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Abstract

The aim of this study is to investigate university students’ affinity towards social media and
expectations for success. This research is a descriptive study of general survey. Universe of
the study includes first grade students from the faculties of Education, which training teachers,
Literature, Science and Theology, where the students receive the pedagogical formation
program. Criteria sampling method, one of the purpose sampling methods, was used in the
research and 1450 students were included in freshman and senior students studying at these
faculties making the sample of the research. It is seen when the study results are considered
that university students’ affinity in social media differ significantly in terms of gender, faculty,
use of social media, and frequency of using social media while there is no significant
difference between class grade and general point average. While university students’
expectations for success were significantly different according to the variables of gender and
general point average; faculty, class grade, use of social media and frequency of using social
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media did not differ significantly. It was found in the study that there is no significant
relationship between university students’ affinity towards social media and expectations for
success.

Keywords: Affinity towards social media, Expectations for success, University students
1. Introduction

Due to the transition from the industrial community to the information society, information
sharing has started to be made via the internet worldwide and people have become easy way
to reach at any time they want. Accordingly, the use of social media, which is important for
the lives of individuals, has become inevitable in both the daily life and the educational
process. The most affected ones were children and young people who were born with the
existence of technology and social media and who had a different lifestyle than their
predecessors.

The use of social media, which has become a part of our daily life, has become more
common among children and young people than adults. Since the individuals who were born
in the 1980s have found themselves in a world of technological developments, and social
media has taken part in their lives (Gallardo-Echenique, Marqués-Molias, Bullen, & Strijbos,
2015; Kirschner & Kapinski, 2010). The individuals born in these years are called as “Digital
Natives” by Prensky (2001), who consider digital tools as a routine part of their life rather
than necessity, have started with technology in the 21* century (Bilgig, Duman, & Seferoglu,
2011). For digital natives, social media are attractive all over the world for easy access to
information, communication and social interaction, leisure time, entertainment, virtual
expressing of thoughts, sharing information, monitoring other individuals and getting
information about them (Whiting & Williams, 2013). The students are provided with a
variety of learning experiences, allowing them to express themselves correctly, to have
responsibilities for their own learning and to gain learning experiences without the limit of
time and space (Dabbagh & Kitsantas, 2011; Mather, Douglas, & O’Brien, 2017; Matzat &
Vrieling, 2016; Mingle & Adams, 2015). The transfer of learning processes to social media
becomes inevitable for digital natives and hence, it can be said that social media has a power
to affect the digital natives’ perception of learning, school and the future, and thus the success
expectations directly.

In the education process defined as the interaction process, the main objective, regardless of
the school level, can be expressed as the performance of the students, the creativity of which
is expected from them and finally the success of their learning process (Ekici, 2014). Student
participation and being effective into the student’s own learning process are directly related to
their successes in the process (Reyes, Brackett, Rivers, White, & Salovey, 2012).
Functionally, the task of education is to understand why students give up and try to do when
they encounter an academic difficulty, and understand how to cope with their own problems,
to be responsible for organizing their own learning process, and to solve the difficulties they
face with their own efforts (Mega, Ronconi, & Beni, 2014). Therefore, the success of the
learners to experience the sense of success, academic belief and future success expectations
and strategies play an important role on the contrary to failing or failing to achieve the
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desired success while decreasing the self-beliefs of prospective success is adversely affected
(Nurmi, Aunola, Salmelo-Aro, & Lindroos, 2003; Tella, 2007; Wigfield, 1994).

Expectations of success are seen as an important part of the expectation-value theory, which
is considered by many theorists and have important perspectives about academic motivation
(Wigfield, 1994). Success expectations are related to students ‘academic success and learning
outcomes, and so they can predict students’ perspectives; make predictions about future
actions, feelings and thoughts and educational situations, help students to determine the
academic skills they can have in the learning-teaching process and affect the relationship
between students’ self-efficacy perceptions and academic successes (Doménech-Betoret,
Abellan-Roselld, & Gomez-Artiga, 2017). Many factors play a role both in the student’s
academic success and the success expectations. There are many important factors eg.
academic success, teacher training programs and the quality of teachers’ performance
whether the school has made a difference in student learning (Rivkin, Hanushek, & Kain,
2005).

