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Abstract 

The value of encouraging interaction in the EFL classroom has been well documented in the 

literature and numerous methods have been indicated as being beneficial in this respect. 

Similarly, there is also a growing recognition of the value of incorporating social and cultural 

learning about the target language and its speakers into the EFL curriculum. In line with 

Vygotsky’s view that learning is social construction that occurs when individual integrate and 

participate in activities and knowledge sharing, this would suggest that incorporating cultural 

and social learning into the language learning classroom can increase the integration of 

students. Drawing on definitions of culture, highlighting potential routes to providing 

information about target language culture and identifying the connections between cultural 

knowledge and language proficiency and communicative competence, the perspective is put 

forward that social and cultural learning can lead to increased integration in the EFL 

classroom.  

Keywords: Communicative Competence; EFL classroom, Social and cultural learning, 

Socio-pragmatic language use, Target language culture 
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1. Introduction 

There is widespread recognition that encouraging English as a foreign language (EFL) 

students to interact during lessons supports not only motivation but also improves 

competence and understanding of the target language (Wu et al, 2011; Chang, 2010; Tuan 

and Nhu, 2010). Concurrently, there is a growing recognition that combining learning about 

the target culture with second/foreign language learning can be beneficial in terms of 

communicative proficiency and ability (Byram and Feng, 2004; Blake, 2011). The reason for 

this is that not only does increased cultural awareness contribute to increased intercultural 

understanding, known as cultural competence (Jin, 2015), but the suggestion exists that 

increasing cultural knowledge and awareness of a target community contributes to improved 

communicative competence and language ability (Lazar, 2015; Leckie, 2015). Recognising 

the dual validity of interaction and cultural learning it is surely time to consider whether 

social and cultural learning can support and encourage increased interaction within the EFL 

classroom. In particular, examining how socio-pragmatic understanding, communicative 

competence and technology can be combined in the EFL classroom to enhance the 

relationship between cultural learning and language competency.  

1.1 Background  

The value of engaging with native speakers is well documented in the literature, and an 

increasing number of authors have identified that this means engagement with the target 

culture can be a major benefit. In this respect, Wu et al, (2011) found that students who are 

given the opportunity to interact not just with native speakers but also discuss English culture, 

were more motivated, involved and achieved improved language ability. This echoes the 

work of Luk and Lin, (2006) and Gilmore (2007) who also identified improved confidence, 

motivation and communicative ability amongst students given the opportunity to interact with 

native speakers and target language culture. The findings of these authors underline the 

importance of interaction and collaboration within the EFL classroom, even in countries 

where the teaching tradition is for passive learning and teacher dominance, such as China or 

the Middle East (Soler, 2002; Fuji et al, 2016). Furthermore, as indicated by Saeed et al, 

(2016) encouraging peer interaction and discussion on cultural facets of the target language 

appears to heighten curiosity and thus interest and engagement, which is in line with similar 

works by Ochoa et al, (2016). Certainly, this would appear to indicate a positive relationship 

between interaction and social and cultural content in the EFL classroom as noted by Ochoa 

et al, (2016). Given that interaction improves competence, as found by Saeed et al (2016) 

whose findings are echoed by those Hsieh et al, (2016). The Hsieh study was focused on 48 

EFL learners who used online technology to engage with and learn English idioms, with the 

result that their understanding of the appropriate social usage was increased through 

autonomous learning and greater interaction. What these studies lead to is the perspective that 

if interaction improves competence, and cultural understanding has a similar effect, then there 

should be correlation between the two. This paper thus considers the ways that social and 

cultural focus and understanding can be enhanced in the EFL classroom through technology 

use, a focus on the target language culture and how culture and language are inter-linked. It 

further assesses the potential impact and benefits this may offer for increasing interaction in 
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the EFL classroom, through participative learning, negotiation and co-operation between 

students and teachers.  

2. Literature Review 

2.1 Classroom Interaction  

Learning itself is an integrative social activity, as recognised by Vygotskian perspectives 

(Vygotsky, 1978; Johnson, 2004). When individuals interact, they respond to one another and 

acquire knowledge through a process of sharing experience and information, through 

collaboration, discussion and involvement. Given this, it would suggest that a collaborative 

approach in the classroom would lead to a knowledge building process. In the case of the 

EFL classroom, Swain (2000) highlights that a collaborative approach, where there is equal 

input and involvement from teachers and students, encourages the activation of both social 

and cognitive processes which leads to increases in terms of target language use and 

ultimately language learning. The task-based learning approach within EFL supports this 

approach and recognises the values of interaction, and why it should be encouraged in the 

classroom (Ellis, 2003). In addition, given that learning is a social activity due to the 

interaction and sharing of knowledge that it requires (Jonassen and Land, 2012; Chuang et al. 

