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Abstract
Assessment is an integral part of teaching and learning in educational organizations that
requires teachers to prepare tests in order to evaluate their learners‟ performance. In language
teaching contexts, traditional assessment often evaluates learners‟ knowledge of previously
learned language items. It is a mandatory process that determines the progress of language
learners and the effectiveness of teaching/learning materials. This theoretical article reviews
the literature on the notion of traditional assessment or static assessment which has certain
shortcomings. Owing to the various drawbacks of static assessment, the review of related
literature on the topic highlights and proposes alternative assessment methods, such as
authentic assessment, dynamic assessment, peer assessment, and self-assessment. In
contrast to traditional assessment, these different forms of alternative assessment share a
common purpose that is to provide language learners with an opportunity to reflect on their
strengths and weaknesses and set their future learning goals. The most common of the
assessment methods that encourage learners' reflection were peer assessment and
self-assessment which involve learners to assess their own progress as well as engage with
peers in classrooms to give each other feedback on their language learning tasks assigned by
teachers. The studies reviewed in this article illustrate that alternative assessment methods in
the form of peer and self-assessment have a positive influence on the language learners'
performance and their learning outcomes.
Keywords: Authentic assessment, Alternative assessment, EFL context, Evaluation, Peer
assessment, Self-assessment, Testing
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1. Introduction
Teachers around the world find it a challenging task to assess their learners in a classroom
environment. It is not a smooth process to assess learners as teachers, in general, perceive it
differently based on their academic, professional and contextual understanding of assessment.
It might vary from teacher to teacher or context to context; however, we can safely put it that
it is a mandatory part of teaching and learning since evaluation is always important to see and
determine the progress of second or foreign language learners. As an integral part of learning,
"evaluation is not restricted to the context of education; it is part of our everyday lives"
(Dickins & Germaine. 1992, p: 3), and we evaluate and assess our daily actions and
day-to-day activities to understand how we can improve ourselves. This can be applied to the
context of language teaching and learning as well. As language learners are given a different
language point to learn and practice in a classroom environment, it becomes essential for
teachers to test learners on previously taught language points, assess their progress, identify
their strengths and weaknesses in order to plan, modify and adjust the teaching method and
material accordingly. However, in most cases, teachers have an exam-oriented and
teacher-oriented culture in which students are often ignored and learners are tested to
determine their next level. This is perceived as a traditional way of assessing language
learners who do not achieve the full potential of the learners. Therefore, the literature
suggests alternative ways of assessment, such as self-assessment, dynamic assessment, peer
assessment, and authentic assessment.
Traditional assessment is usually considered a mandatory tool of evaluation that is imposed
on teachers and learners to follow a certain set of procedures. This sort of evaluation often
lacks learners' and teachers' voice in the procedure which leads to inappropriate and
unsuitable forms of evaluation (Mastuno, 2009). Since traditional assessment has been widely
criticized for its shortcomings, alternative assessment in the form of authentic assessment,
dynamic assessment, self-assessment, portfolio assessment, performance assessment, and
peer assessment have been introduced and promulgated by scholars (Chen, 2008; HuertaMacias, 1995).
As the role of assessment is widely acknowledged in educational contexts around the world,
this conceptual paper takes into consideration the meaning and significance of assessment
and its various types that are considered alternative to traditional assessment. This paper also
reviews the literature on the significance of alternative assessment tools in the field of
English language teaching (ELT) and more specifically in English as a foreign language
(EFL) context.
2. The Meaning of Assessment
In general, assessment is a time-consuming process that is aimed at understanding and
improving the students' learning progress (Cowie & Bell, 1999). Assessment is an integral
part of the educational system and it plays a pivotal role in learning and teaching (Pierce,
2002; cited in Kırmızı & K me 2016). The process of assessment informs instructional
decisions related to curriculum and syllabus and assists teachers and students to diagnose
learners‟ strengths and weaknesses related to classroom teaching and learning. When students
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receive feedback on their performance, it gives them a chance to reflect on their strengths and
weaknesses and plan their learning accordingly. Moreover, teachers also customize and
supplement their teaching materials and activities according to the learning needs of the
students.
Assessment has been seen as a process of collecting information about learners‟ performance
to understand and determine their existing level of knowledge (Baily, 1996; McNamara,
2004). In educational contexts around the world, it is a common practice to evaluate and
measure students‟ actual level of development and see what they have learned and what they
need to further improve on. This common practice of assessment is called static assessment
(Feuerstein et al., 1979), which is more of a traditional evaluative nature. Researchers
advocate that learners often fail to develop owing to static assessment which results in
students‟ as well as teachers‟ lack of motivation affecting the pedagogical process in
classrooms. Poehner (2008) highlighted this issue from teachers' perspective who perceived it
