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Abstract

Critical thinking (CT) is widely recognised as a core competency in 21% century English
language education, especially within English as a Foreign Language (EFL) context. Despite
the considerable potential of English Public Speaking (EPS) courses to promote both CT and
communicative competence (CC), systematic integration of CT into EPS instruction remains
limited, particularly in Asian EFL settings. This paper presents a research-informed framework
for embedding CT within EPS courses, aimed at advancing both cognitive and communicative
development among EFL learners. The framework comprises three core components: (1)
foundational CT instruction, (2) structured activities and personalised feedback, and (3)
ongoing support for student development. Drawing on empirical research and theoretical
perspectives, the paper elucidates the interconnection between CT and CC, identifies persistent
challenges in current teaching practice, and outlines practical implications for curriculum
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design and pedagogy. The proposed framework offers a transferable blueprint for educators
and researchers seeking to optimise EPS instruction and address the evolving demands of
global communication.

Keywords: critical thinking, communicative competence, English public speaking, EFL,
instructional framework, curriculum design

1. Introduction

As English language education evolves to meet the demands of increasingly diverse and
dynamic communicative contexts, two competencies—communicative competence (CC) and
critical thinking (CT)—have emerged as foundational for learners’ academic and professional
success (Canale & Swain, 1980; Paul & Elder, 2014; Uemi, 2024). Despite the proliferation of
English as a Foreign Language (EFL) programme and an increasing focus on performance-
oriented language instruction, many learners continue to struggle with the cognitive and
communicative demands of real-world contexts. The growing complexity of cross-cultural
interactions and the rapid proliferation of information require students to move beyond rote
memorisation and surface-level accuracy, cultivating instead the ability to analyse, evaluate,
and construct arguments in diverse social and academic settings (Halpern, 2014). Yet, evidence
suggests that, in many EFL classrooms—particularly in exam-oriented systems—Ilanguage
education often remains focused on mechanical skill acquisition, with insufficient emphasis on
the development of CT and flexible communicative skills.

English Public Speaking (EPS) courses—now increasingly embedded in university EFL
curricula across Asia—hold unique promise in bridging this gap. As courses that emphasise not
just language form but also rhetorical strategy, audience adaptation, and argumentation, EPS
can serve as a dynamic platform for developing both CC and CT (Kim & Zhang, 2021; Zou &
Veloo, 2020). However, a growing body of research suggests that the potential of EPS to foster
deep cognitive engagement is often underutilised. In exam-driven contexts like China,
instructional practice tends to privilege fluency, pronunciation, and delivery, frequently at the
expense of substantive content, critical engagement, and argument development (Li, 2023;
Wang & Manly, 2024).

This persistent focus on linguistic surface features has significant implications. Without explicit
integration of CT, students may become adept at delivering rehearsed speeches but remain ill-
equipped to evaluate information, construct logical arguments, or engage persuasively in
complex discussions. As highlighted in global and national education frameworks (e.g.,
Ministry of Education of the People’s Republic of China, 2022; Ministry of Education Malaysia,
2013), such competencies are now seen as crucial not only for individual success but also for
societal progress and democratic participation.

Against this backdrop, there is a pressing need to reconceptualise the aims and instructional
models of EPS courses, positioning CT as a core outcome alongside CC. Yet, achieving this
integration is not without challenges. Research indicates that many teachers lack clear guidance,
training, or frameworks for embedding CT in public speaking instruction (Davies & Willing,
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2023; Wagner, 2019). Students, in turn, may lack experience with argumentation, critical
reflection, or peer evaluation, especially if prior schooling was characterised by teacher-centred,
exam-focused approaches (Guo & Huang, 2024; Fitriani et al., 2019).

This paper seeks to address these challenges by proposing a research-informed, practical
framework for the systematic integration of CT into EPS instruction in EFL contexts. Building
on empirical studies, current pedagogical theory, and practical practices in language education,
the framework emphasises three interrelated components: (1) foundational CT instruction, (2)
structured activities and personalised feedback and (3) ongoing support for student
development.

The proposed framework is designed to be transferable and adaptable—relevant for teachers,
curriculum designers, and policymakers seeking to move beyond performance-based
assessment towards more holistic, learner-centred models of language education. By
foregrounding the interplay between CT and CC, this paper offers a blueprint for equipping
EFL students with the skills needed to thrive in an increasingly interconnected, information-
rich world.

