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Abstract: 

Motivation is the paramount medium and obligatory precondition that provoke 

critical thinking among the students. The major premise of this research is to reveal diverse 

factors that can lower the motivation of the students to acquire good academic grades. Cross 

sectional survey research design was used by the researcher to accumulate the data from 

N=300 respondents through multistage sampling technique. Questionnaire was used as a tool 

for the rationale of data collection from Social Science departments of Bahauddin Zakariya 

University, Multan (Pakistan). Descriptive Statistics, Correlation method, Analysis of 

Variance and Reliability Coefficients were used by the researcher to appraise the relationship 

among the study variables. From the analysis it was found that usage of effectual teaching 

methodologies, adequate learning environment in the classroom and self-motivated 

involvement of the students to slot in knowledge acquisition are the foremost determinants 

that can increase the students motivation for learning process. From the analysis the 

researcher concluded that encouraging the constructive classroom environment by inducing 

discussion, establishment of cooperative learning environment and small group work can 

amplify the students motivational level for the purpose of engaging in the learning process. In 

addition to this inconsistent workload on the students, usage of obsolete teaching 
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methodologies, large class size, peer pressure to resist the learning process and teachers 

biased behavior with the students are the foremost factors that can diminish the students 

interest in their studies. Usage of modern instructional practices, provision of adequate 

classroom environment and encouragement of analytical feedback from the students are the 

foremost remedies that can increase the motivational level among the students to acquire 

premium academic grades.  

 

1. Introduction: 

 Motivation to learn is the involvement and commitment of the student to learn and 

acquire eminence academic grades that can facilitate them in their future occupational carrier 

(Gottfried, et al. 2001; Murdok and Miller, 2008). Motivation is mainly of two types that can 

be related with the academic achievement of the students. These two types of motivations are 

characterized by extrinsic and intrinsic motivations. Intrinsic motivation is narrated to the 

inner abilities of the students to interact with their environment in order to achieve their 

required and predetermined goals. Conversely extrinsic motivation refers to the fact that 

people are motivated towards the external sources through assorted kinds of rewards and 

grades (Tanveer, et al. 2012). 

Motivation is the concept that elucidates the direction, persistence and goal directed 

behavior of a person. Students motivation is the key parameter for their success and 

achievement of high-quality academic grades. Student motivation depends upon their 

subjective experiences and willingness to engage in conceptualization of lessons. Learning 

refers to information processing or knowledge acquisition when a person is acquiring 

knowledge (Thrash and Elliot, 2001) while performance refers to the manifestation of 

knowledge and skills after it has been acquired at the utmost level but it also depends upon 

the nature of the tasks given to the students by their teachers. There are two foremost 

subjective reactions of the students towards an academic task engagement. Firstly when the 

student anticipates some sort of fear or failure then they feel apathy, embarrassment and sense 

of disappointment. Secondly when they expect some success from their academic tasks then 

they feel happiness, craftsmanship and flourishing performance (Wigfield and Eccler, 2000). 

Motivation can be created in classroom, home or at the level of school administration. 

Students must have strong motivation to acquire knowledge. If the teacher has passable 

leadership qualities then students are more motivated towards learning process. Instructional 

practices can enhance the motivational level and academic achievement among the students 

(Condry, 1987). 

Students motivation is the essential element for quality teaching and learning process. 

There are five key constituents that have momentous impacts on students motivation to learn. 

These factors are teachers interaction with their students, class environment and class size. 

Thus a teacher must be trained, dedicated and responsive to educate their children (Whiting, 

et al. 2008). On the other hand the curriculum content should be passable and relevant 

towards the present day needs. But on the other hand individual disparities among the 

students can influence their motivational level with respect to time management, educational 

background and learning proficiencies etc (Dean and Dagostino, 2007). Teachers can play a 

vital role in increasing the motivation among the students by the subsequent techniques that 
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encompass: (1) Usage of inventive teaching methodologies (2) Devotion of teachers towards 

their students (3) Creation of passionate learning environment for the classroom and (4) 

Promotion of practical work experience (Quinn and Eckerson, 2010; Sutherland, 2005). 

Teachers behavior is strongly related with academic achievement of students by creating, 

enhancing, flourishing and establishing their level of motivation. Motivation is not the 

stagnant phenomenon but it plays an imperative role for the students to achieve their 

predetermined goals through cognitive restructuring and adequate decision making power. 