"distinct from, and perhaps even at odds with, the goals of teaching" (p. 4). This static
assessment not only contradicts the teaching goals, but it also forces teachers to prepare
students for the tests at the cost of learning. This problem is apparent in the field of English
language teaching too as Poehmer (2008) states that “language assessment and pedagogy
have emerged as distinct subfields with their own professional journals and meetings” (p. 4).
Ideally, the learners‟ knowledge should be tested frequently, and tests should serve as a tool
for learning in the language teaching context.
Static assessment is a traditional way of measuring learners‟ performances, which does not
enable the assessors to work on the learners‟ weaknesses and improve them. In a conducive
learning milieu, it can be assumed that tests do not assess the learners‟ ability to learn, rather
they help them to show their existing level of knowledge and connect it to their future
learning goals. Literature shows that a paradigm shift is required, and we need to move from
static assessment to dynamic assessment (Kozulin & Garb, 2002; Poehner, 2008) in order to
enhance teaching and learning outcomes. The dynamic assessment looks into assessment of
learners from a different perspective. It is mainly a collaboration between teachers and
students which aims to identify learners' problems, the causes of the problems, and assist
them to overcome their learning problems.
3. Alternative Assessments
Richards and Renandya (2002) state that alternative assessment is an alternative approach to
standardized testing and all the issues related to traditional testing and evaluation. Looking at
the shortcomings of the traditional and static assessment tools, English language teachers, test
designers and test administrators have reached a consensus that they need to adopt new and
alternative assessments tools, methods and strategies in a bid to effectively monitor learners'
progress and cater to the learning needs of the English language learners. The alternative way
of assessment will have a goal to undertake tasks and measure learners' proficiency in a
real-life situation. The new assessment tools can have the element of surprise, competition,
enjoyment and fun. Using authentic and different non-traditional tools, teachers can opt for
projects, concept maps, performance assignments, peer assessment, self-assessment, portfolio
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assessment, observation, drama, journals, diagnostic tree, teacher and student interviews, and
posters (Anıl & Acar, 2008;
ktokatlı & Bayraktar, 2014). These alternative assessment
tools provide learners with opportunities to integrate and produce various aspects of language.
In addition, teachers can reflect on teaching contents and make them more suitable to the
learners' needs. Since the information teachers collect are based on real-life situations,
students do not focus on recalling and reproducing the language items; rather, focus on
producing authentic language in a given situation. As alternative assessment consisted of
spontaneous and real-life tasks, students develop and improve their reflective, problem
solving and decision-making skills (Brualdi, 1996).
Classroom assessment is mainly focused on giving continuous feedback to the learners that
optimizes the learning outcomes of the students. It is important to mention that classroom
feedback should bring positivity and encouragement to learners, so they feel that assessment
is not for grades, but it is to improve and develop their language skills. This approach will
help teachers to reduce learner anxiety about assessment and give them a model of
assessment that is different to a traditional one. As it is well known, traditional assessment
often checks students' performances related to recently taught material via tools, such as
multiple-choice questions, cloze tests, and test questions, this performance-oriented test can
be useful to determine students' short-term learning goals; however, it may not effective in
setting and achieving long term objectives. In order to make language learning a long-term
plan for the students and create an anxiety-free classroom environment, teachers need to
make sure that learners remain highly motivated before, while and after the test. To achieve
that, language teachers should have knowledge about the different types of assessment to
collect data with an aim of recognizing students‟ problems.
In a language classroom, assessment involves knowing about learners' awareness, their
understanding of language items, their attitude to language learning and their perceptions of
language. Through assessment, teachers come to know about the learners' learning needs
which are extremely pivotal to successful teaching. Planning lessons can be influenced by the
process of assessment, therefore, if assessment tools do not yield valid results teaching goals
may not be realized (Brown & Abeywickrama, 2010; arı o an 2011).
4. The Significance of Alternative Assessment
Assessment is the key part of classroom learning and teaching which involves methods and
techniques to collect information about learners‟ understanding, knowledge and motivation
(Allan, 1999; Ekbatani & Pierson, 2000; Lambert & Lines, 2000) and make informed
decisions. Assessment plays a key role to know whether organizational goals have been
achieved and the learners' grades reflect their linguistic ability. Without assessment,
teachers and educators cannot determine the proficiency, s, ills and knowledge of language
learners (Taras, 2005). Once the students are aware of their strengths and weaknesses, it
motivates and encourages them to design their plan and overcome language-related problems
(Wojtczak, 2002). Moreover, students receive constructive and valuable feedback on their
learning acquisition and teachers can use that information to make decisions related to
content material (Taras, 2005; Stiggins, 1992).
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Assessment is undoubtedly an important part of education systems, however, in the EFL
learning and teaching contexts it is highly valued and performed in various forms. The
organizational objectives of EFL institutes are often written and linked to the learning
progress of the students, therefore, assessment enables the management to see if the learning
