneurship and innovation of the participants of
four consecutive graduating classes.

2.2 Design

The methodology used in this study is quasi-experimental and eminently quantitative through
an ex post facto study replicated over four years, in the form of consecutive graduating
classes, with different samples each year. We complemented the quantitative methodology
with the qualitative methodology in the last two modules since we collected complementary
information through open-ended questions. This type of research provides us with facts and
data and shows us the impact that educational interventions can have on the dependent
variables of the study (Pérez Juste, 2004).

In this study we carry out an individualized follow-up of tutorials with the participants, in this
way we control the strange variables (1) complementary training in similar topics, 2) drastic
changes at a personal level and 3) significant changes at a professional level), variables can
influence the dependent variables (1) socioemotional competence, 2) dispositional optimism,
3) satisfaction with life, 4) personal and professional coaching training, 5) entrepreneurship
capacity, and 6) innovation capacity), and which are not a consequence of the independent
variable (MAESE training program). People who do not meet these requirements and are
affected by strange variables have not been included in the final sample of said study.
Therefore, we confirm that, except for other strange variables beyond our control, the
changes obtained between the pre-test and post-test are attributed to the training received at
MAESE.
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2.3 Sample

The sample of this study is made up of 84 students taking the MAESE during the school
years 2014-2015, 2015-2016, 2016-2017 and 2017-2018. This means that all the participants
were part of the quasi-experimental condition, with 17 of them being male (20%) and 67 of
them female (80%). The mean overall age was 28.65 years. All participants had
higher-education or undergraduate degrees in Psychology, Pedagogy, Teaching, or related
professional fields.

The international ethical criteria included in the Declaration of Helsinki have been followed.
The personal data of the experimental subjects participating in this study is completely
confidential, in accordance with the Organic Law 3/2018, of December 5, on the Protection
of Personal Data. The anonymity of the responses and scores of all participants was
guaranteed and respected.

2.4 Procedure

In this paper, the intervention was considered the training received by the MAESE students,
which has been organized into the four modules mentioned: 1) socioemotional intelligence, 2)
positive psychology, 3) communicative and team coaching, and 4) entrepreneurship and
innovation.

The learning acquired in each of these modules by the students emerged not only from the
theoretical training offered by the teachers but also from the practical sessions, the seminars,
and the active and self-directed work of the students that is promoted in this Master course.
Specifically, the theoretical-practical sessions and the seminars in the different modules have
been organized as follows (Table 1):

Table 1. Timeline of the Intervention during the Four Years of Study in MAESE

October Pretest Evaluation
October - November Socioemotional Learning module
December - January Positive Psychology module
February - March Communicative and Team Coaching module
April Entrepreneurship and Innovation module
May - May External internships
June Posttest evaluation

2.5 Instruments

The socioemotional intelligence demonstrated by the participants of the study, as well as how
they viewed their own dispositional optimism, satisfaction with life, and ability to undertake
projects and innovate and the contribution of coaching to their personal and professional lives,
are evaluated with different tests, all of them validated and with psychometric guarantees of
reliability and validity.

Specifically, to evaluate the dependent variables under study, the following five evaluation
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instruments have been used:

1. Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) (Mayer, Salovey, & Caruso,
2002). This instrument measures the socioemotional ability of subjects based on the
four-branch model of emotional intelligence (Mayer & Salovey, 2007). Thus, it offers
standardized scores for the competences of perceiving emotions, understood as the ability to
consciously recognize our emotions and identify what we feel, in addition to being able to
give it a verbal label; facilitating thought, or the ability to generate feelings that facilitate
thinking; understanding emotions, or the ability to combine what we feel and think with an
understanding of the complexity of emotional changes; and managing emotions, or the ability
to direct and manage feelings, both positive and negative, effectively. It is a test of ability, so
that the subjects’ responses are not based on the perceptions they have about their own
competences but on demonstrating that they possess them. This aspect gives much reliability
to the test and its outcomes.

