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Abstract

The aim of this study is to determine the relationship between lifelong learning competencies
and occupational motivation level of the teachers who completed postgraduate education. The
research was designed in accordance with the correlational research model. A total of 52
teachers (41 female and 11 male) attending Marmara University’s Institute of Educational
Sciences in different disciplines were selected using the simple random sampling method.
Their average of age is 25. The data of the study were collected through Lifelong Learning
Key Competencies Scale and Occupational Motivation Scale. Results showed that the
lifelong learning competencies of the teachers who received postgraduate education are
sufficient or very sufficient. Results also showed that the level of occupational motivation of
the teachers with postgraduate education is high.
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1. Introduction

The concept of lifelong learning has had international currency since at least 1972, with the
appearance of the Final Report of Unesco’s International Commission on the Development of
Education (Candy, 2003). At the beginning of the twenty-first century, many international
organizations and national states articulated the concept of lifelong learning (Coolahan, 2002).
In the last decade, significant transformations took place in the field of adult education and
lifelong learning in many countries (Biesta, 2006).

Although the concept of lifelong learning is used in various contexts and has multiple
interpretations, its meaning is mostly vague (Aspin & Chapman, 2000). Although lifelong
learning has no universally accepted definition, it can be widely defined as the education of a
workforce that can keep up with the changing world in the information age (Sharples, 2000).
For education to be lifelong, life-wide, and learner centered learning, teachers need to be
active lifelong learner (Woonsun, 2014). Lifelong learning is transforming the education and
training of the individuals from something limited to just one part of their lives into a process
that will last for their whole lives and something that can take place anywhere; at home, at
work, or at a café. Lifelong learning also means offering a second chance to individuals by
updating their basic skills and a gateway for more advanced education possibilities (Soran,
Akkoyunlu, & Kavak, 2006).

Globalization and the advancements in science and technology became the main factors that
set the necessary workforce profiles for our contemporary societies. In other words, societies
today require individuals that “develop themselves” and have “lifelong learning” skills
(Soran, Akkoyunlu, & Kavak, 2006). The lifelong learning skills, which are among the
qualities of modern humans, can be summarized as the following (Budak, 2009):

v’ Ability to set personal learning goals;

v' Ability to utilize information; finding information, accessing resources, interpretation,
management and utilization of different resources;

Intellectual curiosity, critical thinking and a love of learning;

Planning and controlling of personal learning process;

Reasoning and self-assessment;

Making evaluations based on development and transformation;

Effective participation in formal or informal teaching;

Accessing information from different resources and evaluating different information;
Learning interactively and synthesizing ideas from different fields;

Adopting different learning strategies according to the needs;

Learning by focusing on real life problems;

A N N N U N N N N

Learning by focusing on process and content;
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Having a wide perspective and awareness of relations in different fields;
v Absorbing information sufficiently enough to transfer it to other fields;

v" A love of learning and the ability to organize information according to positive
self-conception;

v' Ability to evaluate one’s self according to internal or external measurements.

The characteristics of lifelong learning individuals can be described as the following: curious
and enthusiastic, able to identify and plan personal educational needs, able to reach
information, able to evaluate the value of the acquired information, able to question and
critically review the acquired information. In order for the information acquired through
lifelong learning to be useful, individuals need to have qualities, such as the ability to
implement the information, the ability to transfer the information into new situations and the
ability to reassess their past experiences to correct previous mistakes. For a lifelong learner,
learning how to learn and knowing where to look and which resources to use are important
skills (Yildirim, 2017).

Not limiting education in a period of time and prolonging it for the whole duration of life are
important in terms of adapting to life and continuing to be a certain qualities (Erdamar, 2015).
Although the concept of lifelong learning becomes prominent in contemporary societies, it is,
in fact, a requirement for the human survival since the beginning of humanity (Yildirim,
2017). Therefore, an educational structure emphasizing lifelong learning skills must be
embraced and individuals with such skills must be trained in accordance with certain
principles in order to meet this need.

The principles of lifelong learning set by the State Planning Agency (2001) are as follows:
v Termination of encyclopedic information;

v Termination of illiteracy;

Termination of the transfer of information by old means;

Termination of excessive specialization;

DN NN

Termination of traditional teaching methods at all levels;
v" Democratization of education (DPT, 2001).