2014), it would seem appropriate to suggest that EFL classrooms could use cultural and 

social content, to simulate a social environment that supports development and understanding. 

In this respect, Ellis (1990) as part of his interaction hypothesis suggests that collaborative 

social environments support the development and presence of negotiation, which leads to 

questioning and evaluation of constructs, such as cultural differences for example. The 

foundation of the interaction hypothesis lies in the perspective that L2 learners dealing with a 

communication problem will look for ways to negotiate a solution, and it is this negotiation 

that leads to comprehension of input. From the perspective of whether social learning 

increases interaction therefore, the interaction hypothesis suggests that presenting a social 

problem based on English culture creates a problem that the students can negotiate together to 

achieve a linguistic solution. By providing social and cultural cues and examples, the EFL 

student is motivated to explore and understand the socio-pragmatic nuances of English 

through knowledge of the culture, which enhances their ability to communicate effectively 

(Kecskes, 2015; Hinkel, 2014) This interaction hypothesis is in contrast to Krashen’s input 

hypothesis which considers that understanding is achieved with simple input and contextual 

input (Mitchell et al, 2013). Certainly, there is validity in both these perspectives for 

language learning, but in the context of interaction and cultural learning, the value of the 

interaction hypothesis and its processes of negotiation and comprehension would appear to be 

more viable. In particular, when considering the potential contribution of cultural and social 

components in elevating student interaction. In the EFL classroom, whilst context is naturally 

important, offering learners the ability to negotiate (i.e. reach agreement through discussion), 

encourages greater collaboration and thus development of meta-cognitive strategies for 

embedding language components in the mind. It should however also be noted, as identified 

in a recent study by Kayi-Aydar (2013), that there can also be issues of student power 

balance when working in groups. The importance of these factors underline the value of 

ensuring collaboration in the classroom, between teacher and student and student to student 
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during activities as Nicholas (2016) notes. Moreover, when there is effective collaboration, 

co-construction can also occur, which is particularly important when examining the potential 

value of social and cultural learning in enhancing classroom interaction. Co-construction, as 

Jacoby and Ochs, (1995:171) note is “the joint creation of a form, interpretation, stance, 

action, activity, identity, institution, skill, ideology, emotion or other culturally-related 

meaning reality”. Reviewing this statement in the context of cultural and social learning 

components into the EFL construction, there is a potential that the approach will support the 

development of socially-appropriate utterances and enhanced cultural understanding. In this 

respect the work of Wang et al, (2013) has relevance. Wang et al's study (ibid) found that 

when Chinese and English students were communicating over creation and evolution of a 

Wiki, there was strong collaboration across and within the two language groups. Not only did 

the students increase their language ability, but their cooperative, collaborative approach 

increased the cultural understanding of both learner groups, making their language less 

automatised and more natural (Wang et al, 2013). In effect, the two groups were 

demonstrating ability and communicative competence in the socio-pragmatic use of the 

language forms which, as Hinkel (2014) notes, is the ultimate aim of an EFL learner. 

Furthermore, if interaction is increased, then there is a concurrent increase in learning 

opportunities (Oxford, 1997; Cao and Phillip, 2006; KaiWai-Chu and Kennedy, 2011; Lai, 

2014). 

Interaction in the EFL classroom comes in numerous forms such as group work, use of digital 

mediums and teacher led activity, as well as the more traditional teacher initiated question 

and answer or repetition approaches as Rido et al (2014) indicates. What should also be 

recognised in this regard is that interaction which provide students with increase autonomy 

and choice about the content and style of the interactions, there is increased interest, 

engagement and the potential for negotiation, collaboration, and cooperation are also 

increased, (Yashima et al, 2016; Peterson, 2012). From a social and cultural perspective, this 

indicates that the content for interactions should have cultural and social relevance as well as 

a reflection of students’ own social reality if engagement and motivation are to occur. An 

approach such as this, as put forward by Kiss and Weninger (2013), recognises the 

importance of student input and the potential that incorporating cultural and social learning 

may create deviations from traditional EFL teaching. This is not necessarily negative as it 

encourages a more dynamic learning environment which will ultimately be more 

motivational for students. Incorporation of cultural and social information and knowledge 

should however be an element of the EFL pedagogy and not overtake the core learning of the 

language. Recognising this, there is a need to explore in more detail the relationship between 

culture and L2 learning and how the two are indelibly linked through social values, beliefs 

and tradition, with language acting as a form of code for the culture (Berns, 2013). This code 

needs to be understood if effective language skills are to be developed by EFL learners, 

underlining once more the importance of cultural and social learning in the EFL classroom 

(Weninger and Kiss, 2013).  