Motivation not only compels a student to do diverse academic activities but it is also allied 

with command on subject, enhancing personal responsibility and achievement of deep 

conceptualization for the students (Bridges, 1990; Theobald, 2006).  

When learning becomes compulsion for the students rather than passion then their 

grades began to fall. Thus academic performance of the student is directly linked with their 

motivation to learn. But motivation of the students towards the process of learning can be 

improved when the teacher uses the effectual teaching strategies on the students (Afzal, et al. 

2004; Murphy, 2004). The factors that influence the students motivation towards their 

learning process includes assorted environmental factors such as classroom cleanliness, 

teachers behavior with the students and interest level of the students towards a particular 

course content (Johnson, 2008). The incentives given to the students are indispensable in 

increasing their level of motivation. Tangible and non-tangible incentives given by the 

teachers and parents are also worth mentioning factors that have an indispensable influence 

on the students motivation level (Ali, et al. 2011). Tangible rewards include monetary 

rewards and certificates of academic achievement while the non-tangible rewards include 

acknowledgement and hard work of the students. Students are less willing to excel in the 

future due to lack of incentives and low motivation level of the students (Dickinson and 

Balleine, 2002). Teachers can play an indispensable role in increasing the motivation among 

the students. These factors include the students active participation in the process of learning 

through discussion, students engagement in learning activities and current educational needs 

of the students (Wiseman and Hunt, 2001; Sattar, 2012). Despite these factors other 

responsible parameters that have an imperative influence on increasing the motivation level 

of the students include classroom environment, class size, confidence level of the students, 

teachers behavior and norms of the school. Students can learn more precisely in the 

classroom environment that comprises of affection, coordination and participation etc 

(Tanveer, et al. 2012, Theobald, 2006). 

Learning process may be student centered or teacher centered. Teacher centered 

approaches are more universal and practical in most of the educational institutions. These 

approaches are referred to direct instruction/ deductive teaching in which the teacher 

discussed the lecture with the students (Eley, 2006; Nilsen, 2009). On the other hand learner 

centered approaches are also called inductive methods or discovery learning in which the 

cooperative learning methodology is present. Students should be motivated to engage in the 

process of learning. When learners are engaged in higher order thinking then they will be 

required to generalize, construct, hypothesize and interpret knowledge. Teachers must use the 

modern teaching methodologies for delivering lectures to the students whether the learning 

process may be student centered or teacher centered. These methodological areas include 
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discussion method, small group work and cooperative learning method. Discussion is the 

modern and effective teaching methodology in which the students and the teachers are in the 

face to face interaction in order to exchange their ideas. The major purpose of discussion is to 

enhance the knowledge of the learner about the particular subject (Dillon, 1994). Thus 

discussion is the effective teaching methodology that can increase the students motivation 

towards knowledge acquisition. In discussion the students are motivated towards the process 

of learning because the major focus is to reach an informed and rational consensus in which 

every opinion is given value. As a result the students feel a sense of achievement (Brookfield, 

1990, Dart, 1994). On the other hand in group work two or more students work together 

without the help of the teacher (at least for some point of time). In group work the students 

are motivated to work because students become the passive recipients of knowledge that can 

enhance the achievement and retention. In addition to this group work increases the 

communication skills and prior knowledge of the student about the particular subject (Killen, 

2003; Winkel, 1999). Despite this cooperative learning means working together to achieve 

shared goals in the form of small group. The major concept of cooperative learning is that 

learner cannot achieve the common goal by working together therefore cooperative learning 

helps the group members to acquire the process of knowledge acquisition (Boo, et al. 2001; 

Wong and Wong, 1998).  

2. Rationale of study: 

Learning often becomes associated with hard work instead of delight. Numerous 

students are physically present in the classroom but they are mentally absent and therefore 

their learning experience becomes filled with negligence and flaws. Awareness about students 

motivational factors for learning can assist the teachers for increasing the students motivation 

to learn. In addition to this the optimistic attitudes and values of students are also 

indispensable in plummeting their lack of interest in their studies. The foremost objectives of 

this research were to emphasize the factors that persuade the students motivation for learning. 

Hence the researcher addressed the subsequent research objectives for the present studies: 

1. What is the importance of students motivation in their learning process? 

2. How classroom climate motivate the students to learn in an adequate way? 

3. What are the major motivational factors (associated with teachers) that can help the 

students to learn and acquire good grades?  