The following sections review key theoretical and empirical perspectives on CC and CT in EFL
education, identify gaps in current EPS practice, and introduce the proposed framework. The
paper then illustrates practical applications of the framework using real classroom examples,
before discussing implications for research, curriculum design, and teacher development.

2. Literature Review
2.1 Communicative Competence in EFL Contexts

Communicative competence (CC), a construct introduced by Hymes (1972) and expanded by
Canale and Swain (1980), encompasses not only grammatical accuracy but also sociolinguistic,
discourse, and strategic competences. In EFL contexts, researchers have highlighted the need
to move beyond traditional, accuracy-focused instruction towards more authentic, task-based,
and communicative approaches (Bachman & Palmer, 1996; Jelodar & Farvardin, 2019; Gordon
Fiallos et al., 2025). EPS courses have been advocated as effective means for developing CC
due to their emphasis on real-world communication tasks, audience awareness, and persuasive
speaking (Bylkova, Chubova, & Kudryashov, 2021; Pipit Rahayu, Rozimela, & Jufrizal, 2022).
Unlike conventional language courses that often prioritise grammar drills and rote
memorisation, EPS instruction is grounded in authentic communicative scenarios that mirror
the complexities of real-world interaction. For instance, students are routinely tasked with
preparing and delivering speeches on contemporary topics, engaging in debates, or
participating in simulated public forums. These activities require learners not only to organise
and express their ideas clearly but also to respond spontaneously to audience questions and
adapt their language use to different social and cultural contexts.

Through such experiential learning processes, students develop key dimensions of CC:

® Grammatical and discourse competence are enhanced as they construct coherent
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arguments and employ varied language structures in extended speech.

® Sociolinguistic competence is cultivated by considering cultural norms, context-
appropriate registers, and the expectations of diverse audiences.

® Strategic competence is developed as students learn to monitor their own output, manage
communication breakdowns, and employ compensatory strategies during live interactions.

Moreover, the persuasive focus of EPS encourages learners to move beyond simple information
delivery toward argument construction, audience engagement, and rhetorical effectiveness.
Activities such as peer evaluation, self-reflection, and real-time feedback further reinforce
students’ awareness of their communicative choices and the impact of their messages.

Empirical studies have shown that students who participate in EPS courses demonstrate greater
fluency, improved organisational skills, and heightened sensitivity to audience needs compared
to those in traditional EFL settings (Zhang, 2019; Kim & Zhang, 2021). Thus, by situating
language learning within the context of purposeful, audience-centred communication, EPS
serves as a powerful vehicle for the development of holistic CC in EFL learners.

2.2 The Role of Critical Thinking in English Language Education

CT 1s widely regarded as a higher-order cognitive skill crucial for lifelong learning and
responsible citizenship (Franco, 2016; Saldiray & Doganay, 2024; Selvaraj, 2024). In the
context of English language education, CT enables learners to move beyond rote memorisation
and passive language use, empowering them to engage critically with English texts, analyse
spoken and written discourse, and participate thoughtfully in complex communicative tasks.
Specifically, English learners are required not only to comprehend and recall information, but
also to interpret meanings, question assumptions, and construct logical arguments in English
(Ennis, 1985; Paul & Elder, 2014). Empirical research in EFL and ESL settings has consistently
demonstrated that the explicit integration of CT instruction leads to measurable gains in
students’ language abilities. For example, Lu and Xie (2019) found that targeted CT activities—
such as critical reading exercises, debate, and reflective writing—enhanced Chinese EFL
learners’ reading comprehension and their ability to analyse and synthesise English texts.
Similarly, Lin (2024) reported improvements in students’ argumentative writing and oral
communication skills when CT was embedded in English curriculum design, with learners
demonstrating greater clarity, coherence, and persuasiveness in their English expression.
Despite these positive outcomes, the incorporation of CT into English language curricula
remains inconsistent across contexts. Many teachers cite challenges such as limited training in
CT pedagogy, heavy emphasis on test preparation, and insufficient instructional time as
significant barriers to effective implementation (Davies & Willing, 2023; Guo & Huang, 2024).
In exam-oriented EFL systems, classroom activities often prioritise grammatical accuracy and
vocabulary acquisition over critical engagement with English language materials. As a result,
students may excel at reproducing set phrases or following formulaic writing templates, but
struggle to evaluate sources, critique arguments, or articulate original ideas in English.