Social media is another factor that has a significant impact on student success in the 21st
century. Social media plays an important role in the acquisition of learning experiences both
in the outer and inner world of individuals (Hu, Gui, & Zhang, 2017). Social media has
positive and negative effects on learning and success. Social media provides an opportunity
for collaborative learning, interactive learning and research, and moreover students can
interact with them on their smart phones, using Facebook, Twitter, Instagram, Youtube,
Whatsapp and blogs (Mingle & Adams, 2015). Social media is now seen as a necessary tool
for learning and teaching, and it facilitates the integration of formal learning and informal
learning as it creates a social learning environment (Chen & Bryer, 2012). In addition to the
positive effects of social media, which are often used effectively by university students, many
negative impacts have also been determined. Anderson, Gentile, and Buckley (2007) found
out that video play rates were much higher than television viewing rates and had a high risk
of having a negative impact on children and adolescents. McLean and Griffiths (2013) also
found out that video games took a lot of time and increased the risk of attacking children and
adolescents while Levine, Waite, and Bowman (2007) found that students spend a lot of time
on messaging, so they spend less time on academic work and they are distracted when
performing their academic tasks. Jacobsen and Forste (2011) have stated that university
students spend the attention and time they should give to their academic tasks simultaneously
by using many social media tools both inside and outside the classroom, and thus it may be
difficult to use social media for academic success.

As it results that the rapid increase of information transfer in the information age because of
impact of globalization, and the technology is the source of information sharing throughout
the world; it has brought along Web 2.0 technology and thus the development of social media.
One-way information transfer has become interactive and shared within social media. Thus,
people have begun to benefit from various social media platforms where they can create their
own Web pages and profiles, know about others, express themselves freely and accurately,
share photos and collaborate with their close and distant environments. The use of social
media has also become widespread among children and young people, who were born in the
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1980s, who are regarded as natural users of the Internet and technology and digital natives.
Thus, social media has become an important part of the lives and daily activities of children
and young people, and thus the use of social media for educational purposes has become
inevitable. In education, the use of social media by children and young people how often they
are used and how much they have an interest in social media, have brought positive and
negative results of social media. While social media has a facilitating effect for learning,
sharing, rapid access to information and cooperative work; the use of entertainment, loss of
time and distracting effects such as having negative effects can be seen in the classroom and
outside the classroom. Due to these effects, it can be said that students ‘social media use
habits and their interest in social media have an effect on students’ academic success and
prospective success expectations. However, this study aims to examine the affinity and
expectations for success of university students who take the Pedagogical Formation Program,
the Faculty of Education, the Faculty of Literature, the Faculty of Science and the Faculty of
Theology. For this purpose, the following questions were sought:

(1) Is there a significant difference between university students’ social media affinity and
their expectations for success in terms of,

a. gender
b. faculty
c. grade level
d. academic average
e. using media
f. frequency of social media usage?
(2) Which purposes do university students use social media?

(3) Is there a significant relationship between university students’ affinity in social media and
their expectations for success?

2. Method
2.1 Research Design

Survey model was used in this study which is one of the quantitative research approaches
because it is aimed to examine the affinity and expectations for success of university students
against social media. The survey method, which has a descriptive structure, allows the
identification of the characteristics of the research group, the attitudes, thoughts and ideas
about a subject, and the use of many research techniques (Lynn, Erens, & Sturgis, 2012).

2.2 Universe and Sample

The universe of the study consisted of the students of the Kazim Karabekir Faculty of
Education, Faculty of Literature, Faculty of Science and Faculty of Theology of Atatiirk
University in Turkey. Criterion sampling method which is one of the purposive sampling
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methods was used in the study. Therefore, the criteria of the sampling are that freshmen and
seniors were selected according their academy educations’ effects. Moreover, all students in
the Faculty of Education, the Faculty of Literature, the Faculty of Science and the Faculty of
Theology and freshmen and seniors students who are subject to the pedagogical formation
program were tried to be reached and as a result, the research was conducted with 1424
students and based on volunteerism. 26 incomplete surveys were omitted in data analysis
process. The data were implemented by face-to-face, and moreover all the consents forms
were obtained from these faculties. Potential respondents of the surveys in the study were
1450 students, and moreover 98% of the students were returned.