2.2 Culture and Language Learning  

Acquiring knowledge of target language grammar and vocabulary is fundamental to 
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achieving effective outcomes in EFL studies, however if the learning environment is not rich 

in cultural references and there is a lack of engaging external stimuli, then learners fail to 

achieve a complete understanding, not just of the language but also how it reflects the culture 

of the target language. (Luo, 2014; Hua and Li, 2015). If there is no understanding of how 

language reflects the target culture, there is a greater potential for errors, social mistakes and 

the potential erection of communication barriers, and misunderstandings as Forman (2014) 

and Ahmed, (2014) note. Traditionally, the most effective way to develop this understanding 

was immersion in the foreign culture, but as (Shih, 2015; Lee, 2009; Boxer and Cortes-Conde, 

2000), this is neither practical nor possible for every EFL student. However, with the advent 

of web technologies and evolutions that include virtual reality simulations the potential for 

virtual immersion to be incorporated in the classroom makes exposure to target culture far 

easier to achieve. As Yang et al (2010), these simulations now provide an enhanced potential 

for delivering informative, accurate and crucially interactive cultural learning in the 

classroom. To illustrate the value of this approach, Shih (2015) undertook a study where 

learners created avatars to walk through virtual reality environments, interact with native 

speakers and visit virtual versions of actual locations in London. A similar approach was 

adopted by Wang (2014) using computer simulations, and by Hsieh et al (2016) through Wiki 

creation. For the students in all these studies, there was a feeling of authenticity and genuine 

interaction with the target culture, and an improvement and enhancement of their language 

abilities. Clearly therefore, the utilization of technology as evidenced by Shih (2015), Wang 

(2014) and Hsieh et al, (2016) recognize not only the value of social and cultural components 

but also the role that technology can play in delivering these into the EFL classroom. Indeed, 

techniques such as this are also being applied in other industries to enhance and develop 

increased intercultural competence, underlining their value in many spheres, including EFL 

teaching (Mohsen, 2016; Ghadiri et al, 2016). The notion of intercultural competence is one 

which is of increasing importance in today’s inter-connected world, and in the particular area 

of EFL is being seen as more and more valuable for proficiency and ability in communication 

skills.  

2.3 Intercultural Competence 

Byram’s (1997) model of ICC (Intercultural Competence) is extensively applied in the field 

of EFL, with the term referring to the ability of a student (or EFL teacher) to be able to 

interact effectively with individuals whose cultural background is not the same as their own 

(Byram, 2000). Consisting of five elements related to social and cultural knowledge 

(knowledge of social group rites, rituals, and practices, curiosity, ability to interpret and relate 

cultural practices to the student’s own experiences, and desire for discovery of new 

knowledge and cultural understanding). The final element that will allow ICC to be achieved 

is the ability to critically evaluate cultural and social variations but without applying negative 

or biased judgement if the new culture’s values and practices differ substantially from one’s 

own (Byram et al, 2001). Examining these elements in the light of simulations, it can be seen 

that adopting their use in the classroom can not only encourage intercultural competence, but 

can also elevate the level of student interaction, again underlining the relationship between 

social and cultural learning and interaction.  
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Certainly, there has been a number of studies that confirm the value of have using tele 

collaborations during EFL lessons through the use of tools such as email, simulations, mobile 

device interaction with texts, and video connections with native speakers to encourage 

intercultural competence (Belz, 2003; Chun, 2011; Elola and Oskoz, 2008; Schuetze, 2008). 

These studies also indicated that in the main, the level of participation from students 

increased using these interactive tools, again suggesting a correlation between a focus on 

social and cultural understanding and EFL student interaction. 