objectives are achieved or not. This valuable information can influence administrative
decisions, pedagogical practices and teaching materials.
Teachers and administrators have different options to analyze students‟ performance through
different assessment formats (Black & William, 1998; Wang, Wang, Wang, & Huang, 2006;
Watering, Gijbels, Dochy, & Rijt, 2008). As testing, evaluation and assessment are sources of
anxiety, stress and burnout for students, they might also trigger negative feelings, perceptions
and memories resulting in under- or poor performances (Berry, 2010). It is therefore
recommended to create a test meets meet the learners' expectation and does not challenge the
learners' level of understanding. More importantly, teachers may think out of the box and
develop tests using alternative ways of assessment in order to create a comfortable learning
environment in classrooms. If alternative ways are not developed and implemented, learners
can lose interest in language learning and teaching, thus spoiling the whole purpose of the
language program.
5. The Authentic Assessment
Authentic assessment was introduced by O'Malley and Pierce (1996) which assesses and
shows that learners' development, achievement and their attitudes toward learning and
teaching in classroom environment. This kind of assessment involves activities that take
place in classroom. For example, portfolio assessment, self-assessment by the students and
performance assessment. These activities are often integrated into teaching framework and
applied in a way that triggers learners' interest in pedagogical process, as a result, their
learning outcomes are positively influenced.
Authentic assessment has been seen as a great way of enhancing reading and writing skills of
native English learners (e.g. French, 2003; Montgomery, 2002; Valeri-Gold et al., 1992). It is
also considered an effective tool for English language learners (ELLs) (DelliCarpini, 2009;
Murphy, 2009; Lenski et al., 2006), and EFL learners (Geeslin, 2003). The meta-analysis by
French (2003) suggests that authentic assessment helps teachers to assess language learners'
reading skills which is used as an alternative way of assessment to collect information about
learners' progress in reading. In an identical review of literature, Geeslin (2003) also
acknowledged its relevance in Spanish EFL context. Similarly, Montgomery (2002) found
the application of authentic assessment as a useful way of recording and assessing learners‟
progress in reading comprehension. Moreover, DelliCarpini (2009) has highlighted its
relevance with respect to teaching and developing the literacy of English language learners as
authentic assessment is a tool to collect precise information about the language learners‟
development of English language proficiency.
Literature sample empirical evidence that highlights the significance and relevance of
authentic assessment in language teaching contexts. Studies that support authentic assessment
mainly consider its application as an alternative assessment to standardized assessment tools
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(DelliCarpini, 2009; French, 2003). As its usefulness is widely cited, it can be noticed that
authentic assessment can contribute to language learners‟ language proficiency (French, 2003;
Montgomery, 2002; Valeri-Gold et al., 1992). However, there is a dearth of empirical
evidence on the effectiveness of authentic assessment in EFL contexts in general and Saudi
EFL context in particular, as standardized testing is still a dominating practice in this part of
the world.
6. Dynamic Assessment
Dynamic assessment is not a traditional way of measuring learners‟ performance. In other
words, we should consider assessment as part of instruction and not apart from it (Popham,
1997), and this is not possible in a context where traditional assessment methods prevail. In
traditional assessment, teachers have to be neutral; however, in dynamic assessment, teachers
cannot play a neutral role and they have to mediate and collaborate with learners in order to
“find routes to move the learner to the next level of development” (Haywood & Lidz, 2007, p.
41). Unlike static assessment, teachers can engage with learners if they require guidance to
improve on their weaknesses. Hence, it can be inferred that dynamic assessment is not simply
a way of assessment, it can be seen as a tool to bring about difference in the learners' skills
and find out the learners' potential and their ability of undertaking various tasks (Lidz &
Elliott (2000).
In the field of English language teaching, dynamic assessment has been widely investigated
(Leung, 2007). Studies by Poehner‟s (2007) and Lin‟s (2010) mainly explored the influence
of dynamic assessment on the learners‟ use of grammar in relation to narration. In these
studies, the core of the dynamic assessment was included, and teachers acted as mediators
and collaborators. Through dynamic assessment, learners were able to identify their problems
and work with their teachers to work on their improvement.
7. Peer Assessment
As part of alternative assessment, peer assessment is a widely used assessment methods is
different educational contexts. Peer assessment is “an arrangement for learners to consider
and specify the level, value or quality of a product or performance of other equal status
learners” (Topping (2009, p. 20). According to Falchikov and Goldfinch (2000), in the
process of peer assessment, students "are engaging with criteria and standards" (p. 287) that
enables them to a judgment about their peers' work in pair or in groups. This engaging
practice of peer assessment is a learning opportunity for students as they give feedback to
each other, suggest changes and correct mistakes in their oral presentations, writings, test
performance and portfolios (Topping, 2009).
Literature shows that peer assessment has been influenced by different theories, such as
social constructionism, andragogy and the theory of active learning (Falchikov & Goldfinch
2000). These theories have shaped the design, structure and formation of peer assessment
tools. Topping (2003, p. 65) has mentioned different ways that can be used to vary and apply
peer assessment.
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a)