2.3 Data Collection Tools
2.3.1 Social Media Affinity Scale

The Social Media Affinity Scale is a 5-point Likert-type measurement tool which developed
by Gerlich, Browning, and Westermann (2010) to measure the affinity of university students
aged 18-40 towards social media. The original form of the scale consists of 13 items and the
reliability coefficient of the scale was found to be .77. The Turkish adaptation of the scale
was performed by Celik-Ercoskun, Ozan, and Kincal (2017) and the Cronbach Alpha
coefficient was .73. The adapted scale consists of 11 items and three factors explaining 51%
of the total variance: shared interest (3 items), importance (5 items) and necessity (3 items).

2.3.2 The Generalized Expectancy for Success Scale

The Generalized Expectancy for Success Scale (GESS), developed by Fibel and Hale (1978)
and revised by Hale, Friedler, and Cochran (1992), was developed to measure the general
success expectations of university students. The scale is a 5-point Likert-type measurement
tool consisting of 25 items with a reliability coefficient of. .92. The Turkish adaptation of the
GESS-R was done by Celik-Ercoskun, Ozan, and Kincal (2017) and the Cronbach Alpha
coefficient was .87. The adapted GESS-R consists of 21 items and three factors explaining 47%
of the total variance: individual expectation (11 items), social interaction (5 items) and failure
(5 items).

2.4 Data Analysis

In the data analysis, the missing data was first defined and the 26 values were excluded from
the data set by performing an extreme value analysis. In order to determine whether the data
can be analyzed by parametric tests, it is examined whether the collected data meet the
assumptions required for parametric tests. Therefore, it is examined whether the data meet the
assumptions of normality, linearity and homogeneity. Levene test was used to determine
whether the data obtained from both measuring instruments showed homogeneous
distribution. In order to determine whether the data provide the assumption of normality,
skewness and kurtosis coefficients were examined. As a result of the analysis, it was seen that
parametric tests could be used in data analysis because the data set met the assumptions of
normality and homogeneity. SPSS 22.0 program was used in the analysis of data and
independent samples t-test, one-way analysis of variance (ANOVA), and moreover
correlation analysis was used. In addition to the sub-dimensions as well as the total scores,
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the necessary analyzes were made on the adapted scales.
3. Findings

Table 1 presents the statistical information regarding the differences of university students’
affinity towards social media and their generalized expectations for success according to
gender variable.

Table 1. Affinity towards social media and generalized expectations for success by gender
variable

Gender | n X df t p

Female | 958 3.1091 | .5340
Affinity towards Social Media 2.269 .023
Male 450 3.1797 | .5661

Female | 958 3.8283 | 4334
Generalized Expectations for Success 2.551 O11%*
Male 450 3.7641 | 45612

Note. * p <.05.

According to Table 1, it is seen that there is a significant difference in favor of men in the
affinty towards social media scale according to gender variable (t = 2.269; p < .05), while
there is a significant difference on behalf of women in the generalized expectations for
success scale (t = 2.551; p <.05). The mean and standard deviation values of the university
students according to the faculty variable according to the scale of the affinity toward social
media scale and generalized expectations for success are given in Table 2.

Table 2. Affinity towards social media and generalized expectations for success by faculty
variable

Affinity towards Social Media Generalized Expectations for Success
Faculty n X Sd n X Sd
Education 368 3.24 .56 368 3.80 47
Literature 698 3.12 53 698 3.82 44
Science 92 3.15 57 92 3.80 52
Theology 266 3.01 .55 266 3.80 38

Table 2 shows that the mean values of the scores obtained from the affinity towards social
media scale are 3.24 for the students studying in the Faculty of Education, 3.12 for the
students in the Faculty of Literature, 3.15 for the students in the Faculty of Science. Moreover,
it is seen that there is 3.01 for the students studying in the Faculty of Theology. The mean
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values of the scores obtained from the affinity towards social media scale are 3.80 for the
students studying in the Faculty of Education, 3.82 for the students in the Faculty of
Literature, 3.80 for the students in the Faculty of Science and It is seen that there is 3.80 for
the students studying in the Faculty of Theology. Table 3 presents the statistical information
regarding the differences of university students’ affinity towards social media and their
generalized expectations for success according to faculty variable.