A society composed of lifelong learners can constructed with arrangements to the educational
system (Evin-Gencel, 2013). Helping students understand themselves better is not enough to
transform them into lifelong learners; we must realize that their lives are much more complex
than that. They do not leave their own lives outside when they enter the classroom. What we
need to do is open the doors of communication and become learners ourselves in order to
grow and develop with them (Ward, 2006).

The basis of the lifelong learning is the concept of accepting change as a fact. It includes
creating a labor market that can withstand change and building a future-oriented human
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resources environment which can provide the new jobs and skills that will emerge due to
change (DPT, 2001; Tunca, Alkin-Sahin, & Aydin, 2015). Nowadays it became nearly
impossible for a person to do their job all for their whole life in an effective way with only
the knowledge and skills they acquired in school. Individuals need to participate in different
trainings, acquire new knowledge and regenerate themselves (Ayra, Kosterelioglu, & Celen,
2016).

Lifelong learning is a process related to three levels, which are ideally associable with the
periods of life and individual development. In short, there are three development levels:
Individual and cultural development (i.e., the meaning given to one’s life); social
development (i.e., one’s citizenship, political participation and co-existence in the society);
and finally, occupational development (i.e., production, job satisfaction, and high quality and
stable employment with material prosperity) (UNESCO, 2005).

Occupational development is a sub-process that falls under lifelong learning. The concept of
occupational development evolved alongside the concepts of in-service training, staff
development, career development, and human resources development (Biimen, Ates, Cakar,
Ural, & Acar, 2012). Occupational motivation appears to be an important factor in the
conceptualization of all of these terms.

The occupational motivation can be defined as “Internally or externally emerging forces that
initiate one’s occupational behavior and determine their form, direction, intensity and
continuity”. Occupational motivation is the psychological process that consists of the
behaviors and endeavors of workers to complete a duty or to achieve a material or immaterial
benefit (Zeynel, 2014). Occupational motivation is a set of energetic forces that originate both
within as well as beyond an individual’s being, to initiate work-related behavior and to
determine its form, direction, intensity, and duration (Pinder, 1998; Latham & Pinder, 2005).

Lifelong learning plays an important role in healthy continuity of occupational development.
Similar to lifelong learning skills, occupational motivation is important for an individual to
continue to develop themselves in their occupation. That is why the goal of this study was to
investigate the relation between the occupational motivation levels and the lifelong learning
skills of the teachers who received postgraduate education. In this direction, the following
questions were asked:

(1) What are the competency levels of the teachers who received postgraduate education?

(2) How high is the occupational motivation of the teachers who received postgraduate
education?

Moreover, the following hypotheses were also tested:

(1) Hypothesis: The occupational motivation of the teachers who received postgraduate
education is not a predictor for their lifelong learning competencies

(2) Hypothesis: The occupational motivation of the teachers who received postgraduate
education is not a predictor for the sub-dimensions of their lifelong learning competencies
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(3) Hypothesis: The occupational motivation of the teachers who received postgraduate
education is not a predictor for their lifelong learning skills and the sub-dimensions of their
lifelong learning competencies.

2. Method

This study aims to determine whether occupational motivation is a significant predictor of
their lifelong learning competencies for the teachers who received postgraduate education.
For this purpose, the study was designed according to the correlational research method. The
correlational research is a type of research in which the relation between two variables is
investigated without interfering with them (Biiytlikoztirk, Kilig, Akgiin, Karadeniz, &
Demirel, 2012).

The sample consisted of 52 teachers, 41 of whom were women and 11 were men. They were
all students of the Marmara University in different departments in Turkey. The sample
consists of 10 social science teachers, 9 music teachers, 8 elementary teachers, 7 mathematics
teachers, 7 science teachers and 9 preschool teachers. All teachers have master’s degree in
their field. Their average of age is 25. The sample was selected using the simple random
sampling method. However, the data obtained from 12 teachers were disregarded to ensure
normal distribution, and thus, the sample size was reduced to 40.

The lifelong learning key competencies scale and occupational motivation scale were used to
determine the occupational motivation and lifelong learning competency levels of the
teachers who received postgraduate education.