2. Life Orientation Test (Optimism) (Scheier, Carver, & Bridges, 1994). In this work, the
revised Life Orientation Test - LOT-R (Scheier et al., 1994) was used as validated for Spanish
by Otero, Luengo, Romero, Gémez, and Castro (1998). The updated LOT-R consists of six
items (plus four filler items to make the content less obvious) on a 5-point Likert scale (Chico,
2002). Of these, three are written in a positive direction (optimism) and three in a negative
direction (pessimism), the latter of which are reversed to obtain a total score tending towards
the optimism pole.

3. Satisfaction With Life Scale (SWLS) (Diener, Emmons, Larsen, & Griftin, 1985). This
scale consists of five items that evaluate satisfaction with life through one’s global cognitive
judgment of it. For the present work, the Spanish translation of Atienza, Pons, Balaguer, and
Garcia-Merita (2000) was used, which presents the statements as follows: (a) “In most ways,
my life is close to my ideal”; (b) “So far, I have gotten the important things I want in life”; (c)
“I am satisfied with my life”; (d) “If I could live my life over, I would change almost
nothing”; and (e) “The conditions of my life are excellent”. In this version, a reduction was
made in the response options of the instrument (the original version had 7), so the values
range between 1 and 5, where 1 is “strongly disagree” and 5 is “strongly agree”. The total
score ranges from 5 (extremely dissatisfied) to 25 (extremely satisfied). Satisfaction with life
refers to a process of cognitive judgment that is intimately linked to the skills developed in
positive psychology (positive reinterpretation of past events, dispositional optimism,
openness, etc.)

4. Coaching and life. An open-ended questionnaire consisting of two exercises: 1) what a
person wants and has in their life, what they do not want and do not have, and whether they
intend to maintain or change it (before and after); and 2) what personal and professional
aspects does the person think can be changed with coaching (before) and which ones have
truly produced a change (after). To develop these open-ended tests, their relevance was
validated by two people affiliated with the world of coaching, considering the aspects
addressed in this part of the study. After some adjustments, the four consecutive graduating
classes were given this questionnaire ex post facto.

72 http://ije.macrothink.org



ISSN 1948-5476

\\ M ac rot h i n k International Journal of Education
A Institute™ 2020, Vol. 12, No. 2

5. Entrepreneurship and Innovation Scale, adapted from the Passion Toward Work Scale
(PTWS) of Vallerand and Houlfort (2003) and from the test to evaluate the entrepreneurial
capacity of the professional guidance guidelines of the Government of Aragon (2008). This
scale can be found in Annex 1. It starts with 12 questions that have three response options, (a),
(b), and (c). The entrepreneurship and innovation scale has been complemented with
open-ended questions to know what meaning students attribute to the concepts of
entrepreneurship and innovation.

All these tests were answered by the participants of this study in a preintervention phase
(pretest) and after the Master classes (posttest) were completed, over four consecutive years,
so that the results obtained in a given student’s questionnaires reflect any improvement,
which was presumably due largely to the structured intervention in the MAESE.

3. Results

In this section, we present the results found and distributed in the four evaluated study blocks:
1) socioemotional intelligence, 2) positive psychology, 3) team coaching, and 4)
entrepreneurship and innovation.

The data obtained in the first two modules were submitted to quantitative analyses, while the
data collected from the third and fourth modules were analyzed through units of analysis,
predefined competences (innovation, entrepreneurship, coaching), and competences that
emerged inductively (self-esteem, effectiveness, decision-making, etc.).

3.1 Socioemotional Intelligence

After administering the Mayer-Salovey-Caruso emotional intelligence pretest and posttest
(Mayer et al., 2002) to the participants, no statistically significant differences in global
socioemotional intelligence were observed (Table 2). This result can be explained by two
parameters already highlighted by Salovey, Mayer, Caruso, and Lopes (2002).