Table 3. ANOVA results by faculty variable

Source Sum of Squares | df Mean Squares | F p
Between Groups | 8.117 3 2.706

Affinity towards Social Media | Within Groups 416.971 1420 | .294

9.214 | .000*

Total 425.088 1423
Between Groups | .149 3 .050

Generalized Expectations .
Within Groups 276.140 1420 | .194

for Success 256 | .857
Total 276.289 1423

Note. * p <.05.

According to Table 3, it is seen that the scores of university students on the affinity social
media scale have varied significantly in terms of faculty variable (F = 9.124; p < .05). The
Tukey test was conducted from Post Hoc tests in order to see which group was among these
differences. As a result of the Tukey test, it shows in favor of the Faculty of Education
according to the scores of the faculty variable obtained from the social media interest scale,
between the Faculty of Education and the Faculty of Literature while it shows in favor of the
Faculty of Education between the Faculty of Education and the Faculty of Theology. There is
a significant difference between the Faculty of Literature and the Faculty of Theology on
behalf of the Faculty of Literature. It is observed that the scores of the university students on
the generalized expectations for success scale do not differ according to the faculty variables.
(F = .256; p > .05). Table 7 presents the statistical information regarding the differences of
university students’ affinity towards social media and generalized expectations for success in
terms of academic year variable.
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Table 4. Independent groups t-test results by grade level variable

Academic year | n X Sd |t p
Freshmen 589 | 3.15 57
Affinity towards Social Media 854 | .393
Seniors 835 |3.12 .53
) ) Freshmen 589 | 3.79 43
Generalized Expectations for Success 1.155 | .248
Seniors 835 |3.82 44

Note. * p <.05.

Table 4 shows that there is no significant difference between the affinity towards social media
(t = .854; p > .05) and generalized expectations for success (t = 1.155; p > .05) in terms of
academic year variable. Table 5 presents the statistical information about the differences of
the different faculty students’ affinity towards social media and generalized expectations for
success according to the academic year variable.

Table 5. Affinity towards social media and generalized expectations for success in different
faculties in terms of grade level variable

Faculty Academic years | n X Sd t p
Freshmen 186 328 | .57
Faculty of Education 1.416 | .158
Seniors 182 320 |55
Freshmen 272 3.16 | .54
Faculty of Literature 1.430 | .153
Affinity towards Seniors 426 | 3.10 | .52
Social Media Freshmen 45 3.11 | .52
Faculty of Science 736 | 463
Seniors 47 3.19 | .61
Freshmen 86 2.86 | .56
Faculty of Theology
Seniors 180 | 3.08 | .53 3.228 | .001*
Freshmen 186 380 | .45
Faculty of Education
Seniors 182 | 3.79 | .48 221 | 825
Freshmen 272 3.80 | .43
Faculty of Literature . 995 320
Generalized Expectations Seniors 426 | 3.83 | .44
for Success Freshmen 45 3.73 | .51
Faculty of Science 1.260 | .211
Seniors 47 3.87 | .53
Freshmen 86 3.78 | .35
Faculty of Theology 494 | 622
Seniors 180 3.80 | .39

Note. * p<.05.
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According to Table 5, according to the academic year of the scores obtained from the affinity
towards social media scale, there was not any significant difference among the Faculty of
Education (t = 1.416; p > .05), Faculty of Literature (t = 1.430; p > .05) and Faculty of
Science (t = .736; p > .05), but moreover for the Faculty of Theology, there was a significant
difference in favor of seniors (t = 3.228; p < .05). The scores of the general expectations for
success scale did not differ significantly in terms of academic years of the Faculty of
Education, Faculty of Literature, Faculty of Science and Faculty of Theology. The mean and
standard deviation values of the university students according to the cumulative average score
variable according to the scale of the affinity toward social media scale and generalized
expectations for success are given in Table 6.