There is therefore a growing consensus among scholars and educators that fostering CT should
be an explicit objective in English language education, particularly in public speaking,
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academic writing, and other productive skills. Embedding CT into the teaching of English not
only enhances linguistic competence, but also prepares students to navigate and contribute to
the increasingly complex communicative landscapes of the globalised world.

2.3 Integrating CT and Communicative Competence: Theoretical and Empirical Perspectives

Recent scholarship has increasingly emphasised the interdependence between CT and CC in
English language education. Theoretically, CT and CC are not isolated skills but mutually
reinforcing constructs; CT enhances learners’ ability to formulate, justify, and adapt arguments,
while CC provides the linguistic and pragmatic resources needed to express those arguments
effectively in varied contexts (Soboleva & Lomakina, 2019; Revutska, 2024). Empirical
research supports the view that integrated instruction—where CT is deliberately embedded in
communicative tasks—can lead to significant gains in both domains. For example, Wang (2021)
found that EFL students who participated in debate-based English public speaking (EPS)
courses showed marked improvement not only in their ability to present clear, persuasive
messages but also in their skills of evidence evaluation, argument construction, and audience
adaptation. In a similar vein, Wagner (2019) proposed a CT model for public speaking
instruction grounded in Paul and Elder’s framework, emphasizing activities that train students
to identify assumptions, assess information quality, and reflect critically on their message and
delivery. His approach encourages instructors to shift the focus from mere performance to
reasoning quality, thereby fostering deeper rhetorical awareness and cognitive engagement.
The significance of integrating CT and CC lies in its transformative impact on student learning
outcomes. Students exposed to this dual-focus pedagogy tend to move beyond superficial
fluency or rote learning. Instead, they demonstrate greater confidence in participating in open-
ended discussions, responding to challenging questions, and constructing coherent, context-
appropriate arguments—skills that are increasingly valued in academic, professional, and
intercultural settings (Budiyanto, 2024; Esen,2021). Additionally, such integration nurtures
“thinking speakers”—learners who can flexibly negotiate meaning, adapt to diverse audiences,
and engage in critical reflection during real-time communication.

Notably, studies have also linked integrated CT-CC instruction to improvements in learners’
overall academic performance and self-efficacy. For instance, Soboleva and Lomakina (2019)
found that Russian university students in EPS courses with explicit CT components
outperformed their peers in both argumentative writing and spoken interaction tasks. Revutska
(2024) documented increased motivation and deeper learning engagement among students who
participated in project-based EPS assignments requiring critical analysis, synthesis, and
collaborative problem-solving.

Despite this compelling evidence, the systematic integration of CT into EPS courses remains
limited, especially in exam-oriented EFL contexts like China. Many existing curricula focus
heavily on delivery techniques and grammatical accuracy, neglecting the development of
cognitive flexibility and critical engagement (Zhang, Yuan, & He, 2020; Zeng, Ravindran, &
Amini, 2023; Zou & Lee, 2021). This gap highlights an urgent need for practical, research-
informed frameworks that can guide educators in designing EPS courses where the
development of both CC and CT is intentional, scaffolded, and assessed.

http://ijele.macrothink.org 160



Macrothink S . .
A = ™ nternational Journal of English Language Education
Institute ISSN 2325-0887
2025, Vol. 13, No. 2

In sum, the integration of CT and CC is not only theoretically justified but also empirically
validated as a means to empower EFL learners for the complex communicative demands of the
21% century. By foregrounding their synergy, educators can better prepare students to become
articulate, adaptive, and critically engaged users of English—a goal at the heart of modern
language education.

3. Theoretical Foundations and Research Gap

The conceptualisation of CC and CT in EFL instruction draws on several key theoretical
frameworks. Hymes’s (1972) theory of communicative competence, later refined by Canale
and Swain (1980) and Bachman and Palmer (1996), positions effective language use as an
interplay between grammatical, sociolinguistic, discourse, and strategic competencies. This
multi-dimensional view has underpinned the development of task-based and performance-
oriented pedagogies in EFL classrooms, such as EPS (Ghavamnia, Tavakoli, & Esteki, 2013;
Norris, Brown, Hudson, & Bonk, 2002; Wagner, 2019).