4. What are the effective teaching methodologies that should be implemented by the 

teachers that can motivate the students to learn in a passable way? To what extent the 

teachers can increase the motivational level among the students by using modern 

teaching methodologies? 

5. What are the major recommendations that can assist the students to slot in the process 

of learning? 

3. Research Methodology: 

Student motivation is naturally associated with students aspiration to contribute in the 

learning process. But it also concerns the rationales that underlie their level of involvement in 

the process of learning. Students may be uniformly motivated to accomplish an assignment 

but the motivational factors behind those students differ according to the situation and skills 
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of the students. Consequently the researcher applied adequate research methodology for the 

present study. The major intention of this research was to explore the factors that have an 

influence upon the motivation level of the students therefore data was collected from 

Bahauddin Zakariya University, Multan (as universe). As the data was collected at one point 

of time therefore the researcher opted cross sectional survey research design for the present 

study. All the students of BZU that were enrolled in Social Science departments according to 

the reference letter no. BS (Edu.)-14(25)/96/2065/dated 19-4-2012 with respect to admission 

completion on date 31-3-2012 were the target population. The most momentous intention of 

this research was to ensure the validation of the facts, accumulation of the facts and analyzing 

the causal relationship among the study variables therefore the researcher used quantitative 

research design for the present study. Afterward the researcher applied Multistage sampling 

technique on the respondents that were targeted for the underlying principle of data collection. 

The researcher selected 5 departments out of 9 departments of Social Sciences through 

simple random sampling technique in the first stage of sample selection. Afterward the 

researcher selected the students from required departments for the rationale of data collection. 

On average 50-65 students were opted depending upon the size of the class through simple 

random sampling technique in second stage of sample selection. Subsequently the researcher 

interviewed the selected respondents through questionnaire. Both open and close ended 

questions were added by the researcher to evaluate the predetermined and exploratory 

response of the respondents. Hence a total of 312 respondents were selected for the purpose 

of response evaluation but due to content error about 12 questionnaires were not passably 

filled by the respondents therefore the researcher evade those questionnaires so that an 

adequate depiction of the responses can be done. Afterward the researcher put the data in 

SPSS software (version 17) to find out the causal analysis among the study variables. 

Descriptive Analysis, Correlation method, One way ANOVA and Reliability test were applied 

by the researcher to ensure the validity of the hypothesis.  

 

4. Results and discussion: 

 

4.1 Table to demonstrate the factors that influence the students motivation to learn: 

 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

Factors related with classroom environment that can increase the motivation of the students to learn. 

Class size affects students motivation to learn. 28% 34% 18.7% 14% 5.3% 

Peer pressure to resist studying affects students 

motivation to engage in the process of learning. 

16.7% 44% 24% 13.3% 2% 
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Positive classroom climate helps the students in 

understanding the content of the lecture being 

communicated. 

28.2% 54.5% 8% 4% 5.3% 

Excessive mobile phone usage in classroom reduces 

students concentration on their studies. 

26% 43.3% 12.7% 8% 10% 

Positive competition among students can enhance the 

students motivation to learn. 

42.5% 36% 11.5% 6% 4% 

Factors related with teachers behavior that can increase the motivation of the students to learn. 

Teachers biased behavior is the major factor that 

diminishes the students motivation for learning. 

55% 20% 11% 9% 5% 

The role of teacher as a facilitator during class 

discussions is the major motivator for students 

learning. 

30% 50% 13.3% 4% 2.7% 

Teachers focus on students feedback is the major 

motivator for the students to learn. 

26% 40% 17.3% 14% 2.7% 

Non-verbal encouragement (e.g. maintaining eye 

contact) during the lectures is the major motivator for 

the students to learn. 

27.1% 43.6% 14% 13.3% 2% 

Teachers positive behavior is the major motivator for 

the students to learn. 

46% 33.3% 7.3% 10.7% 2.7% 

Factors related with teaching methodologies that can increase the motivation of the students to learn. 

Using discussion method is the effective teaching 

methodology that can augment the motivation of the 

students to learn.. 

52% 32% 9.3% 4.7% 2% 

Using small group work is the modern teaching 

methodology that can increase the motivational level of 

the students to learn. 

48% 28% 10% 4% 10% 
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Provision of relative reading material can increase the 

students motivation to learn. 

42% 30% 21.3% 4% 2.7% 

Cooperative learning is the modern teaching 

methodology that can increase the motivational level of 

the students. 