Table 6. Affinity towards social media and generalized expectations for success by
cumulative average score variable

Affinity towards Social Media | Generalized Expectations for Success
Cumulative average scores — —

n X Sd n X Sd
0-2.00 167 3.21 .55 167 3.72 47
2.01-2.50 342 3.16 S1 342 3.77 43
2.51-3.00 447 3.10 .56 447 3.82 44
3.01-4.00 407 3.12 .55 407 3.87 44

Table 6 shows that the mean value of the scores on the affinity towards social media scale is
3.21 for the students whose cumulative average scores are between 0-2.00; the mean 3,16 for
students between 2.01-2.50; the mean 3.10 for students between 2.51-3.00. However, it is
seen that the mean value 3.12 for the students are between 3.01-4.00. When the average
values of the scores of the general expectations for success scale are examined, average of
grade point averages for students between 0-2.00 is 3.72; 3.77 for students between 2.01-2.50;
3.82 for students between 2.51-3.00. Moreover, it is seen that it is 3.87 for the students
between 3.01-4.00. Table 7 presents the statistical information about the differences of
university students’ affinity towards social media and their generalized expectations for
success in terms of grade point averages.

81 www.macrothink.org/jei



ISSN 2377-2263

\ M acrothink Journal of Educational Issues
A Institute ™ 2019, Vol. 5, No. 2

Table 7. ANOVA results by cumulative average score variable

Source Sum of Squares | df Mean Squares | F p
Between Groups | 1.674 3 .558
Affinity towards Social Media | Within Groups 403.913 1359 | .297 1.878 | .131
Total 405.587 1362
Between Groups | 3.187 3 1.062
Generalized Expectations .
Within Groups 273.979 1359 | .194 5.469 | .001*
for Success
Total 267.165 1362

Note. * p <.05.

According to Table 7, it is observed that the scores of university students on the affinity
towards social media scale have not differed significantly according to cumulative average
score (F = 1.878; p > .05); The scores of the general expectations for success scale differed
significantly in terms of the cumulative average score (p < .05) (f = 5.469; p < .05). The
Tukey test was conducted from Post Hoc tests in order to see which group was among these
differences. According to the results of Tukey test, the average of the scores of the
generalized expectations for success scale was 3.01-4.00 with the average of the cumulative
grade point average and between 0-2.00 between 3.01-4.00 in favor of the students; between
3.01-4.00 and 2.01-3.00, there are significant differences in favor of students with 3.01-4.00.
Table 8 presents the statistical information on the differences of the different faculty students’
affinity towards social media and generalized expectations for success in terms of the social
media usage.

Table 8. Independent groups t-test results by social media usage variable

Social Media Usage | n X Sd t p
Yes 1356 | 3.15 | .53 ]
Affinity towards Social Media 5.774 | .000
No 64 2,75 | .58
Generalized Expectations Yes 1356 | 3.81 | .44
758 449
for Success No 64 |374 | .43

Note. * p <.05.

According to Table 8§, it is seen that the scores of the affinity towards social media scale
differed significantly in favor of social media users according to the variable of social media
(t=5.774; p < .05); It is observed that the scores of the generalized expectations for success
scale did not vary significantly (t = .758; p > .05). The mean and standard deviation values of
the university students in terms of the frequency of social media usage variable are given in
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Table 9 according to the scale of the affinity toward social media scale and generalized
expectations for success.

Tablo 9. Affinity towards social media and generalized expectations for success by frequency
of social media usage variable

Affinity towards Social Media Generalized Expectations for Success
Frequency of Usage n X Sd n X Sd
Every day more than once 1038 3.22 Sl 1038 3.80 44
Once per day 61 2.94 .53 61 3.77 A48
More than once a week 184 3.03 .52 184 3.83 42
Once a week 27 3.00 .67 27 3.81 S1
Several times a month 54 2.71 .59 54 3.84 .50
Never 45 2.59 .55 45 3.84 44

According to Table 9, the mean values of affinity towards social media scores are 3.2190 for
the students whose social media usage frequency is more than once every day; 2.9391 for
students once per day; 3.0337 for students with more than once a week; for students who
have once a week, 2.9968; 2.7063 for students several times a month. However, it is seen that
for students who have never had 2.5917. When the mean values of the scores of the
generalized expectations for success scale are examined, the frequency of social media usage
is 3.8048 for the students whose frequency is more than once every day; 3.7667 for students
once per day; 3.8256 for students with more than once a week; for students who are once a
week, 3.8109; 3.8352 for students several times a month; for students who have never been
seen, it is 3.8357. Table 10 presents the statistical information regarding the differences of
university students’ affinity towards social media and their generalized expectations for
success in terms of frequency of social media usage.