CT, on the other hand, is rooted in cognitive psychology and educational theory. Halpern (2014)
defines CT as purposeful, reasoned, and goal-directed thinking that involves problem-solving,
inference, and evaluation. Paul and Elder’s (2014) model of CT emphasises the systematic
application of intellectual standards—such as clarity, accuracy, relevance, and logic—to
thought processes, fostering deeper learning and informed judgment. In the context of EFL, CT
has been found to facilitate higher-order comprehension, argumentation, and the ability to adapt
communication to diverse audiences (Dzakiah, 2020; Maisarah & Dhari, 2025; Zainil & Lena,
2020).

Integration of CT and CC is further supported by Vygotsky’s sociocultural theory, which
highlights the role of interaction and scaffolded support in cognitive development (Vygotsky,
1978). Task-based and collaborative activities, such as debates and group discussions, create
social contexts that promote both the use of language and the development of CT skills (Yang
& Gamble, 2013; Sauhenda & Butarbutar, 2023). These theoretical perspectives converge in
the design of instructional models that treat CT and CC not as isolated outcomes but as mutually
reinforcing, dynamic processes.

Despite substantial advances in the theory and practice of both CT and CC, significant gaps
remain in their integration within EFL public speaking courses, particularly in the Asian context.
Many EPS courses are still primarily oriented towards performance and exam outcomes,
resulting in formulaic speech delivery, rote memorisation, and limited cognitive engagement
(Lee & Park, 2020; Kim & Zhang, 2021; Li & Chan, 2024). Teachers report a lack of practical
guidelines and structured models for embedding CT activities in EPS instruction (Wagner,
2019).

Empirical studies indicate that while some teachers introduce elements of CT—such as open-
ended questioning or peer critique—these are often sporadic, underdeveloped, or insufficiently
aligned with course objectives (Fitriani, Asy'ari, Zubaidah, & Mahanal, 2019; Caceres,
Nussbaum, & Ortiz, 2020). As a result, students may be able to perform linguistically complex
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speeches without demonstrating genuine analytical reasoning, audience adaptation, or
rhetorical flexibility (Shi, 2021; Takegami, 2024). In addition, assessment systems rarely
capture students’ growth in CT, focusing instead on language accuracy and delivery skills
(Zhao & Jia, 2023).

Given these challenges, there is an urgent need for a coherent, empirically informed framework
that guides the systematic integration of CT into EPS courses. Such a framework should be
adaptable, practical, and sensitive to the realities of EFL contexts, providing clear principles
for curriculum design, instructional strategies, and formative assessment. The following section
presents such a framework, drawing on empirical insights and current pedagogical theory.

4. Framework for Integrating Critical Thinking into English Public Speaking

This paper proposes a three-component framework for embedding CT within EPS courses for
EFL learners. The framework, conceptualises CT development and CC as interrelated
outcomes, supported by three key components: foundational CT instruction, structured
activities and personalised feedback, and ongoing support for student development. Each
component plays a distinct but interconnected role in nurturing learners’ cognitive and
communicative growth.

4.1 Foundational Critical Thinking Instruction

The first component of the framework is the explicit and systematic teaching of CT principles
within the EPS curriculum. Foundational CT instruction involves orienting students to the core
elements of CT, such as reasoning, argument structure, evidence evaluation, and the use of
intellectual standards (Paul & Elder, 2014). Teachers introduce students to practical tools for
analysing issues, formulating positions, and anticipating counterarguments.

For example, lessons may begin with guided analysis of speech topics, identifying underlying
assumptions, strengths and weaknesses in arguments, and the credibility of supporting evidence.
Teachers can draw on authentic materials—such as TED Talks, political debates, or news
editorials—to model CT in action, encouraging students to question, reflect, and critique as
part of their speech preparation. Research demonstrates that students who receive explicit CT
instruction are more adept at constructing logical, persuasive speeches and at engaging
critically with diverse perspectives (Halpern, 2014; Susilawati, Yundayani, & Chairunnisa,
2019; Mehta, 2024).

4.2 Structured Activities and Personalised Feedback

The second component emphasises the central role of engaging, structured activities that
provide authentic contexts for practising CT. Activities such as debates, role-playing, speech
content analysis, and collaborative group discussions challenge students to apply CT skills in
realistic communicative settings (Sauhenda & Butarbutar, 2023; Yin, Guo, & Li, 2024;
Hofmeyr, 2019). These activities move beyond rote learning by requiring students to construct
arguments, defend viewpoints, respond to counterarguments, and adapt their messages to
audience needs.
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Equally important is the provision of continuous, personalised feedback. Effective feedback
focuses not only on linguistic performance but also on students’ analytical reasoning, clarity of
thought, and the strength of their arguments. Teachers can employ formative assessment tools
such as peer review, self-reflection checklists, and rubrics that integrate CT criteria (Dutta, He,
& Tsang, 2023; Zhong & Yang, 2021). This process enables students to identify areas for
improvement and to internalise CT standards as part of their communicative repertoire.
Research indicates that the combination of structured activities and meaningful feedback
significantly enhances both CT and CC, leading to more dynamic, audience-centred public
speaking (Abellana & Abellana, 2025; Gao, 2024).