2.1 Lifelong Learning Key Competencies Scale

The study uses the Lifelong Learning Key Competencies Scale developed by Sahin, Akbash
and Yanpar-Yelken (2010) by analyzing the European Commission Reports of 2005. The
five-point Likert scale consists of eight different subsections: Communication in native
language; communication in foreign language; mathematics, science and technology
competencies; digital competence; learning to learn; social, intercultural and citizenship
competencies; entrepreneurship; cultural consciousness and expression. There are 23 articles
in the scale. The lowest possible score in the scale is 23 and the highest is 115. Cronbach
Alpha Safety Coefficient of the scale was found 0.75. In this study this value was found 0.72.
The values of the Cronbach Alpha for the sub-dimensions of the scale were as follows:
Native language communication competency .778, foreign language communication
competency .940, basic mathematical competency in science and technology .670, digital
competency .797, learning to learn competency .840, social citizenship competency .846 and
initiative and entrepreneurship comprehension competency .849. Because of the cultural
consciousness and expression competency consist of one item, the value of the Cronbach
Alpha could not calculated for this sub-dimension.

2.2. Occupational Motivation Scale

The Occupational Motivation Scale was developed by Ural (1996) and later revised by Ural
and Efe (2007). There are 24 articles in the scale. The scale has five subsections: Job
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satisfaction, sense of duty, economic insufficiency of job, occupational limitations, and
economic benefits of the job. The minimum scores in this four-point Likert scale are the
following; job satisfaction 28, sense of duty 16, economic insufficiency of the job 16,
occupational limitations 16 and economic benefits of the job 12. Cronbach Alpha Safety
Coefficient of the scale was found .91 by Ural and Efe (2007). In this study this value was
found .854. The values of the Cronbach Alpha for the sub-dimensions of the scale were as
follows: Job satisfaction .775, sense of duty .824, economic insufficiency of job .746,
occupational limitations .698 and economic benefits of job .712. Kolmogorov-Smirnov
normality analysis was conducted on the collected data before the actual analysis.
Kolmogorov-Smirnov analysis showed that the data collected with both the Occupational
Motivation Scale (Z = .116; p = .116; p > .05) and Lifelong Learning Scale (Z = .066; p
=.200; p > .05) are normally distributed.

Descriptive statistical analyses were made to determine the occupational motivation and
lifelong learning competency levels of the teachers who received postgraduate education.
Moreover, simple linear and multiple regression analyses were used to test the hypotheses of
the study.

The scores of the teachers in the lifelong learning key competencies scale were interpreted
using the following table:

Table 1. The evaluation of the scores in the lifelong learning key competencies scale

Very insufficient | Insufficient | Neutral | Sufficient | Very sufficient

Native language

communication competency

Foreign language
o 1-4 5-8 9-12 13-16 17-20
communication competency

Initiative and entrepreneurship

comprehension competency

Basic mathematical competency

in science and technology 1-3 4-6 7-9 10-12 13-15

Social citizenship competency

Digital competency

1-2.6 2.7-4.3 4.4-6 6.1-7.7 7.8-10
Learning to learn competency

Cultural consciousness and
) 1-1.8 1.9-2.7 2.8-3.6 | 3.7-45 4.6-5
expression competency

Lifelong learning competency 23-41 42-60 61-79 80-98 99-115
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The analysis results of the descriptive statistics to determine the occupational motivation
levels of the teachers who received postgraduate education are shown in Table 2 below.

The analysis of the occupational motivation scale regarding the teachers who received
postgraduate education showed that their mean score was 74.80. The highest score possible in
the scale is 88. Therefore, under the light of their mean score, it can be concluded that the
teacher’s occupational motivation is very high.

Table 2. The descriptive-statistical results of the occupational motivation levels of the
teachers who received postgraduate education

N Minimum Maximum X Ss
Occupational motivation 40 63 84 74.80 5.901
Job Satisfaction 40 21 32 27.08 3.174
Sense of duty 40 11 16 14.48 1.552
Economic insufficiency of job 40 8 16 13.12 1.924
Occupational Limitations 40 6 13 9.98 1.790
Economic benefits of job 40 4 12 8.43 1.960

The average score of the teachers with postgraduate education in the sub-dimensions of the
occupational motivation scale are as follows: Job Satisfaction 27.08; sense of duty 14.48; the
economic insufficiency of the job 13.12; the occupational limitations 9.98, and economic
benefits of job 8.43. In terms of teachers’ mean scores in the sub-dimensions of the scale, it
can be said that they are satisfied with their jobs and they have a high sense of duty.
Furthermore, teachers see their jobs as economically insufficient and they perceive the
economic benefits and occupational limitations of their job as neutral.