40% 25% 14.1% 15.3% 5.6% 

Factors related with students motivation to learn by themselves. 

Active involvement of the students motivated them to 

learn. 

38.7% 32.6% 12% 10.7% 6% 

Positive reinforcement by the teachers motivates the 

students to learn for acquiring good academic grades. 

28.7% 54% 10.7% 5.3% 1.3% 

Excessive workload on students reduces their 

motivation to learn deeply. 

36% 34% 23.3% 2.7% 4% 

Internal motivation of the students is more long lasting 

and more self directive tool to enhance the students 

motivation to learn. 

36% 43.3% 12% 6% 2.7% 

Adequate incentives provided by family are the major 

motivator for the students to learn. 

47.9% 32% 12.7% 4% 3.4% 

 

Discussion of Table No. 4.1: 

Motivation is primarily the attribute that compel us to do or not to do something 

(Broussard and Garrison, 2004). Thus there are many factors that motivate the students to 

learn. These factors comprised of various cognitive abilities of the students, creativity, 

motivational level, maintenance factors and group work (Higbee, 1996). There are mainly 

three types of motivations: Intrinsic motivation, extrinsic motivation and motivation to learn. 

In intrinsic motivation students participate in learning process in order to seek pleasure from 

internal emotions while in extrinsic motivation they participate in the learning process to 

receive external incentives and in motivation to learn the students participate in the academic 

activities only for their future (Higbee, 1996). Motivation is the best medium that engages the 

person in higher order thinking and developing analytical insight in students. The above 

mentioned table reveals the factors that influence students motivation for learning. These 

factors comprise of diverse factors related with classroom environment, teachers behavior, 

usage of effective and modern teaching methodologies as well as students own motivation for 

learning. It is evident from table no. 1 that classroom size is the foremost factor that has 
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strong influence on the students inspiration for their process of learning. When classroom size 

is outsized then it becomes impossible for the teacher to give direct instruction with adequate 

attention to every student. Thus 28% respondents strongly agreed and 34% agreed that 

classroom size is the major factor that has an impact on the students motivation towards their 

learning process. On the other hand 18.7% respondents gave a neutral response on this stance. 

Over and above this 14% respondents disagreed and 5.3% strongly disagreed that classroom 

size is the strong factor behind student motivation towards their learning process. These 

respondents argued that if the teacher has strong knowledge and convincing competence then 

class size is not the issue indeed. The other factor that has strong influence on the students 

motivation towards learning process is peer group. If the peer group is motivated towards 

good grade attainment then it will have the positive influence on the students academic 

achievement. On the other hand if the peer group is opposed towards learning and cognitive 

process then student becomes demotivated towards learning process. The above cited table 

supports this conclusion because 16.7% respondents gave a strongly agreed response and 

44% respondents gave an agreed response on this stance. On the other hand a minor 

percentage of the respondents disagreed on this proposition (13.3% disagreed and 2% 

strongly disagreed).  

The other factor that has strong influence on the students motivation towards their 

learning process is positive classroom environment that helps in understanding the content of 

the knowledge. Students, teachers as well as school administration can create a positive 

classroom environment by various instruction patterns that augment their creativity and 

cognitive abilities. Thus the above mentioned table depicts that 28.2% respondents strongly 

agreed and 54.5% agreed that constructive classroom environment is the major factor that 

motivates the students towards their leaning process and also facilitates them to acquire good 

grades. On the other hand 8% respondents gave neutral response on this stance. While some 

respondents (4% disagreed and 5.3% strongly disagreed) denied this stance. Table no. 1 also 

demonstrates that excessive mobile phone usage is the foremost factor that diverts the 

concentration of the students from lecture and they get inadequate conceptualization upon the 

particular stance delivered by the instructor. Accordingly 26% respondents strongly agreed 

and 43.3% respondents agreed on this stance. On the other hand 12.7% respondents gave a 

neutral response on this stance. Competition is the positive factor that has strong influence on 

the students academic activities. When competition is at its peak then students are more 

motivated towards the process of learning (Atta and Jamil, 2012). But if the competition is 

converted into conflict then the learning process of the students becomes restricted. Hence 

42.5% respondents strongly agreed and 36% respondents agreed that competition among the 

students have the positive impact on students motivation towards their learning process. On 

the other hand 10% respondents denied this stance (6% disagreed and 4% strongly 

disagreed).  