4.3 Ongoing Support for Overall Development

The third component of the framework recognises that CT and CC develop over time and
require sustained, individualised support. Ongoing support can take various forms, including
one-on-one consultations, personalised learning plans, targeted workshops, and the integration
of CT development into broader academic advising (Bunnell, 2021; Emekako & van der
Westhuizen, 2021). Teachers are encouraged to adopt a coaching mindset, guiding students as
they encounter challenges and encouraging them to take intellectual risks.

This support is particularly important for EFL learners who may experience anxiety or
uncertainty when engaging in critical discussion or public speaking. By creating a safe,
supportive classroom climate, teachers can help students build confidence and resilience,
enabling them to transfer CT skills beyond the EPS classroom into other academic and
professional contexts (Jia, 2024; Kasim & Sukarno, 2024). The ultimate goal is to foster a
growth mindset and a culture of inquiry, where CT becomes a habitual part of language learning
and communication.

Enhanced
Communicative,
Competence

CT -
Development

Structured Activities
and Personalised
Feedback

Foundational CT
Instruction

v

Ongoing Support for
Student Development

facilitating ——>
interacting € ———=>

Figure 1. Framework for Integrating CT into EPS Courses
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4.4 Interaction of the Three Components

The three components of the proposed framework—foundational CT instruction, structured
activities and personalised feedback, and ongoing support for student development—are
deliberately designed to function as an integrated, recursive system rather than as isolated
instructional elements. This systemic view aligns with established theories of language and
skills development, which emphasise the importance of iterative, scaffolded, and context-
sensitive learning processes (Vygotsky, 1978; Bransford, Brown, & Cocking, 2000).

Foundational CT instruction serves as the cognitive and pedagogical anchor of the framework.
By explicitly teaching core CT concepts—such as argument analysis, evidence evaluation, and
reasoning standards—students acquire the metacognitive tools necessary for higher-order
thinking (Paul & Elder, 2014; Halpern, 2014). This initial stage lays the groundwork for more
complex communicative and cognitive tasks, ensuring that students possess a common
language and shared expectations for what constitutes effective argumentation and critical
engagement.

Structured activities and personalised feedback represent the experiential and dialogic
dimension of the framework. Through authentic, task-based activities (e.g., debates, genre
analysis, peer review), students are provided with opportunities to apply CT principles in
realistic communicative settings (Barahona et al.,2022; Zhong, 2024). The iterative nature of
these activities, combined with timely, individualised feedback, enables learners to test, refine,
and internalise CT and CC skills. This approach is supported by research on formative
assessment and active learning, which underscores the value of feedback-rich, learner-centred
environments (Gillies, 2014; Botezatu, 2023).

Ongoing support for student development ensures that learning is sustainable, adaptive, and
responsive to the diverse needs of EFL learners. Recognising that both CT and CC develop
over extended periods and through varied experiences, this component integrates coaching,
mentoring, and differentiated support into the instructional process (Palacio & Digo, 2024;
Okoye et al., 2021). Research indicates that such sustained support—particularly in the form
of academic advising, targeted workshops, and peer networks—can significantly enhance
students’ confidence, resilience, and transfer of skills across contexts (Sarathy et al., 2024;
Frisby & Lawrence, 2024).

What distinguishes this framework is the dynamic interplay among its components. Rather than
following a strictly linear progression, the components operate recursively, creating multiple
points of entry and feedback loops for learners at different developmental stages. For example,
foundational CT instruction equips students with CT concepts, which are then operationalised
and reinforced through structured activities. Feedback from these activities, in turn, informs
subsequent instruction and highlights areas for targeted support. Ongoing support acts as both
a safety net and a catalyst, enabling learners to revisit and consolidate their understanding as
they encounter new communicative challenges.