Clearly, Computer Assisted Language Learning (CALL) technologies revolutionised the way 

that EFL classrooms operate, and these can be extended to incorporate cultural and social 

facets of the curriculum (Skyes et al, 2008; Levy and Stockwell, 2013). Facebook, Twitter, 

YouTube and many others are now readily available to allow EFL students to view cultural 

practices and achieve improved social understanding of different cultures and increase their 

individual participation and interaction within the classroom (Skyes et al, 2008; Guth & 

Helm, 2010). What is less clear however is strong evidence that it is the cultural and social 

learning, and not the enjoyment in using these platforms that is increasing the interaction in 

EFL classrooms. Although these digital solutions clearly offer ways to gain knowledge and 

understanding of the target language culture, there remains a potential that the students are 

becoming absorbed in the technology, rather than the cultural learning (Chang and Kang, 

2013; Ciftci, 2016). Certainly, this immersion in technology improves attention and can lead 

to increases in communicative competence, although it should also be recognised that without 

cultural understanding there could still be gaps in understanding from a socio-pragmatic 

linguistic perspective as Chang and Kang (2013) identified. Given this it is also pertinent to 

discuss the concepts of communicative competence, culture and other terms so that their 

relationships and how they may be harmonised in the classroom to encourage increased 

interaction can be identified. In particular, the potential for novel communicative experiences 

that are non-linear (as with textbooks), can encourage greater adaptive abilities in terms of 

speaking and listening for the learners (Shimotamei and Kamijo, 2014). At the same time, the 

focus requires higher levels of interaction than can be founding he traditional classroom or 

with traditional EFL materials. 

Communicative ability or communicative skill are terms that are frequently used in the EFL 

literature but when considering social and cultural learning as part of an EFL approach, there 

is a distinction between them. Abilities are a quality that an individual possesses whilst skills 

are more of a tool, which enable these abilities (Bradbury and Su, 2006). In the EFL context 

therefore, skills are knowledge of grammar and vocabulary of a language, whilst ability is the 

capacity to utilise these tools proficiently. For a student to achieve this, there is also a need to 

have within their knowledge set, the cultural, pragmatic, and social knowledge required to 

manage the cultural and social nuances of a language. The question then arises as to what is 

meant by culture and how does this manifest in language terms and social engagement?  

Culture as a construct is the shared beliefs, values, practices, and language of a group or 

population and defines how they organise their individual and collective lives (Race, 2015). 

Studies in culture have identified that whilst cultures may on initial examination, appear to be 

diametrically opposed, when greater understanding is achieved, there is often identification of 
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similarities, (Chapman, 2013). By gaining knowledge of the sociolinguistic and cultural 

norms which facilities integration and understanding, the ability to act and be with others in 

different societies is expedited (Chapman, 2013). This perspective and the notion of cultural 

learning as part of the EFL classroom, is in alignment with the view of Vygotsky that 

learning is socially constructed (Garcia, 2009). In particular, as Baker (2011) further 

elaborates, when there is understanding and knowledge about two cultures, this supports the 

creation of meaning, experiences and thus acceptance of differences, and recognition of 

similarities between languages and ultimately cultures. Clearly therefore, encouraging 

acceptance of differences highlights again the value of cultural and social learning within the 

EFL classroom as a tool to increase interest and thus interaction from students. The aim is to 

encourage a deeper understanding and knowledge of the target culture and the value of their 

developing language skills and cultural understanding.  

It is evident from existing perspectives on interaction in the EFL classroom, and the 

importance of cultural understanding that EFL students are not just acquiring knowledge of a 

new language, but also increasing understanding of new communities, cultures and practice 

as Hinkel (2014) points. He further indicates that a key part of this dual learning is the 

important role of teachers in ensuring that students engage with the notions of cultural 

competence and expanded knowledge. This may have a particular salience in cultures where 

the teacher role is dominant and the students are passive recipients of the superior knowledge 

of the instructor. In these countries, there is a need to adapt and evolve from the traditional 

perspectives to more dynamic, collaborative, participatory lesson structure and content. The 

student-centred approach, which sits at the core of the task based approach to language 

learning offers increased opportunities for cultural and social learning and ultimately student 

interaction. As Yen et al (2014) highlighted, when students have tasks to undertake that are 

centred around use of social mediums and interaction with native speakers, their confidence, 

engagement and proficiency increased alongside their understanding of more pragmatic 

social conventions in the use of language. These findings are consistent with the view that 

language is a tool to share information and knowledge, develop social relationships, and 

provide a means of delivering cognitive expression and personal growth, as indicated by 