Table 10. ANOVA results by frequency of social media usage variable

Source Sum of Squares | df Mean Squares | F p
Between Groups | 36.091 3 7.218
Affinity towards -
. . Within Groups 384.017 1403 | .274 26.372 | .000*
Social Media
Total 420.108 1408
Between Groups | .246 3 .049
Generalized Expectations -
Within Groups 272.065 1403 | .194 254 938
for Success
Total 272311 1408

Note. * p <.05.
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Table 10 shows that the scores of university students on the affinity towards social media
scale vary significantly according to frequency of social media usage (F = 26.372; p <.05).
The Tukey test was conducted from Post Hoc tests in order to see which group was among
these differences. The results of Tukey test show that there are differences among students in
favor of using social media more than once every day a month and also, it is in favor of
students who use social media more than once per day. Another result is that the students who
use it on eper day are in favor of the students who never use them more than once per day.
The Tukey test’s another result is in favor of students who use more than once a week
compared to the students who never use then once per day. There is a significant difference in
favor of the students who use once a week compared to students who never use it once a
week. The scores of the generalized expectations for success scale did not vary significantly
according to the frequency of social media usage (F = .254; p > .05). University students
were asked to rank the social media for their intended use and statistical information about
the purposes of using social media was given in Table 11.

Table 11. Purpose of using social media for university students

1. Order of importance | 2. Order of importance | 3. Order of importance
Purpose of Using f (%) f (%) f (%)
1. Getting information 399 (%28) 145 (%10.2) 126 (%8.8)
2. Track events 291 (%20.4) 239 (%16.8) 113 (%7.9)
3. Receiving news 104 (%7.3) 198 (%13.9) 238 (%16.7)
4. Getting to know people better | 15 (%1.1) 43 (%3) 35 (%2.5)
5. Exchange of ideas 7 (%0.5) 42 (%2.9) 600 (%4.2)
6. Video sharing 2 (%0.2) 15 (%1.1) 30 (%2.1)
7. Getting new friends 5 (%0.4) 6 (%0.4) 15 (%1.1)
8. Having fun and relaxation 149 (%10.5) 102 (%7.2) 89 (%6.3)
9. Communicating with friends | 121 (%8.5) 89 (6.3) 102 (%7.2)
10. Leisure time 63 (%4.4) 50 (%3.5) 63 (%4.4)
11. Share photos 17 (%1.2) 43 (%3) 52 (%3.7)

According to Table 11, it is seen that university students’ purpose of using social media is to
get information (399, 28%), to track events (239, 16.8%) and to receive news (238, 16.7%).
Table 12 shows the relationships between university students’ scores on the affinity towards
social media scale and generalized expectations for success scale.
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Table 12. Relationship between the affinity towards social media and the generalized
expectations for success scale

Affinity towards social | Generalized expectations
media scale for success scale
Affinity towards social media scale 1 .038*
Generalized expectations for success scale 1

Note. * p < .0l.

Table 12 shows that there is no significant relationship between the scores of the university
students’ affinity towards social media scale and the generalized expectations for success
scale.

4. Conclusion and Discussion

The results of the study show that the affinity of male students towards social media was
higher than female students. This situation can be explained by the fact that male students use
social media more than female students. Similar to these results, Baran and Ata (2013),
Ozsar1 and Batdal Karaduman (2016) reported that male students used social media more
than female students in studies conducted with university students. It is seen that social media
is more used by men in the younger people in the studies conducted to determine the
demographic characteristics of social media users in the United States, and moreover it is
parallel to the findings of the research (Duggan & Brenner, 2013; Lenhart, Purcell, Smith, &
Zickuhr, 2010). According to Lenhart (2015) report, it is stated that men use social media
more than women, and moreover women use social networking sites such as Facebook,
Instagram, Snapchat, Pinterest and Tumblr while men use more social games. According to
the results, it can be said that men have a more positive approach to internet and social media
use. Broos (2005) found that men had a more positive attitude towards technology and
internet than women; Wasserman and Richmond-Abbott (2005) emphasized that men used
internet skills better than women. Ozan and Tasgin (2017) also found that self-efficacy
perceptions of male prospective teachers were significantly higher than the female
prospective teachers in terms of technological processes and conceptual knowledge of
educational technology standards. According to Ozan’s another study (2009) conducted with
teachers, it was found that male classroom teachers’ self-efficacy perceptions about computer
technologies were significantly higher than female teachers. On the other hand, Giindogdu,
Silman, and Ozan (2011) did not reach a significant difference between teachers’ opinions
about computer use.