This recursive, interactive framework is consistent with socio-constructivist perspectives,
which highlight the value of social interaction, reflection, and scaffolding in complex skill

http://ijele.macrothink.org 164


https://doi.org/10.1080/1034912X.2014.878528

Macrothink S . .
A = ™ nternational Journal of English Language Education
Institute ISSN 2325-0887
2025, Vol. 13, No. 2

development (Vygotsky, 1978; Lantolf & Thorne, 2006). By foregrounding both cognitive and
communicative dimensions, the framework also addresses calls within applied linguistics and
language education for more integrated, contextually responsive approaches to skills
instruction (Bygate, 2018; Richards, 2015).

Figure 1 visually represents these interconnections, illustrating how each component both
influences and is influenced by the others, thereby fostering a holistic, sustainable pathway for
the development of critical and communicative competence in EFL learners. The framework’s
adaptability further allows for context-specific modifications, ensuring relevance across
diverse institutional and cultural environments.

By adopting this framework, educators are equipped to move beyond fragmented, skills-based
models and towards a more unified, developmental approach—one that prepares EFL students
not only for public speaking tasks but for the broader demands of academic, professional, and
civic life.

4.5 Validity and Reliability of the Proposed Framework

The validity of the proposed framework is anchored in three interrelated dimensions. First, it
demonstrates theoretical validity by drawing explicitly on two well-established constructs—
CT (Paul & Elder, 2014) and CC (Canale & Swain, 1980)—and integrating them into a
coherent instructional model. The synergy between these constructs has been repeatedly
emphasised in language education literature as a foundation for developing higher-order
thinking alongside effective communication in EFL contexts.

Second, the framework exhibits pedagogical validity through its incorporation of instructional
strategies—such as guided genre analysis, structured peer feedback, and rhetorical device
training—that are widely reported in empirical studies to enhance learners’ reasoning quality
and communicative performance. Although this paper is conceptual in nature, these strategies
have been shown in prior research to be transferable across cultural and institutional contexts,
thereby strengthening the framework’s practical applicability.

Third, the framework reflects design reliability through its systematic structure, explicit
sequencing of components, and adaptability to varying classroom realities. The clarity and
interdependence of its elements allow instructors to implement the framework consistently,
while still permitting context-specific adaptations without undermining its core principles. This
balance between structure and flexibility increases the likelihood that the framework can be
sustained, scaled, and evaluated in future applications.

Together, these dimensions provide a reasoned basis for considering the framework both
theoretically sound and pedagogically robust, offering a credible foundation for subsequent
empirical testing and refinement.

5. Practical Examples and Pedagogical Applications

5.1 lllustrative Example: Integrating CT into an EPS Unit
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To demonstrate the practical application of the proposed framework, this section describes a
teaching unit implemented with second-year English majors at a private university in
northwestern China. The unit is based on “Unit 10.: Using Language” from The Art of Public
Speaking (13" Chinese Edition), which focuses on the accurate, clear, vivid, appropriate, and
inclusive use of language in EPS.

Learning Objectives:

® Knowledge: Identify and explain the principles of accuracy, clarity, vividness,
appropriateness, and inclusivity in public speaking; recognise and distinguish rhetorical
devices such as alliteration and antithesis in authentic English speeches.

® Skills: Analyse speech excerpts for rhetorical effect; apply alliteration and antithesis when
composing and delivering their own speeches; critically evaluate the arguments and
language choices used by themselves and peers.

® Affective: Demonstrate increased confidence and creativity in crafting and delivering
speeches on real-world topics; reflect on and articulate openness to diverse perspectives
through peer discussion and feedback.

Key Content:

® Techniques for clear and powerful language use in speeches
® Analysis and practical use of alliteration and antithesis

® Speech writing on current affairs (e.g., “The Big Power in My Eyes”)
Teaching Sequence and Activities:
A. Foundational CT Instruction

Begin the lesson by providing students with a speech excerpt from the United Nations
Secretary-General. Instruct students to analyse how rhetorical devices are used to enhance
clarity and emotional resonance in the following passage:

“This is a time for prudence, not panic. Science, not stigma. Facts, not fear. ... We can
slow down transmissions, prevent infections and save lives. But that will take
unprecedented personal, national and international action.’

)

Highlight the use of the “rule of three” in public speaking (for example, lists of three for
rhetorical effect). Introduce and explain the concepts of alliteration (e.g., “prudence, not panic”;
“facts, not fear”) and antithesis (e.g., “science, not stigma”). Guide students to identify these
rhetorical devices within the text and discuss their impact on the effectiveness of the speech.