Lantolf et al (2015) but is also a socio-cultural device that can support increased knowledge 

of other cultures, virtually or through books/videos and direct interaction. What this means in 

a classroom setting is that the overall cognitive and experiential knowledge of the student is 

increased, leading to more expansive understanding and broader recognition and value of 

cultural differences. Language and learning in the EFL context ultimately becomes a means 

of expressing sophisticated socio-cultural interactions, co-operation, and achievement of 

understanding (Galantucci, 2009). When engaging in an interpersonal interaction, individuals 

adapt to those in the conversation through priming and mimicking (Pickering and Ferreira, 

2008), and respond to perspectives, body language and the level of engagement indicated by 

those in the conversation (Duran and Dale, 2013). If cultural knowledge is lacking, these cues 

may be missed and it is therefore valuable for EFL students to learn these facets of a target 

language if they are to achieve the right level of competence. What this leads to is the need to 

understand more precisely what is meant by the term cultural learning.  
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As already noted, culture is the set of knowledge, behaviours, ideas, and traditions shared by 

a group and passed through generations. In regards to language and cultural learning 

Halverson (1985) suggested that there exists “big C” and “little c” culture. The first covers 

the tangible aspects of culture such as food, artefacts, geography, and history, whilst the latter 

relates to intangible facets of a group or population such as their symbology, language, values, 

and behaviours (Ghadiri et al, 2015). Traditionally, there was a view that culture can be 

assessed as a static, classifiable, and thus teachable construct, so that students can learn facts 

or rules about the culture to increase their knowledge (Brooks, 1975). In more recent times, 

particularly with the reduction in cultural barriers that internet technology and social media 

platforms have created, the more pervasive view is that culture should be viewed from a 

dynamic perspective (Paige et al, 2003). The dynamic perspective recognises that whilst 

meaning is exchanged, the meanings can change dependent on actors, prior experiences and 

context and that the current meaning can only be determined through ongoing interaction and 

communication that is positive in nature. One has only to examine the different terminologies 

used by generations in any country to recognise the evolving nature of culture and how this is 

expressed to reinforce the validity of the dynamic approach (Hall, 2013). What this leads to 

in the context of the EFL classroom is that the social and cultural learning element should 

lead to positive, unbiased, accepting attitudes from students towards the target culture. 

Moreover, that the referents should be current, appropriate and effectively placed in the right 

contextual setting if understanding is to be achieved as Liu and Laohawiriyanon (2012) note. 

In this regard, there is a need to identify and evaluate more clearly the cultural dimensions 

that permeate learning in the EFL classroom.  

2.4 Cultural Dimensions of Learning in the EFL Classroom.  

Sercu (2004) suggests that foreign language learning is no longer confined to acquiring 

language knowledge and communication, but instead should come with a cultural dimension. 

The implication of this is that EFL teachers need to encourage students to learn not just the 

vocabulary and grammar of a language, but should also foster a curiosity and open attitude to 

learning about the culture on which the language is founded. This is underlined by the view 

of Magos and Simopoulos (2009) that intercultural competence is an ability to recognise and 

adapt to differences that may arise in everyday communication between different nationalities. 

Historically, this intercultural competence was achieved through studying abroad, travel, or 

meeting with native speakers at home (Fleming, 2009). Certainly, there is understanding that 

EFL students who travel or interact regularly with native speakers are frequently more 

competent communicatively than those who do not have these opportunities. Furthermore, 

there is evidence that where an understanding of the target culture is increased, this supports 

cementing of knowledge of how to adapt core learning to deliver more native like speech. 

This aligns with the importance of introducing a cultural dimension into the EFL classroom 

and the notion of intercultural communicative competence rather than achievement of full 

native like speech. In effect, cultural competence means that language can be used by the 

speaker to negotiate a range of social contexts (Byram, 2003; Corbett, 2003). However, 

without the cultural knowledge of social relationships in the target language this would be 

difficult to achieve. Again, this underlines the importance of cultural knowledge. What is less 
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clear is how the teaching of cultural knowledge and achievement of cultural competence in 

the EFL classroom can contribute to increased interaction.  

The teaching of intercultural competence is, moreover an aspect of language socialisation, 

again in line with Vygotskian perspectives, because the sociocultural nature of language use 

in English for example, will affect the pragmatic overtones of any communication exchange. 