The descriptive-statistical analysis results of sub-dimensions of lifelong learning competency
levels of the teachers who received postgraduate education are shown in Table 3.
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Table 3. The descriptive-statistical results of the sub-dimensions of lifelong learning
competency levels of the teachers who received postgraduate education

N Minimum | Maximum | X Ss Level

Lifelong learning competency 40 72 107 89.57 | 8.681 | Sufficient
Native language communication competency | 40 13 20 18.98 | 1.620 | Very Sufficient
Foreign language communication competency | 40 4 16 8.39 | 3.370 | Insufficient
Basic mathematical competency )
o 40 8 15 11.87 | 2.267 | Sufficient
in science and technology
Digital competency 40 5 10 8.1 1.522 | Very Sufficient
Learning to learn competency 40 6 10 8.86 | 1.132 | Very Sufficient
Social citizenship consciousness competency | 40 9 15 12.66 | 2.056 | Very Sufficient
Initiative and entrepreneurship .

) 40 12 20 16.87 | 2.338 | Very Sufficient
comprehension competency
Cultural consciousness )

) 40 1 5 3.87 | 1.069 | Sufficient
and expression competency

The mean score of 89.57 indicates that the teachers have a lifelong learning competency at a
sufficient level. The teachers perceived themselves to be very sufficient in native language
communication competency, digital competency, learning to learn competency, social
citizenship consciousness competency and initiative and entrepreneurship sub-dimensions of
the scale.

Table 3 reveals that the teachers are sufficient in basic mathematical competency in science
and technology and cultural consciousness and expression competency. However, they are
only insufficient in foreign language communication competency.

The results of basic linear regression analysis to see whether occupational motivation is a
significant predictor of lifelong learning competencies are shown in Table 4.

Table 4. The model summary of basic linear regression analysis of variables of occupational
motivation and lifelong learning competencies

Variables R R squared |F P

Occupational motivation .080 .006 243 .625

As seen in Table 4, the results of the analysis of variance about the occupational motivation
and lifelong learning competencies of the teachers show that the regression model is not
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statistically significant (F = .243; p > .050). Therefore, it indicates that occupational
motivation is not a significant predictor of the lifelong learning competencies.

The results of the multiple regression analysis to see whether occupational motivation is a
significant predictor of the sub-dimensions of lifelong learning competencies are shown in
Table 5.

Table 5. The model summary of the multiple regression analysis of the variables for
occupational motivation and lifelong learning competencies

Lifelong learning competencies . Adjusted
) ) Variable R R squared F P
scale sub-dimensions R squared
Native language
e .079 .006 -.020 .239 .628
communication competency
Foreign language
o 220 .048 .023 1.934 172
communication competency
Basic mathematical competency
. .104 011 -.015 418 522
in science and technology
Digital competency Occupational 154 .024 -.002 926 342
Learning to learn competency Motivation | 169 028 .003 1.112 | .298
Social citizenship
i .288 .083 .059 3.437 .072
consciousness competency
Initiative and Entrepreneurship
. 113 .013 -.013 488 489
comprehension competency
Cultural consciousness and
. 213 .046 .020 1.815 .186
expression competency

As shown in Table 5, the results of the variance analysis about occupational motivation and
the sub-dimensions of lifelong learning competencies of the teachers show that the regression
model is not statistically significant (p > .050). Therefore, it indicates that occupational
motivation is not a significant predictor of the sub-dimensions of lifelong learning
competencies.

The results of multiple regression analysis to see whether the sub-dimension of occupational
motivation is a significant predictor of the sub-dimensions of lifelong learning competencies
are shown in Tables 6, 7, and 8.
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Table 6. The model summary of the linear regression analysis of occupational motivation
sub-dimensions, lifelong learning competencies and its sub-dimensions

Lifelong learning . . Adjusted
o ) Sub-dimension | R R squared F P
competencies dimensions R squared
Lifelong learning competency .396 157 .033 1.266 | .301
Native language
e 275 .076 -.060 .558 731
communication competency
Foreign language
o 342 117 -.013 .899 493
communication competency
Basic mathematical competency
. d technol 430 184 .065 1.538 | .204
in science and technology Ocoupational
Digital competency Motivation 351 124 -.005 958 457
Learning to learn competency Sub-dimensions 463 215 .099 1.859 | .128
Social citizenship
. .655 428 344 5.089 | .001
consciousness competency
Initiative and Entrepreneurship
. 418 175 .053 1.441 | .235
comprehension competency
Cultural consciousness and
. .548 .300 197 2918 | .027
expression competency

As shown in Table 6, the variant analysis results of occupational motivation scale
sub-dimensions, lifelong learning competencies and its sub-dimensions are only statistically
significant for social citizenship consciousness competency and cultural consciousness and
expression competency sub-dimensions (p < .050). Moreover, it can be argued that
occupational motivation sub-dimensions are not significant predictors for overall lifelong
learning competencies and its other six sub-dimensions (p > .050).