Table 2. Evolution of the Level of Socioemotional Intelligence

Socioemotional intelligence (MSCEIT) Mean SD t P

Perceiving emotions Pre-test 102,33 11,944 -1,443 ,153
Post-test 100,18 13,503

Facilitating emotions Pre-test 101,06 13,564 1,479 ,143
Post-test 103,68 13,398

Understanding emotions Pre-test 104,70 12,383 ,448 ,655
Post-test 105,40 12,981

Managing emotions Pre-test 104,98 14,112 1,554 ,124
Post-test 107,45 13,565

Total CI Pre-test 110,72 14,587 ,057 ,955
Post-test 110,82 13,977

N =281
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1) The scale is based on high levels of emotional perception, as well as facilitating thought,
understanding emotions, and managing emotions. Following Brackett, Mayer, and Warner
(2004), this may limit room for improvement or significant progress. This situation thus
predisposed the results to an insignificant advance of the parameters evaluated in the
MSCEIT (Extremera & Fernandez-Berrocal, 2002). Consequently, even though minimal
progress was made, the results imply a high level of development. On the other hand, the
people who usually enroll in these courses already have high expectations given the
importance that these parameters have on the exercise of their profession and on their
professional development, which, as indicated by Parker, Hogan, Majeski, and Bond (2017),
is something that facilitates training and learning.

2) The length of time was not long enough to observe a significant difference, since each of
the interventions was carried out over the course of an academic year, which operationally
ends up being seven months of intervention. As stated by Mayer et al. (2002), at least 12
months is necessary to observe significant improvements.

3.2 Positive Psychology

After applying the Spanish version of the revised Life Orientation Test - LOT-R (Scheier et al.,
1994), the reported Cronbach's alpha was 0.78, and the correlation with the original LOT was
0.95 (Otero et al., 1998). Statistically significant differences were observed in the variables of
positive psychology, perceived life satisfaction, and dispositional optimism (Table 3). These
changes were significant, even starting from high levels, if we compare them with previous
findings by Arrindell, Meeuwesen, and Huyse (1991) and Pavot and Diener (1993). There
was a greater increase in satisfaction with life than in optimism, the latter parameter being the
one that according to Ryff (1989) and Ryan and Deci (2001) lays the foundation for life
satisfaction.

Table 3. Levels of Satisfaction with Life and Optimism

Positive Psychology Mean SD t P

Satisfaction with Pre-test 24,51 5,180 5,368 ,000

Life Post-test 27,13 4,390

Optimism Pre-test 22,54 3,612 5,368 ,000
Post-test 24,57 3,909

N=284

According to the results found in this study, optimistic people adapted better to life transitions,
as shown by other related studies (Arrindell, Heesink, & Feij, 1999; Glaesmer, Grande,
Braehler, & Roth, 2011; Vazquez, Duque, & Hervas, 2013).

We found, in line with other studies, such as Remor, Amords, and Carrobles (2006), that
dispositional optimism had a positive effect on psychological and physical well-being. There
were significant differences between the levels of initial satisfaction with life (pretest) and
final satisfaction with life (posttest) (= 5.368; p = 0.00) (Table 3).
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3.3 Coaching

The analysis of the data showed that coaching improved well-being, self-knowledge,
self-regulation, self-assurance, capacity for reflection, effectiveness, and social,
communicative, and teamwork skills. These findings were consistent over the years, although
they were not the only benefits manifested in the students (Table 4).

Table 4. Personal and Professional Development from Coaching in the Four Graduating
Classes

Year  How coaching contributes at a personal and professional level
2017 Self-esteem, effectiveness, understanding, self-knowledge, decision-making, ability to
reflect, helping others, self-control, communication, starting a business
Ability to reflect, openness, decision making, self-knowledge, self-control,

2016 . .
communication and teamwork, and effectiveness.