B. Structured Activities and Personalised Feedback

Design targeted exercises to reinforce students’ understanding of rhetorical devices and critical
thinking strategies:

® Alliteration Practice:

Ask students to rewrite sentences using alliteration to strengthen their speeches.
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Example task: Replace “reputation and wealth” in a speech on reading with two alliterative
words.

Sample student answers. “fame and fortune”; “glory and gold”.

® Antithesis Construction:

Instruct students to craft opening or closing lines for speeches using antithesis to emphasise
contrast.

Example output: “It is the darkest of times, it is the lightest of times.”
Another example: “It was a winter of stifling despair; it is a spring of coming hope.”
® Speech Writing and Peer Review:

Have students compose short speeches on themes such as “The Big Power in My Eyes,”
incorporating rhetorical devices introduced in the unit. Conduct peer review sessions using
structured checklists focusing on clarity, logical argumentation, vivid language, and the use of
rhetorical strategies.

® Mini-Debates and Group Discussion:

Organise mini-debates or small-group discussions where students present and critique
arguments, thereby deepening their critical thinking skills in realistic communicative contexts.

C. Ongoing Support for Student Development

Offer flexible participation options to accommodate students’ varying confidence levels. For
those who feel anxious about in-class speaking, allow them to record their speeches using
voice-to-text tools and share drafts in online groups for peer and teacher feedback. Ensure that
practice is sustained and all students are included.

Implement a process-oriented assessment system that includes:
® (lass participation: Encourage active engagement in discussions, debates, and exercises

® Written assignments: Require analysis of authentic speeches and independent speech
composition.

® Peer and self-evaluation: Use structured checklists to assess rhetorical and critical thinking
aspects.

® Final assessment: Assign a three-minute impromptu or prepared speech, to be evaluated
holistically.

Reflections and Outcomes

® Monitor student engagement throughout the activities, especially in alliteration and
antithesis exercises.

® Encourage students to reflect on their progress in confidence and creativity in speech
delivery.
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® Support iterative cycles of explicit instruction, practical exercises, feedback, and reflection
to promote measurable growth in both CT and CC.

® Expect to observe more vivid language use, clearer argument structures, and greater
rhetorical flexibility in students’ speeches by the end of the unit.

5.2 Adapting the Framework to Diverse EFL Contexts

To implement this framework across varied EFL contexts, consider the following instructional
guidelines:

® In resource-rich classrooms, integrate technology-enhanced tools to enrich CT activities.
Use online debate platforms to facilitate structured argumentation, incorporate video
analysis for students to critique real-world speeches, and utilise collaborative document
editing tools for group drafting and peer review of speeches and argumentative texts
(Talalakina, 2012; Jiang, 2023; Atkinson et al., 2024; Sawant, 2021).

® In more traditional or resource-limited settings, rely on printed materials, in-class
discussions, and low-tech peer review. Distribute authentic speech texts for annotation and
rhetorical analysis, organise classroom debates and group discussions to provide authentic
practice, and encourage handwritten peer feedback and use printed checklists for formative
assessment.

® Across all contexts, align CT instruction with local curriculum standards and students’
linguistic proficiency levels. Maintain an emphasis on explicit teaching of CT principles,
engagement in authentic communicative tasks, provision of meaningful feedback, and
sustained support for student growth. Adjust lesson pacing, activity complexity, and
assessment formats as appropriate for classroom reality.

By adapting lesson delivery and support mechanisms to local needs and resources, teachers can
maximise the effectiveness of the framework and ensure all students benefit from integrated
CT and communicative competence development.

6. Implications for Research and Practice
6.1 Implications for EPS Curriculum Design, Teachers, and Researchers

The proposed framework offers a structured pathway for curriculum designers and teachers
seeking to transform EPS courses from performance-oriented modules into platforms for
holistic language development. By embedding CT as a core outcome of EPS courses, educators
can cultivate learners who are not only fluent speakers but also reflective, adaptive, and
persuasive communicators (Paul & Elder, 2014; Wagner, 2019; Kusmaryani, Musthafa, &
Purnawarman, 2018). The framework provides clear and practical guidance for lesson planning,
formative assessment, and ongoing student support, making it adaptable for both tertiary and
secondary EFL settings.