This notion of language socialisation is built on the recognition that language acquisition is 

not distinct and separate from socialisation as it recognises that “the process of acquiring 

language is embedded and constitutive of the process of becoming socialized to be a 

competent member of a social group” (Ochs and Schieffelin, 2008). This means the language 

that may be used in a family unit may differ greatly from that used in schools (Blum-Kulka, 

2008; Baquedano-Lopez and Kattan, 2008) and professional or academic settings. Without 

cultural references to apply to their language knowledge, the EFL student may struggle to 

achieve competence in the target language in these different settings. Similarly, pragmatic 

socialisation relates to being able to converse and communicate in a less formal situation, 

whilst academic language and literacy requires a specific type of discourse socialisation (Duff, 

2010). In this regard, as Ortactepe (2012) notes, there is the notion of conceptual socialisation, 

which is awareness of different cultural practices that are correlated to different 

communication circumstances and situations. What this leads to is the view that learners need 

to have not just language expertise but expertise in the ways of the community with whom 

they are interacting as Duff (2008) notes. Again, this underlines the importance of 

understanding the target culture, and again the most effective way to understand a culture is 

to become immersed in the practices, values, and social conventions, which requires 

interaction. The result of this knowledge from an EFL classroom perspective therefore should 

be that increased focus on cultural understanding should lead to elevated levels of interaction 

within the EFL classroom. In tandem with this is the identity of the EFL student, how they 

view their own language knowledge and their interest in the target language culture in 

conjunction with their view of themselves as an EFL learner (Talmy, 2008; Miller, 2003; 

Schechter and Bayley, 2004) and as an individual with intercultural competence. The level of 

intercultural competence will be dependent on the individual’s own desires to learn about a 

second culture, but also the way that it is presented in the classroom and it is this presentation 

again which relates to the relationship between interaction and cultural learning within the 

EFL classroom.  

Culture, as indicated above comprises both the big and little “c” knowledge indicted by 

Halverson (1985). Acquisition of this knowledge and recognition of the value it can bring to 

communicative competence is however impacted on by the individual student’s motivation to 

learn as this impacts on how much they engage, and interact within the learning environment. 

Furthermore, the different learning styles of students may also have an impact, and in this 

respect there are suggestions that individuals who are trusting, curious, brave, friendly and 

empathic are more responsive to cultural learning and engagement, than those who are not 

(Wu and Marek, 2013). Given this, the EFL curriculum which aims to increase interaction 

through incorporation of social and cultural learning must also recognise and adapt content to 

individual student traits and learning styles to maximise the potential value of increasing 
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language proficiency and interaction through cultural awareness. In particular, as Noonan and 

Richards (2015) the focus should be on developing the ability to adapt the acquired language 

skills to different cultural and social settings.  

3. Discussion and Conclusion  

Much has been written in the past about the importance of student interaction and 

collaboration in the EFL classroom, and the contribution it makes to enhanced, collaborative 

and social learning. Similarly, the question of culturally appropriate materials has also been 

extensively covered in the literature. There has however been less examination of the value of 

incorporating information about social and cultural factors within the target language, and its 

potential role in increasing communicative competence, and cultural understanding. Certainly, 

when a student is curious about the target language culture, their interest and motivation to 

learn the language is increased, which suggests that incorporation of social/cultural learning 

could enhance classroom interaction. Through examination of the dynamic nature of both 

culture and language and how the latter reflects the former, particularly in terms of pragmatic 

inference and ability to adapt core language skills to social situations, it is it is evident that a 

relationship exists between these constructs. Given that language is a code that is used to 

navigate social situations, it would appear logical that teaching practice which provides 

knowledge about cultural and social facets of the target country will provide improved levels 

of knowledge to students about how to traverse social and other situations when interacting 

with native speakers. Recent studies have demonstrated the benefit of employing virtual 

technologies and other online sources, to provide students with opportunities to examine 

cultural references, and interact in simulations are more likely to discuss language problems 

in a collaborative and co-operative way with their peers. This encourages not only interaction 

but also supports develop of problem solving and negotiation approaches to language 

challenges. The net result is an improvement in both their communicative and intercultural 

competence and an increase in their interaction and social collaboration in the learning 

environment. It is thus the conclusion of the author that the EFL classroom and curriculum 

should embrace and include social and cultural references from the target culture as a 

standard approach. Students are more engaged and interact more freely when their curiosity 

about a culture is encouraged. Furthermore, they respond positively to interactions via 

technology that increase their need to use their language skills in a social context that reflects 

their own reality. The result of this is an increase in confidence, motivation and cultural 

understanding and provides strong evidence that social and cultural elements in an EFL 

classroom can support increased interaction. 
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