It is seen that the general expectations for success of female students are higher than male
students in contrast to the results related to affinity towards social media in the study. The
positive and motivating effect of success expectations on students’ learning and learning
outcomes has been shown in recent years (Cotton, 1989; Haesler, 2012). Reese and Dietrich
(2014) stated that individuals with a high expectation of success were more motivated and
behaved more intentionally towards how they would behave. Kriamer, Karacora, Lucas,
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Dehghani, Riither, and Gratch (2016) have stated that the expectation for success is
determined by personal beliefs that competencies are necessary and available to achieve a job.
Bigman, Mauss, Gross, and Tamir (2016) emphasized that high expectations for success kept
individuals’ feelings and attitudes away from negative thinking. Similarly, Eccles (2009)
stated that the expectation for success with a psychological effect was an effective source of
motivation for the future success and choices of the individual, and he emphasized that it
improved the sense of confidence in using the competencies required for the sense of success.
It can be said that the expectation for success mutually affects each other by beliefs, attitudes,
competence perception and motivation according to related literature. Therefore, it can be
said that the beliefs of women about achieving men are stronger and their motivation is better
for the research.

The study results about the affinity social media in terms of faculty, it is seen that the scores
of the affinity towards social media scale differ significantly among the other faculties except
the faculty of science. The research results of the students in the faculty of education are
higher than the students’ results in the faculty of literature and faculty of theology. Students
studying at the faculty of education take courses such as instructional technologies and
material design within the scope of their teacher training programs, and they consider the use
of technology and social media in organizing the educational environment and learning
process and encourage students to use them. Additionally, the fact that the teaching programs
the prospective teachers should use in their professional life draw attention to the use of
technology as one of the basic skills of 21st century, and also it is expected to have these
skills of prospective teachers and teachers to use technology and social media skills. It can be
said that the students of the faculty of education are more interested in social media than the
students in other faculties and they can perceive social media as a useful tool in the
learning-teaching process. According to study by Sarsar, Basbay, and Basbay (2015), it was
found that the learning environment organized by using social media met the expectations of
the course, so the students contributed to enjoy the lesson and motivated against learning and
the use of social media was found to be efficient and necessary by the students. Similarly,
Oztiirk and Akgiin (2012), in a study carried out within the faculty of education, found that
social media is a good way to use social media throughout learning process, as well as
opportunities for social media to enrich and share resources; opinions were obtained. Chen
and Bryer (2012) found that social media and communication technologies had an important
potential to create a learning environment between students and teachers, and that social
media is an effective tool for formal and informal learning. Kelly, Thompson, Green, and
Vice (2017) stated that teacher training programs required the support of social media both in
teacher education and professional development.

When the results of general expectations for success are examined, it is seen that there is no
significant difference among the faculties. In parallel with this result, it was observed that
university students’ interest in social media and their overall success expectations did not
differ significantly according to the academic year variable without distinction of faculty.
When the grade level variable was taken together with the faculty variable, it was found that
the students of faculty of theology only changed their affinity towards social media in a
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significant way in favor of seniors in terms of academic years. Similarly, it is seen that the
general expectations for success of the students do not differ significantly according to the
grade level variable for any faculty. It is expected that the received university education will
be in the direction that will increase the success expectations of the students. According to the
results of the study, it can be said that the education of university students does not contribute
to the social media usage in a significant way that affects the interest and general expectations
for success. However, it can be said that the university education and pedagogical formation
program of the students did not have a significant effect on students’ affinity towards social
media and their general expectations for success.