Specifically, EPS curriculum designers can use the framework to:
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Integrate explicit CT objectives and instructional strategies into course syllabi;
Develop assessment tools that measure both CC and CT;

Structure classroom activities to balance language practice with cognitive engagement;

Foster a learning environment that values inquiry, reflection, and peer feedback.

By implementing this framework, EPS educators can move beyond surface-level fluency,
enabling students to develop the analytical and rhetorical skills needed for success in academic,
professional, and intercultural communication.

Beyond curriculum design, the framework carries two additional implications:

® For teachers, it serves as a practical guide for integrating CT pedagogy into daily
instructional practice. By explicitly embedding reasoning tasks, rhetorical analysis, and
peer evaluation within EPS lessons, teachers can move beyond delivery-focused training
and foster deeper cognitive engagement. The framework also encourages reflective
teaching, prompting instructors to assess how their own questioning strategies, feedback
methods, and classroom interactions promote or hinder CT and CC development.

® For researchers, the framework provides a theoretically grounded model that can be
empirically tested, adapted, and refined across contexts. It offers a foundation for
designing intervention studies, developing assessment instruments for CT and CC, and
exploring the mediating effects of cultural, institutional, and linguistic factors on
framework implementation.

By addressing the needs of curriculum designers, teachers, and researchers within a single
coherent model, the framework supports a systemic shift towards integrating cognitive and
communicative skill development in EPS courses.

6.2 Research Directions

Future research is needed to empirically validate the effectiveness of the framework in diverse
EFL environments. Longitudinal studies can track students’ CT and CC development over time,
while classroom-based action research can explore the challenges and successes of
implementing the framework. Comparative studies may also investigate how cultural and
institutional factors mediate the integration of CT in EPS instruction (Boromisza-Habashi,
Hughes, & Malkowski, 2016).

Furthermore, research should examine teacher professional development needs, as effective
CT integration depends on instructors’ own understanding and modelling of CT (Zhang et al.,
2020; Akram & Mahmood, 2021). The development of assessment instruments that capture
both CT and communicative growth is another key area for future inquiry.

6.3 Limitations and Considerations

While the framework is grounded in current theory and supported by relevant empirical
findings, several limitations should be acknowledged. First, the framework has not yet been
tested in real classroom contexts; its effectiveness remains theoretically reasoned rather than
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evidence-verified. Second, its design is informed primarily by higher education EFL contexts
in China, which may limit transferability without adaptation to other cultural and institutional
environments. Third, successful implementation presupposes that teachers possess adequate
preparation in both CT pedagogy and EPS instruction; in contexts where such expertise is
lacking, additional training and support may be necessary.

In addition, external factors such as large class sizes, test-oriented institutional cultures, and
limited instructional time can further constrain the application of the framework (Allehyani,
2025; Mrabti, Nfissi, & Madani Alaoui, 2023). Teachers’ beliefs about the nature of CT and its
role in language learning may also influence uptake and sustainability.

By articulating both its research potential and practical constraints, this section underscores the
need for future empirical work to test, adapt, and refine the framework across diverse
educational settings. Such efforts will help ensure that the model can be implemented
effectively, achieving its goal of fostering both reasoning and rhetorical competence in EFL
public speaking contexts.

7. Conclusion

This paper has presented a research-informed, adaptable framework for integrating CT into
EPS courses for EFL learners. By synthesising key theoretical perspectives and addressing
documented gaps in current classroom practice, the framework positions CT and CC as
interconnected, mutually reinforcing outcomes of effective EPS instruction. Through explicit
teaching, structured activities, meaningful feedback, and sustained support, EFL educators can
create dynamic learning environments that nurture both cognitive and communicative growth.

The framework outlined in this paper offers clear and actionable guidance for educators and
curriculum designers seeking to move beyond traditional, performance-oriented approaches to
public speaking. By embedding CT at the heart of EPS instruction, the model aligns with global
trends in language education that prioritise higher-order thinking, creativity, and real-world
communicative effectiveness.

It is hoped that this framework will inspire further innovation in curriculum design, classroom
research, and teacher professional development, ultimately empowering EFL learners to thrive
in a complex and rapidly changing world. Future research should explore the implementation
and outcomes of the framework across diverse educational settings, and examine how
institutional factors, teacher preparation, and assessment policies influence the integration of
CT and CC in EPS courses.

By adopting a holistic approach that values both CT and CC, educators can better equip
students not only for academic and professional achievement, but also for lifelong learning,
informed citizenship, and meaningful participation in global society.
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