A close look at Table 6 reveals that the occupational motivation sub-dimensions have a
medium level and significant relation with the social citizenship consciousness competency
sub-dimension (R = .655; R* = 428; p < .050). The sub-dimensions of occupational
motivation accounts for 42.8 percent of the total variation in the social citizenship
consciousness competency sub-dimension.

The occupational motivation sub-dimensions have a medium level and significant relation
with the cultural consciousness and expression competency sub-dimension (R = .548; R?
= .300; p < .050). The sub-dimensions of occupational motivation account for 30 percent of
the total variation in the cultural consciousness and expression competency sub-dimension.

The results of the multiple regression analysis on the sub-dimensions of occupational
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motivation and social citizenship consciousness competency are shown in Table 7.

Table 7. The results of the multiple regression analysis on the sub-dimensions of occupational
motivation and social citizenship consciousness competency

) Standard o
Variable B o B t p Double r | Limited r
Deviation
Constant 3.285 | 3.496 .940 354
Job Satisfaction 428 | 122 .674 | 3.494 | .001 | .397 S14
Sense of Duty A27 | 228 .098 | .556 582 | .161 .095
Social Citi hi Economic
ocial L1tizenship -482 | .200 -460 | -2.140 | .022 | -.089 -382
. Insufficiency of Job
Consciousness Competency
Occupational
o 338 | 175 300 | 1.935 | .061 | .375 315
Limitations
Economic Benefits
-125 | 155 -121 | -.806 | .426 | .066 -137
of Job

As shown in Table 7, the T-test results about the significance of regression coefficients show
that the Job Satisfaction and Economic Insufficiency of Job sub-dimensions are significant
predictors for the social citizenship competency sub-dimension (p < .050). According to the
standardized regression coefficient (f), the significance hierarchy of the predictive variables
on social citizenship consciousness competency sub-dimension is as follows: Job satisfaction
and economic insufficiency of job.

The relation between the job satisfaction and social citizenship consciousness competency
sub-dimensions is positive and low-level (r = .397). However, upon checking with the other
variables, this relation between these two variables is seen as increasing and becomes positive
and medium-level (r = .514). The relation between economic insufficiency of job and social
citizenship consciousness competency sub-dimensions is negative and very weak (r = -.089).
However, when the other variables are checked, the relation between these two variables
increases and becomes negative and low-level (r = -.382).

According to the results of the regression analysis, the regression equation for the prediction
of social citizenship consciousness competency sub-dimension is as follows: Social
citizenship consciousness competency = 3.285 + .428 Job satisfaction — .482 Economic

insufficiency of job.

The results of the multiple regression analysis on the sub-dimensions of occupational
motivation and cultural consciousness and expression competency sub-dimension are shown
in Table 8.
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As shown in Table 8, when the T-test results on the significance of regression coefficients are
examined, it appears that only the economic insufficiency of job sub-dimension is a
significant predictor for the social citizenship consciousness competency sub-dimension (p
<.050). The relation between the economic insufficiency of job sub-dimension and the social
citizenship consciousness competency sub-dimension is negative and weak (r = -.367).
However, when the other variables are checked, this relation increases and becomes negative
and medium-level (r = -.424).

Table 8. The results of the multiple regression analysis on the sub-dimensions of occupational
motivation and cultural consciousness and expression competency

) Standard o
Variable B o B t p Doubler | Limited r
Deviation
Constant 5.345 | 2.094 2.594 | .014
Job Satisfaction 147 | .073 429 | 2.008 | .053 | -.018 326
Sense of Duty -.056 | .137 -.079 | -.406 .687 | -.215 -.070
Cultural Consciousness | Economic
dE . ) -.327 | 120 -.576 | -2.726 | .010 | -.367 -424
and bxpression Insufficiency of Job
Competency
Occupational
o .069 | .105 113 | .660 514 | 247 112
Limitations
Economic
-.145 | .093 -.260 | -1.558 | .129 | -.199 -.258
Benefits of Job

According to the results of the regression analysis, the regression equation for the prediction
of social citizenship consciousness competency is as follows: Social citizenship
consciousness competency = 5.345 — 327 Economic insufficiency of job.