Peer assessment can be used in a wide range of different subjects and thus, the product or
output can vary (e.g. portfolios, oral presentations, writing, test performance etc);

b)

Peer assessment can be formative or summative.

c)

The organization of the assessors can be different (e.g. individual assessors, assessors in
pairs or groups);

d)

Assesses and assessors may belong to the same or different year of study and be of the
same or different ability.

e)

The directionality can vary as peer assessment can be one-way, mutual or reciprocal.

f)

Place and time can vary as peer assessment can occur formally in class, or informally out
of class.

g)

The objectives of using peer assessment may vary. (Topping, 2003, p. 65)

Literature indicates that peer assessment compared to other forms of traditional assessment
has a number of advantages for students (Topping 2003, 2009; Falchikov 2005; Butt 2010;
Douglas 2010; Sebba et al., 2008). As an interactive activity, the first and foremost objective
is “to provide feedback to learners” (Topping, 2009, p. 22). This feedback session involves
getting feedback from teachers and giving feedback to peers. While giving feedback to each
other, students are reminded to keep the objectives of the work in mind. The pre-determined
criteria help them ve a constructive feedback to each other. As this is a rigorous process of
reflecting upon each other mistakes, strengths and areas that need development, students raise
awareness of their learning goals and learn to apply the criteria judgment to see the quality of
learning and acquire knowledge (Douglas, 2010). Moreover, increased engagement with
other learners and learning goals, students often become responsible learners who not only
think about their own learning but focus on the learning of other students (Sebba et al., 2008).
Since it involves learners to assess the work of other learners, peer assessment leaves a
positive impact on the learners‟ effort of self-assessment (Butt 2010: 83). Maiz Arevalo
(2008) concludes that the practice of peer assessment enables students to “assess themselves
in their future performances” (p. 128).
In EFL contexts, peer assessment has attracted researchers to investigate its impact on
learners' English language proficiency. Although the topic is not new to EFL settings, fewer
studies have focused on investigating the influence of peer assessment on learners'
performance in EFL contexts. Topping (2003) used this technique to understand the effect of
peer assessment on the learners' writing tasks. As it involves giving feedback to overcome
possible weaknesses, it can focus on the whole writing piece as well as the process of writing,
such as editing, modifying and improving ideas and structures. Topping (2003) maintains that
learners can improve a great deal when they peer assess each other writing tasks. He believes
that "peer assessment seems to be at least as efficient formative terms as teacher assessment,
and sometimes more effective" (Topping 2003, p. 76).
Similarly, Jahin (2012) examined the influence of peer reviewing on EFL essay writing and
established a positive effect on the learners‟ ability to write well. The findings also suggest
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that learners were in a comfortable situation and they did not have exam anxiety. In a
similar study, Birjandi and Siyyari (2010) found the positive influence of peer assessment on
EFL learners‟ writing skills.
Apart from the writing skills, studies also show that peer assessment can positively affect
EFL learners' speaking skills. Researchers examined EFL learners' oral presentations to
measure their speaking skills and their attitude to speaking. For example, Nakamura (2002),
Cheng and Warren (2005), and White (2009) established that peer assessment was a useful
tool to improve the EFL learners' oral skills in different EFL contexts. Similarly, Falchikov
(2005) found that students engaging in oral presentations and assessing each other oral
presentations lead to improved speaking skills of their students.
8. Self-assessment
Self-assessment is “the ability to recognize good work as such, and to correct one's
performance so that better work is produced” (Claxton,1995, p. 339). It is “the ability to
assess one‟s work” (Paris & Paris, 2001, p. 96). According to Richards and Schmidt (1985),
self-assessment is "checking one‟s own performance on a language learning task after it has
been completed or checking one‟s own success in using a language... [It] is an example of a
metacognitive strategy in language learning" (p. 475). El Jawhari (1988) considers
self-assessment as the language learning ability of learners to see their actual performances
and evaluate the effectiveness of the procedure while focusing on the practice of four
language skills. Self-assessment provides learners opportunities to assess their own learning
progress (Blanche & Merino, 1989). As a learner-centered approach requires techniques that