The above mentioned table also demonstrated various factors that are related with the 

teachers and that have strong influence on the students motivation towards their learning 

process. In general terms it is also known as teachers favoritism. When teachers admire 

someone’s attitude then they give more marks to those students despite their appalling 

performance in exams. On the other hand the personality, convincing power and 
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communication styles can make a teacher biased towards a student. In this way some students 

get extra benefits from the teachers and the other students becomes deprived from these 

advantages. Thus 55% respondents strongly agreed and 20% agreed on this stance. On the 

other hand 11% respondents gave a neutral response on this issue. In addition to this a 

minority of the respondents (9% disagreed and 5% strongly disagreed) on this stance. 

Teachers must enhance the motivation among the students by emphasizing on their learning 

goals (Gottfried, et al. 2001).  

Motivation is the aspiration of the person to engage in certain activity to achieve a 

desired goal. Motivation is actually the driving force that focuses on achieving the 

predetermined goals through a certain line of action. The other factor that can motivate the 

students towards learning process is the teacher’s role as a catalyst/facilitator during class 

discussions (Bielaczyc, 2003; Evertson, et al. 2000). Sometimes the teachers encourage 

discussion but they abolish their role as a facilitator so that students can learn in an 

appropriate way. When teachers become more enthusiastic towards class discussion then 

students can learn in an appropriate way. Thus 80% respondents agreed on this stance (30% 

strongly agreed and 50% agreed). On the other hand 13.3% respondents gave a neutral 

response on this standpoint. In addition to this 4% respondents disagreed and 2.7% strongly 

disagreed on this viewpoint. If teacher encourage the students response then the students 

become motivated towards learning but if the students receive bad commends and off-putting 

gestures from the teachers then they will diminish their feedback towards discussion or 

content of knowledge. Thus 26% respondents strongly agreed and 40% agreed that students 

feedback is the major factor that can encourage them in learning process. On the other hand 

17.3% respondents gave a neutral response on this stance. On the other hand 14% 

respondents disagreed on this issue. Extrinsic rewards are very important for the students 

motivation to learn. When teachers verbally appreciate the students then this will have 

optimistic impact on their learning process but on the other hand many gestures can also 

motivate the students learning process. These gestures comprise of appreciation and 

encouragement gestures (Deci, et al. 1999).  

Teachers must be fully committed to their lectures and communication. 

Communication must be comprised of verbal as well as non-verbal communication. 

Non-verbal communication attracts the attention of the students towards their process of 

learning. Thus 27.1% respondents strongly agreed and 43.6% agreed on this stance while the 

disagreed percentage of the respondents was 15.3%. Teachers affirmative behavior is the 

major motivator for the students to learn and conceptualize their lessons in an adequate way. 

When teacher becomes biased and develop negative attitude towards students then the 

students become less motivated towards their process of learning. The table thus illustrates 

that 46% respondents strongly agreed and 33.3% agreed that teachers positive behavior is the 

major motivator for the students to learn in an adequate learning atmosphere. On the other 

hand 10.7% respondents disagreed on this stance. Although the most indispensable factors 

that are related with the students motivation comprise of their self directive attitude towards 

the process of learning. But on the other hand the major thing that can augment the 

motivation level of the students is their instructional activities. These instructional activities 

must comprise of the cooperative and collaborative learning methods (Hidi and 
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Haraackiewicz, 2000; Stipek, 1996).  

The above mentioned table also depicts the major factors that are related with 

teaching methodologies. These methods have strong and direct influence upon the students 

learning behavior. These methods comprise of discussion methods, small group work, 

provision of relative reading material and cooperative learning. The first method that 

provokes the students motivation to learn is usage of discussion method that assist the 

students to conceptualize the full content of the lesson. The table shows that discussion is the 

effectual teaching methodology that motivates the students to learn. Thus 52% respondents 

strongly agreed on this stance and 32% respondents just give an agreeable statement. In 

addition to this 9.3% respondents gave a neutral response on this stance while 6.7% 

respondents denied this statement. Sometimes the teachers use ineffective teaching 

methodologies that lower the motivation level of the students. These obsolete teaching 

methodologies comprise of repetition, individual work and memorization etc (Nye, 2004). 

But the researcher argues that usage of cooperative learning, group work and discussion are 

the major techniques that motivates the students towards an effective learning process. Over 

and above 48% respondents strongly agreed that group work is the modern and effective 

teaching methodology that can motivates the students to learn. Group work is given more 

importance because those groups comprise of high and low ability students. In this way low 

ability students can learn from other students. Due to this cooperation not only motivation 

level but also academic grades of all the students increases (Deci, et al. 1999; Young, 1977). 