2015 Self-knowledge, self-control, effectiveness and understanding, capacity for reflection,
communication and teamwork

2014 Work, Communication, expansion of groups and relationships, cooperation, flexibility,
decision-making, self-knowledge, well-being, effectiveness, and self-esteem

To gain a deeper understanding of the data obtained so far, we asked the participants to reflect
on what aspects of life they have and do not have and want and do not want. While the initial
reflections (pretest) reflected ideas focused on the material and external, in the posttest they
emphasized ideas linked to self-knowledge and human relationships, based on their
experiences with them (Figure 1).

| want and | don’t want,
have but have

Family support, Time, leisure,
social support, self-esteem,
health, well-being, social, work,
material goods. study skills.
Self-esteem, Resentment,

efficacy, well-being,

self-knowledge,
decision-making.
| want but
don't have

Figure 1. Analysis of Aspects that are or are not Wanted or Had.

dependence on
others, illness,

stress.
| don’t want
or have

L

Source: Own Elaboration
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3.4 Entrepreneurship and Innovation

The analysis of the pretest data reveals that the participants of the four graduating classes
participating in the research started from a simplistic definition of innovation and
entrepreneurship in which they barely distinguished between the two terms. We analyze
below their initial understanding of the terms and their evolution:

Concept of innovation: The initial concept of innovation revolved around bringing something
new to society or to a context (micro-macro). After MAESE, the concept of innovation was
more nuanced, in which the person was key and was above the methodology, the project, or
the idea. The person became the nucleus.

Concept of entrepreneurship: It was at first based on an understanding of the mostly
entrepreneurial concept in which the entrepreneur starts a business, takes risks, and invests in
it. After MAESE, the concept of entrepreneurship expanded. It started from a possible
business vision, although an entrepreneur was defined as a person who maintained a
proactive attitude both in the business environment and in the personal and professional in
general (educational, social, etc.).

Once the posttest data were analyzed, both terms (innovation and entrepreneurship) acquired
more personal nuances, bringing us closer to the vision of innovation from previous studies
(Lickona, 2012; Mustari, 2014), in which passion, the search for creative change, motivation,
illusion, and enthusiasm are at the forefront. On the other hand, we understand the term
“entrepreneurship” together with that defined by Lee, Chung, and Bernhard (2013), which
implies bringing ideas to reality, organizing work, committing, being brave, and taking bold
risks.

A total of 62% of the students participating in the research during the four years were
considered innovative, an initial level higher than found in previous studies (Lee, Chung &
Bernhard, 2013). Participants understood this type of innovation as contextual innovation
applied to their work environment. Once the Master course was complete, the level of
innovation of the students increased to 78%, and they attributed a more personal, broad, and
holistic view of the concept of innovation. This evolution is linked to competences such as
creativity, change management, approaching the unknown, and emotional risk management.

On the other hand, only half of the students who considered themselves innovative perceived
themselves as entrepreneurs. The initial concept of entrepreneurship was linked to the
creation of a company, and only 31% considered themselves capable of doing so. Throughout
the Master course, the perspective broadened, and 81% of students defined themselves as
entrepreneurs. They understood this concept as a key attitude, not only as the creation of a
professional project. Based on the studies of Agih (2017) and Caballero-Garcia,
Jiménez-Martinez, and Guillén-Tortajada (2019), some of the parameters that positively
influenced the development of entrepreneurship were greater confidence in themselves and
other family and social realities that expanded their knowledge, as well as the proposal of
clear objectives with openness and consistent effort (Figure 2).
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Having
more
information
and
knowledge

Figure 2. Competences Developed in MAESE that Have Facilitated Participants’ Innovation
and Entrepreneurship

In our study, participants were considered more innovative than entrepreneurial, although the
progression in the level of entrepreneurship was greater. Based on the research carried out by
the Spanish Ministry of Education (2007), we have to reinforce the levels of entrepreneurship
in the educational field, this being a competence of the citizen of the 21st century, which
reinforces the importance of promoting a set of common values in Western societies
(Devriésere, 2020).