engage students in classroom activities, self-assessment becomes an important tool for
teachers to encourage and train students on self-assessment.
As opposed to traditional and static methods of assessment, self-assessment is deemed as an
alternative way of assessment which encompasses "various types of assessment procedures
that are seen as alternatives or complements to traditional standardized testing...Procedures
used in alternative assessment include self- assessment, peer assessment, portfolios, learner
diaries or journals, student-teacher conferences, interviews, and observation" (Richards &
Schmidt, 1985, p. 23). One of the key qualities of self-assessment is that it involves reflection
which is a great way of learning and developing various skills, particularly, in language
learning contexts, it adds to the learners' achievement, self-efficacy, autonomy and
motivation.
Self-assessment can yield various advantages for learners and teachers. According to
Aeginitou et al. (2007), it has six benefits: a) It can help teachers to monitor the progress of
the learners; b) teachers can encourage students to take responsibility for their own learning;
c) students and teachers can set future goals and steer their teaching and learning accordingly;
d) learners can construct and reconstruct knowledge; e) teachers can promote critical thinking;
and f) teachers can manage to fill the gap between high achieving and low achieving students.
Similarly, Tan (2008) has found that self-assessment can lead to learners‟ lifelong learning in
higher education.
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Self-assessment has been widely investigated to determine its effects on learners‟ language
proficiency (e.g. Matsuno, 2009; Birjandi and Siyyari, 2010; Srichanyachon, 2011; Larsari,
2012). Dickinson (1987) has pointed out that self-assessment can lead to achieving
significant educational objectives as it develops learners‟ autonomy and reduces teachers‟
burden of evaluation.
A plethora of studies has shown the usefulness of self-assessment (Black & William, 1998;
Gardner, 1999; Wei & Chen, 2004; Coronado-Aliegro, 2006; avistanavi ien et al., 2006;
Kavaliauskien 2007; Martin, 2008;). These researchers underline the importance of
self-assessment as the part of formative assessment which can produce more pertinent results;
however, the goals of the assessment need to be clearly defined at the outset. Moreover, to
optimize the maximum potential of learners, it is very important to train students on various
aspects of self-assessment and familiarize with the procedures. This will enable them set and
achieve their goals in a much better way.
To further underscore its significant impact on the learners‟ sense of fulfillment, Anderson
(1998) maintains that self-assessment is a tool that can affect our pedagogical practices. He is
of the view that self-assessment is the only alternative way to shift our focus from traditional
or static assessment methods and take a more student-centered approach towards the
assessment in classroom.
The last decade has seen the emergence of self-assessment and peer assessment in the domain
of education. These new techniques have widely acknowledged for their ability to offer
learners new opportunities of learning new forms of a language in classroom environment
(Hargreaves, Earl, & Schmidt, 2001; Esfandiari & Myford, 2013). These newly emerged
assessment tools have developed their frameworks that keep learners at their center. More
recently, peer assessment is seen as a great example of a learner-centered learning and
evaluation (Birjandi & Hadidi, 2012), which allows learners to look into their peers‟
performance. This is considered a reciprocal process that engages the students of a target
language to assess each other and learn from each other. This learner-centered approach led
to the development of self-assessment technique, which shows that language learners should
know about their existing linguistic capabilities, their learning progress, their strengths and
weaknesses in a classroom environment. Oscarson and Apelgren (2011) have precisely
concluded that in language education of 21st century, language learners should have the right
to monitor their language learning progress.
As the learning outcomes of the students is the key goal of the educational organization, new
or alternative ways of assessment is the need of the hour as the traditional assessment tools do
not yield the desired results. As part of the alternative assessment, peer assessment and
self-assessment have taken over traditional assessment tools which guarantee increased
learners' interest, learners' autonomy and increased outcomes for students (Birjandi & Hadidi,
2012). Birjandi and Sayyari (2010) also state that peer assessment and self-assessment are
two pivotal ways of achieving the objectives of educational assessment and learner-centered
education. Although the significance of self-assessment is widely acknowledged in different