Conversely 40% respondents strongly agreed that cooperative learning is the major teaching 

methodology that should be adopted by the students. In addition to this provision of relative 

reading material can increase the students motivation to learn. Hence 42% respondents 

agreed on this stance. In addition to this some respondents gave a neutral response (10% 

respondents on group work, 14.1% respondents on cooperative learning and 21.3% 

respondents on provision of relative learning material) on declaring teaching methodologies 

as an imperative factor for the students motivation to learn. On the other hand 20.9% 

respondents disagreed that cooperative learning is the major teaching methodology that have 

direct influence on the students motivation to learn. Despite this 6.7% respondents disagreed 

that provision of relative learning material is the best method that can increase the students 

motivation and their interest in the learning process. On the other hand 14% respondents 

denied the stance that usage of small group work for the students can increase their interest 

and conceptualization towards their studies.  

The behavior of the teacher in a class can increase or decrease the motivation among 

the students. The best techniques adopted by the teachers are formal lesson planning, 

discussion, group work, lesson elaboration and team participation (Johnson, 2008). It is 

evident from the above mentioned table that there are many factors that have strong influence 

on students motivation to learn. These factors comprised of various teachers side 

determinants and also students side factors that have strong influence on students motivation 

to learn. Thus the table shows that active involvement of the students motivates them to learn 

and attain good grades. Hence 38.7% respondents strongly agreed that students involvement 

is the major factor that have direct impact on students motivation to learn. On the other hand 

11.3% respondents denied this standpoint. Despite this the table depicts that 36% respondents 
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strongly agreed that excessive workload on the students reduces their motivation to learn in 

an adequate way. On the other hand 23.3% respondents gave a neutral response on this stance. 

In addition to this the above mentioned table also shows that the internal motivation of the 

student is long lasting and self directive tool to enhance the students motivation to participate 

in the learning process and achievement of good grades. Thus 36% respondents strongly 

agreed and 2.7% strongly denied this stance. On the other hand 12% respondents gave a 

neutral response on this proposition. When there is a matter of motivation among the students 

then social and economic incentives plays a vital role in this regard. If the family provides 

adequate economic incentives and social support to the students then obviously the students 

are motivated towards the learning process. On the other hand if the students have inadequate 

family support in terms of emotional and economic incentives then they become 

non-motivated towards the learning process. It is evident from the above cited table that 

47.9% respondents agreed that adequate incentives provided by the family are the major 

motivator for the students to learn. In addition to this 12.7% respondents gave a neutral 

response on this stance and 7.4% respondents showed a disagreed response on this issue.  

 

5. Hypothesis testing: 

 

H1: Usage of modern teaching methodologies can increase the motivation level of the 

students towards the process of learning. 

 

H2: Effective classroom environment can increase the motivation level of the students 

towards the process of learning. 

 

H3: Adequate interaction of teachers with students can increase the motivation level of the 

students towards the process of learning. 

 

H4: Students own motivation to learn is the major factor that increases the motivation level 

of the students towards the process of learning. 

 

5.1 Descriptive Statistics: 

 

Descriptive Statistics 

Category 

N Min Max Mean 
Std. 

Deviation 
Skewness Kurtosis 

Statistic Statistic Statistic Statistic Statistic Statistic 
Std. 

Error 
Statistic 

Std. 

Error 

Teaching Methodology 300 1.60 5.00 3.9973 0.75689 -1.101 0.198 0.836 0.394 

Classroom environment 300 1.40 5.00 3.8160 0.70111 -0.914 0.198 1.311 0.394 

Teacher's behavior 

interaction with the 

student 

300 1.20 5.00 3.8867 0.85056 -1.147 0.198 0.811 0.394 
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Students' motivation to 

learn 
300 1.60 5.00 4.0147 0.75799 -0.980 0.198 0.743 0.394 

 

Discussion of Table No. 5.1: 