4. Conclusions

In the vast majority of jobs, people must have not only specific knowledge and technical
skills but also a certain level of socioemotional skills that ensure that the worker can work in
a team, can stay motivated in the face of difficulties, can resolve interpersonal conflicts, or
can tolerate high levels of stress (Repetto & Pérez-Gonzalez, 2007). Now more than ever,
society is immersed in uncertainty and requires socioemotional skills to adapt to the
continuous changes caused by the COVID-19 pandemic and its collateral damage at the
personal and professional levels. In this research, we start from the hypothesis that the
development of socioemotional skills can be learned and evaluated (Heikkild, Lonka,
Nieminen, & Niemivirta, 2012), and we distill this learning and evaluation into four factors
of interest: 1) socioemotional intelligence (perception, facilitation, understanding, and
management), 2) positive psychology (dispositional optimism and satisfaction with life), 3)
communicative and team coaching, and 4) entrepreneurship and innovation.

The subjects of this research, four consecutive graduating classes of MAESE (2014-2017),
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largely improved their emotional competences in the four blocks of content analyzed. They
showed high levels of competence in perceiving emotions, understood as the ability to
consciously recognize their emotions; emotional facilitation of thought, or the ability to
generate feelings that facilitate thinking; understanding emotions, or the ability to integrate
what we feel into our thinking; and managing emotions, or the ability to direct and manage
emotions, both positive and negative, effectively.

Moreover, progression in the levels of optimism, coaching, entrepreneurship, and innovation
has been significant and applicable to both the personal and professional fields. The
predisposition of the participants has been positive and ambitious, aspects that favor
proactivity, curiosity, and motivation to learn. We can conclude by saying that the participants,
in addition to acquiring knowledge, have improved their level of satisfaction with life, their
optimism, their level of self-knowledge, their self-regulation, their self-assurance, their
reflective capacity, their effectiveness, their social and communicative skills, their ability to
work in teams, their willingness to undertake risky projects, and their innovativeness. In short,
the MAESE has had a positive impact on the level of well-being of the participants in the
study.

More and more, different types of national and international training in which socioemotional
learning is applied to personal and/or professional development has gained visibility.
However, not all of it is worthwhile. We agree that evaluating the training and its impact on
participants is important (Petrides & Furnham, 2003). It is not enough that training be
high-quality; we strive for this training to have a positive impact, both personally and
professionally, on the students who participate.

Socioemotional skills are increasingly demanded in the 21st century labor market, at the
business, social, and political levels (Rodriguez, Cano, & Cortes, 2018), as they largely
determine success in life and one’s state of well-being or level of happiness (Marulanda,
Correa, & Mejia, 2009; Rosero & Molina, 2008). Assessing the impact of this kind of training
allows us to improve it and respond to the needs demanded by the system (De Pablo
Valenciano & Toril, 2009). Part of our responsibility is to verify the scientific notions that
support the theories and knowledge that we transmit and/or receive in all the topics taught,
and fundamentally in those that have a direct relationship with socioemotional competences.

Applying these skills is not just a matter of interest; it requires effort, time, discipline, and
consistency (Parker et al., 2017). To learn, we must be willing to make mistakes, since
investing in emotional well-being is counting on oneself and others (Bar-On, 2006; Mayer &
Salovey, 2007). All the countries of the world in general, and the European Higher Education
Area in particular, seek to address the emerging globalizing phenomena through adequate
management of emotions, since it is effective and efficient to work from that approach. In
short, success is that which, from the particularities of each of the improvements, will help
shape a more inclusive, sustainable, and emotional society (Devriésere, 2020).
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Appendix

Appendix 1. Test to Evaluate Entrepreneurial and Innovative Capacity

No. Questions Response option “a” Response option  Response option “c”
o
1 Do you need to be sure that ~ If my instinct says [ am a person I always have new
something will work before  yes, I can quickly who plans ideas, but I do not
trying it? implement an idea, everything, and I make them a reality
even if it is need to examine  until | test them well.

something radical ~ every detail

that I have not done before acting. It is

before. a way of
increasing the
possibility of
success.
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2 How do you feel when you
know you are not the
smartest person in a group?