4. Results, Discussions, and Suggestions

This study investigated the correlation between occupational motivational levels and lifelong
learning competencies of teachers who received postgraduate education. Any study that
investigates this correlation did not found in the literature, but there were other studies that
dealt with these two variables separately. According to our findings, the teachers who
received postgraduate education have sufficient or very sufficient lifelong learning
competencies. This result is in accordance with the results of some other studies in the field.
A study by Kili¢ and Ayvaz-Tuncel (2014) which investigates the individual innovativeness
levels and lifelong learning dispositions of the branch teachers showed that the teachers had
high-level lifelong learning competencies. Sahin and Arcakdk (2014) also found that the
teachers had a high-level of overall lifelong learning competency. Moreover, they also
determined that the teachers had high-level competencies in the sub-dimensions of lifelong
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learning, (i.e., learning to learn and acquiring information, self-management, digital
competencies, taking initiative and entrepreneurship and decision making). Kazu and Erten
(2016) found that the teachers’ overall lifelong learning competencies and their competencies
in the self-management, learning to learn, initiative and entrepreneurship, acquiring
information, digital competencies and decision making sub-dimensions of lifelong learning
were high. Demirel, Sadi, and Dagyar (2016) found in their study examining the lifelong
learning competencies of science teachers (i.e., natural sciences, physics, chemistry, and
biology), that the teachers from all of the branches had high-level competencies in lifelong
learning and all its sub-dimensions. According to another study by Ozciftgi and Cakir (2015)
found that teachers studying in a distance-learning Master’s program for primary school
teaching had a high-level of lifelong learning competency. A study by Ayra, Kosterelioglu,
and Celen (2016) about the lifelong learning dispositions of the primary school and branch
teachers in terms of different variables found that the teachers had high-level of lifelong
learning dispositions. It also revealed that the teachers had high-levels of motivation and
persistence as well as the management of learning and curiosity. According to a study
conducted by Paloglu, Yilmaz, and Keser (2017) the teachers had high levels of lifelong
learning disposition. Moreover, the teachers who received postgraduate education had higher
lifelong learning disposition than those who did not. Ozgift¢i (2014) conducted another study
on 337 primary school teachers and found that the teachers had high levels of lifelong
learning disposition. Similarly, Cam and Ustiin (2016) conducted a study on 123 branch
teachers and found that the teachers had high levels of lifelong learning disposition.

This study revealed that the teachers who received postgraduate education had high levels of
occupational motivation. Some other researches working in the field support the findings of
our study. According to a study conducted by Shaari, Yaakub, and Hashim (2002) 85 % of
245 secondary school teachers in Malaysia belong to the high motivation category. Ozdogru
and Aydin (2012) conducted a study on 248 primary school teachers and 177 branch teachers
(a total of 425 teachers) on this issue. They found that the overall motivation levels of the
teachers were high. Moreover, the teachers’ motivation levels in the sub-dimensions of the
issue, which are  economic  motivation,  psychosocial = motivation,  and
organizational-managerial motivation, were found to be considerable. In his study conducted
with 184 high school teachers, Boyle (2014) found that the motivation levels of the teachers
were above average scores in some of the sub-dimensions of the motivation scale, which are
recognition, economic benefit, occupational improvement, interpersonal relationships, job
value, feeling of success, and work conditions. Al Tayyar (2014) conducted a study on
secondary school teachers and he found that teachers were generally highly motivated. Barli,
Bilgili, Celik, and Bayrak¢eken (2005) also conducted a study on 351 teachers and
determined that the teachers had high levels of occupational motivation. Similarly, Yal¢in and
Korkmaz (2013) conducted another study on 45 pre-school teachers to find out their levels of
motivation and established that the majority of the teachers were highly motivated. Afshar
and Doosti (2015) found that in general Iranian secondary school teachers seem to be
satisfied with their profession and intrinsically motivated to serve the society and make a
contribution to the future status of their country. Motivating factors are transferring
knowledge to others, serving the society and having an internal desire to teach. Contrary to
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these studies, it has been determined that the occupational motivation of English teachers
tends to fall in the study conducted by Scott, Cox, and Dinham (1999). Also Anthony and Ord
(2008) found that English teachers possessed lower of job satisfaction when compared to
Spanish teachers.
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