Table No. 5.1 demonstrates the hypothesis of the present research. The descriptive 

statistics show the agreement of the maximum respondents towards a certain variable. The 

total number of respondents was N=300. The minimum and the maximum value for the 

descriptive statistics show all the data has been entered in a correct manner. The mean value 

which is more than 3 shows maximum respondents agreed on this particular statement. As the 

descriptive analysis shows that the mean value for first hypothesis [H1: Usage of modern 

teaching methodologies can increase the motivation level of the students towards the process 

of learning] is 3.9973. On the other hand the table shows that the mean value for the second 

hypothesis [H2: Effective classroom environment can increase the motivation level of the 

students towards the process of learning] is 3.8160 while for the third hypothesis [H3: 

Adequate interaction of teachers with students can increase the motivation level of the 

students towards the process of learning] this value is 3.8867 and for last hypothesis [H4: 

Students own motivation to learn is the major factor that increases the motivation level of the 

students towards the process of learning] this value becomes 4.0147. The values of skewness 

and kurtosis from the table of descriptive statistics are used to find out the normality of data. 

From the above mentioned table the researcher find out that the value of skeweness for all the 

variables lies between the ideal range. This ideal range was -1 to +1. On the other hand the 

value of remaining 2 variables lies in a acceptable range. This acceptable range was -2 to +2. 

The above mentioned table also discussed that these values must be positive that shows the 

normality of the data.  

 

5.2 Pearson Correlation:  

 

i. Correlations 

  

Teaching 

Methodology 

Classroom 

climate 

Teacher's 

behavior 

interaction 

with the 

student 

Students' 

motivation to 

learn 

Teaching 

Methodology 

Pearson Correlation 1 

 

 

   

Classroom 

environment 

Pearson Correlation 0.721
**

 1 
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Teacher's 

behavior 

interaction with 

the student 

Pearson Correlation 0.728
**

 0.742
**

 1 

 

 

 

Students' 

motivation to 

learn 

Pearson Correlation 0.639
**

 0.730
**

 0.639
**

 1 

 

      

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Discussion of Table No. 5.2: 

Table No. 5.2 reveals that the correlation analysis demonstrated the relationship 

between the dependant and independent variables. The independent variables are teaching 

methodology, classroom environment, teachers interaction with the students and students own 

motivation to engage in the learning process. While the dependant variable is motivation to 

learn. From table no. 2 (b) suggests that the Pearson coefficient relationship (among the 

dependant and independent variables) is significant. Moreover for all the variables the 

significant value (p) is less than 0.05 (p<0.05) which means that null hypothesis is rejected. 

On the other hand the results are significant and supportive for the alternate hypothesis. The 

entire hypothesis is accepted at the 0.01 (99.9%) level of significance.  

 

H1: Usage of modern teaching methodologies can increase the motivation level of the 

students towards the process of learning. 

[Alternate hypothesis is accepted at 0.01 level of significance]. 

 

H2: Effective classroom environment can increase the motivation level of the students 

towards the process of learning.  

[Alternate hypothesis is accepted at 0.01 level of significance]. 

 

H3: Adequate interaction of teachers with students can increase the students motivation level 

of the students towards the process of learning.  

[Alternate hypothesis is accepted at 0.01 level of significance]. 

 

H4: Students own motivation to learn is the major factor that increases the motivation level 

of the students towards the process of learning. 

[Alternate hypothesis is accepted at 0.01 level of significance]. 
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5.3 One-Way ANOVA: 

 

ANOVA
b
 

Model Sum of Squares df Mean Square F Sig. 

Regression 

Residual 

Total 

48.474 3 16.158 63.530 .000
a
 

37.133 146 0.254   

85.608 149    

a. Predictors: (Constant), Teacher's behavior interaction with the student, Teaching Methodology, Classroom 

environment 

b. Dependent Variable: Students' motivation to learn 

 

Discussion of Table No. 5.3: 

Table No. 5.3 shows ANOVA table that illustrates the difference among more than 

two mean values. If p>0.05 then the researcher must accept the null hypothesis (H0) but as 

the data was normal and value of p was (p<0.05) therefore the researcher accept alternate 

hypothesis (H1) which shows that the data is not normal and there is variance among the 

variables. As the data indicates that ANOVA value is less than 0.05 therefore Null hypothesis 

is rejected and alternate hypothesis is accepted. The independent variables are teacher's 

behavior and interaction with the student, teaching methodology used by the teachers in 

classroom and classroom environment. On the other hand the dependant variable is students 

motivation to learn. As there is the difference among the three means therefore p value of 

ANOVA is p=0.000. It means that all these variables have difference in increasing the 

motivation level of the students towards the process of learning.  