educational contexts, students usually do not get a chance to evaluate their own performance
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(Luoma & Tarnanen, 2003) as the educational systems still continue to stick to the traditional
assessment.
9. Self-assessment in English Language Teaching
Self-assessment is commonly used in language teaching context which aims to provide
learners with opportunities of evaluating their own progress. The published literature on
self-assessment is mainly available in the form of literature reviews and meta-analysis
(Andrade & Valtcheva, 2009; Dochy et al., 1999, Geesline, 2003). More recently, empirical
studies focused on evaluating the suitability and effectiveness of self-assessment in order to
motivate learners and optimize their learning potential (e.g. Mican & Medina, 2015; Nguyen
et al., 2016; Andrade et al., 2009; Dochy et al., 1999; Geeslin, 2003; Mican, 2015). In terms
of reading skills Nguyen, Janssen, Rijlaarsdam, and Admiraal (2016) in their experimental
study established that self-assessment on learners‟ reading tasks can enhance their awareness
of their reading skills.
Self-assessment allows learners to evaluate their own performance by reflecting up their
strengths and weaknesses to achieve their learning goals and objectives (North Carolina State
Department, 1999). Boud and Falchikov (1989) define self- assessment as "the involvement
of learners in making judgments about their own learning, particularly about their
achievements and the outcomes of their learning" (p. 529). More precisely, if is considered as
a formative tool (Falchikov, 2005; Geeslin, 2003) that offers students opportunities to
recognize their learning progress and pay heed to those areas of their language performance
which require improvement. The process of self-assessment encourages learners‟
involvement; however, they do not become graders of their own language (Moheidat &
Baniabdelrahman, 2011). In fact, it is a reflective practice that motivates learners to assess
their language proficiency. Since it is a great way to encourage learner autonomy, teachers
often apply this technique and expect their learners to explore “what is missing on their own,
figure out what to do next, and then take responsibility for following through on next steps”
(Organization for Economic Co-Operation and Development [OECD], 2005, p. 65).
The practice of self-assessment is not novel to the field of EFL and it is used in different EFL
contexts as the “procedures by which the learners themselves evaluate their language skills
and knowledge” (Bailey, 1998, p. 227). It is applied and realized in different forms and
compositions, such as learners‟ individual tasks and learners‟ participation and portfolio
(Geeslin, 2003). A large variety of techniques, such as rubrics, checklist, reflective exercises
are mixed up and applied by teachers to match the level, age and ability of language learners.
10. Conclusion
This paper has reviewed literature on the notion of assessment. As the meaning and
significance of assessment have been recognized in the first part of the article, it has
described the traditional or static assessment in educational contexts. The article has reviewed
studies which show that assessment is an integral part of teaching and learning. Although
literature has identified various issues with traditional assessment, it is still a common
practice in most of the institutions around the world. The article suggests an alternative
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assessment in the form of authentic and dynamic assessment tools and peer and
self-assessment. The reviewed literature argues that traditional assessment cannot help
students realize their learning goals and teachers need to adopt alternative assessment tools in
order to optimize their learning goals. To achieve these goals, the article has identified
various assessment methods, such as authentic assessment, dynamic assessment, peer
assessment, and self-assessment. These different forms of assessment provide learners with
an opportunity to reflect on their strengths and weaknesses and link them to their future
learning goals. The most common of the assessment methods that encourage learners'
revision are peer assessment and self-assessment which involve learners to assess their own
progress as well as engage with their peers in classroom and give each other feedback on
their work. The studies reviewed in this article show that alternative assessment in the form
of peer and self-assessment have a positive influence on the language learners‟ performance
and their learning outcomes. Future research on the notion of assessment should focus on the
effectiveness of peer and self-assessment in EFL contexts. More importantly, researchers
should focus on how learners develop their four language skills with the help of
self-assessment and peer assessment in a language classroom.
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