3 How is your behavior at
work/place of study?

4 How do you react if you fail?

5 How often do you learn

something new?

6 How do you relate to others?

7 What is your idea of fun after
a long day?

Alright. I think that
more intelligent
people will be able
to do things that |
cannot do.

I am generally
happy, but I get
upset if I have to
work late and I
cannot carry out my
personal
responsibilities.

I am cautious by
nature because
failure affects me. I
have abandoned
projects when I
have seen that they
do not work.

Every day. I spend
time reading or
doing free online
training to learn
about areas that are
new to me.

I like an
environment where
I connect with
people inside and
outside my field of
work. Each meeting
is an opportunity to
exchange ideas. In
addition, I use social
networks on the
internet.

Go to a new
restaurant

It affects my ego
a little, but I
manage it well.

I love what I do,
and I am always
in good spirits.
My colleagues
say itisa
contagious
attitude.

Failure weakens
me, but [ keep
going, there is
nothing more that
can be done.

Every week. I
learn new things
by watching
television or
surfing the
internet.

The contacts
seem a little
superficial. |
prefer real
discussions that

occur naturally.

Watch a favorite
TV show

I am almost always
the smartest person.

I do not express how
I feel. Whether it is
pleasant or
unpleasant, I keep it
inside.

It is a blow, but it is
the most powerful
way to learn.

Every month because
I work a lot.

I use social networks
on the internet and
distribute my
business cards in

meetings.

Play some sports with
a friend
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8 How do you describe your
personal spending habits?

9 If someone expresses interest
in working with you, how do
you follow up?

10 Have you ever worked in
sales?

11 In what type of environment
do you work best?

Even if I have extra

money, | would
rather save it than
spend it.

I am persistent on

the phone, by mail,

or in person.
Constant contact
pays off.

Yes. I liked talking
to clients, knowing

their needs and

satisfying them with

the
products/projects
that best served
them.

I am productive in a

structured
environment, with
clear objectives,

I cover my fixed
expenses and
debts, and what I
have left over I

spend as [ want.

I look for the
person once or
twice a week. I do
not want to be a
bother.

Yes. I did well,
but the concept of
“sales” seems a
little
manipulative.

I like to do
several things at
once, and it is
better if I can do

I live and spend in the
moment; I can’t take
my money to the

grave.

Once after an initial
contact, then I let him
or her come to me.

No. I do not like the
pressure of selling a
certain amount in a
limited time.

It is best if a superior
challenges me to
reach my best
potential.

timelines, and time  them on my own

limits. terms.
I tell the client that
we do not have the

12 Ifyou are working on a I change my I ask for more

project with a tight deadline  schedule on the fly  time for the
to finish both on

time.

and another project appears second project. necessary time to

with a tighter deadline, how comply.

do you manage it? ist!

el

Reference responses

“_

a”. You have the qualities to take on tasks, the
ability to sell yourself and your idea, and put the well-being of the business above your ego.
You know how to combine qualities such as organization and planning.

If most of the preferred responses fall under

If the preferred responses are mostly “b”. You have the basics for entrepreneurship: passion,
risk-taking, and persistence. To perfect these qualities, you have to prepare yourself more,
expand your relationships, research on entrepreneurship, create your own project.

If the preferred responses are mostly “c”. You should continue improving your qualities. You
prefer working in structured environments and prefer a fixed income. Your view of risk is
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conservative, preferring to be certain before making changes.

Source: Entrepreneurship and Innovation Scale, adapted from Passion Toward Work Scale
(PTWS) by Vallerand and Houlfort (2003) and the test to evaluate the entrepreneurial capacity
of the vocational guidance guides of the Government of Aragon (2008) https://bit.ly/3ecdfZK
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