 

5.4 Reliability Statistics: 

 

Description Cronbach’s Alpha N 

Teaching Methodology 0.743 300 

Classroom Climate 0.655 300 

Teacher's behavior with the student 0.855 300 

Students' motivation to learn 

 

0.780 300 
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Discussion of Table no. 5.4: 

Table No. 5.4 shows that the reliability analysis is used to make sure the inter item 

reliability for all the variables. In this, the value of Cronbach’s Alpha must be greater than 0.6. 

The above mentioned results reveal that those required values were greater than 0.6 for all 

independent and dependent variables which means all the variable are reliable. N shows that 

the sample size is N=300. 

 

H1: Usage of modern teaching methodologies can increase the motivation level of the 

students towards the process of learning. [The value for the Cronbach’s Alpha is 0.743 for 

hypothesis No. 1 which shows that null hypothesis is rejected and alternate hypothesis is 

accepted for N=300) 

 

H2: Effective classroom environment can increase the motivation level of the students 

towards the process of learning. [The value for the Cronbach’s Alpha is 0.655 for hypothesis 

No. 2 which shows that null hypothesis is rejected and alternate hypothesis is accepted for 

N=300) 

 

H3: Adequate interaction of teachers with students can increase the motivation level of the 

students towards the process of learning. [The value for the Cronbach’s Alpha is 0.855 for 

hypothesis No. 3 which shows that null hypothesis is rejected and alternate hypothesis is 

accepted for N=300) 

 

H4: Students own motivation to learn is the major factor that increases the motivation level 

of the students towards the process of learning. [The value for the Cronbach’s Alpha is 0.780 

for hypothesis No. 4 which shows that null hypothesis is rejected and alternate hypothesis is 

accepted for N=300) 

 

Conclusion and Recommendations: 
After revering the analysis the researcher concluded that motivation is the key factor 

and the noteworthy medium that can increase the conceptualization and performance level of 

the student. There are many factors that have momentous influence on increasing or 

decreasing the level of motivation of the students towards their process of learning. These 

factors include class size, attitude of the teachers towards their students and internal 

motivation of the student. On the other hand non-verbal encouragement of the teachers to 

their students, establishment of cooperative learning environment and adequate incentives 

given to the students have an imperative influence on increasing the motivation level of the 

students towards their process of learning. When the teachers uses obsolete teaching 

methodologies and put excessive workload on the students then the motivation level of the 

students decreases. Students motivation towards learning process helps them to acquire good 

academic grades. Not only teachers but parents and school administration are the major 

stakeholders that have the momentous impact on the motivational level of the students 

towards their learning process. The researcher suggested the subsequent recommendations 

about this research:  
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1. Teachers must assign different tasks to the students in order to increase their academic 

grades but these tasks must be according to the abilities of the students.  

2. Teachers must assign tasks to the students that can increase their motivation and 

conceptualization about the particular course content. 

3. Classroom environment must support the assessment criterion for the purpose of 

students evaluation. 

4. Teachers must enhance the learning goals among the students by emphasizing on their 

positive feedback. 

5. Teachers must motivate the students by establishing environment of affection, 

coordination and participation. 

6. Teachers should motivate the students to conceptualize their lectures in an adequate 

manner.  

7. Not only teachers but parents should also participate for removing the educational 

constraints of their children. Students need guidance and motivation in order to enhance 

their educational performance.  

8. When students are given opportunity to share their own point of view then they will 

find some intellectual relief and motivation to work. 

9. Appreciation, encouragement and motivation together increase the educational 

attainment of the students. 

10. There are some important ways through which a teacher can establish a learning 

environment in a class. These ways include 1) Cooperative learning environment in 

classroom settings 2) Non-biased behavior of the teacher and 3) Usage of effective and 

modern teaching methodologies by the students. The only way when the students are 

motivated to achieve good academic grades in the school is when they realize that their 

teachers are responsive and satisfied with their involvement in studies  

11. Teachers should not expect the unrealistic goals from the students. 

12. Teachers must have deep understanding of the subject and they should assist the 

students to understand their talents so that the students can be motivated towards good 

academic achievements. 

13. Instructors should focus on using discussion as an effective teaching methodology 

because it can increase the motivation of the students towards learning process. In 

discussion method the students exchange ideas with the teachers and among 

themselves. In discussion the learners will be engaged in thinking, reasoning and 

opinion making.  

14. Teachers should induce group work as an effective teaching methodology to increase 

the motivation of the students about the particular course content. 
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