The study shows that the affinity of university students towards social media did not differ
significantly according to cumulative grade point average variable. Therefore, it can be said
that the cumulative grade point average has no effect upon social media. On the other hand, it
is seen that the general expectations for success of university students differ significantly
according to the cumulative grade point average and the general expectations for success of
students with a high cumulative grade point average are high. According to this result, it is
observed that the students with high cumulative grade point average have higher beliefs and
motivations about success, and they feel more adequate to achieve a job, and thus, it increases
their general expectations for success. It is also possible to comment on the academic success
of the students who have high general expectations for success and hence their cumulative
grade point average increases. Nurmi, Aunola, Salmela-Aro, and Lindroos (2003) study’s
results are similar to the results obtained from the study, and moreover they concluded that
the success expectations of the students were a strong predictor of their academic success and
that their academic success was related to the motivation and satisfaction level of the students.
and fear of failing to avoid taking responsibility and low academic success. Wentzel and
Wigfield (1998) found that the expectation of success had an impact on academic
performance by influencing the individual’s belief in what s/he could do. DeBerart,
Spielmans, and Julka (2004) found that the expectation for success was a psychological factor
predicting academic success while De Castella, Byrne, and Covington (2013) stated that the
expectation for success affects the future performance of individuals.

According to the research findings related to social media according to frequency of using
social media, it is seen that students who use social media frequently have higher affinity
towards social media. It was concluded that general expectations for success of university
students did not vary significantly according to the frequency of social media usage.
According to the findings of the research, it is found out that university students mostly use
social media for getting information, tracking events, recieving news, getting to know people
better, transferring ideas, sharing videos, getting new friends, having fun and relaxing,
communicating with friends, doing leisure time activities and sharing photos. Similarly,
Solmaz, Tekin, Herzem, and Demir (2013) reported that social media is frequently used for
communicating with friends, having fun, relaxing and doing leisure time activities, messaging,
following the agenda, and reaching information. Zhan, Sung, Wang, and Zhang (2016) stated
that social media was used for social interaction, communication with friends and this had a
positive effect on individuals. Another study to determine the demographic characteristics of
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social media users in the United States (Lenhart, Purcell, Smith, & Zickuhr, 2010) says that
social media is often used for communicating with friends, sharing on friends’ pages,
messaging, sharing photos, videos, and status. It is seen that others use their postings for
comments. Villanti, Johnson, Ilakkuvan, Jacobs, Graham, and Rath (20117) stated that the
majority of young people used social media, and moreover their personal goals were decisive
in using social media sites. For example, the less educated young people are more active in
social networking sites such as Linkedin in order to look for a job while social networking
sites such as Snapchat are preferred for sharing photos and videos with their friends, and the
use of social networking sites such as ethnicity, education, gender and socio-economic status
they differed. Social media sites such as Facebook were used more intensively in a study
which social media usage frequency and social media usage were evaluated together.
According to social media usage frequency, video and photo sharing, collaboration,
discussion forums, idea generation, music sharing, they are more active in the virtual world
where they are more active in the blogs and work-related social networking sites. Therefore,
it was concluded that they used social media more actively to communicate with friends, to
share homework in university, to learn online, to share information, to spend leisure time, to
have fun, to communicate with family members, to share ideas and to make advertisements
(Paliszkiewicz, Madra, Filipiak, Svanadze, & Jikia, 2017).

It is noteworthy that there is no significant relationship between university students’ affinity
towards social media and their relationship with general expectations for success. It is
observed that university students’ affinity towards social media is not significantly different
according to the cumulative grade point average similar to the findings of the study. Thus, it
can be said that university students have not used social media with the aim of being
successful, and moreover their success expectations have not had a significant effect on social
media interest.

Meanwhile the lack of a relationship between affinity towards social media and expectations
for success can be explained by both students’ and instructors’ perspectives on social media
and the possibility that social media cannot be used actively in the education process. In
contrast to the results of using of social media as a tool to increase the success expectations of
the social media in the 21st century, social media became an integral part of life, and
therefore it is effective on the factors that may be affected by the success expectations such as
academic success, motivation and learning. Moreover it could be considered as a positive
result of social media.

Similarly, social media can only be used for spending leisure time, messaging,
communicating with friends via social networking sites, sharing photos, videos and music,
using video games. But it could not contribute to the learning process for especially young
people because of the expectations of individuals, and it may be among the negative
consequences expected to have an impact on their professional life. Legaree’s study (2015)
says that many social networking sites such as Facebook and Twitter were used both in
school and outside the school for both learning and teaching purposes by students and faculty
members at universities.
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Moreover, they have used to increase the interaction and communication among the social
media and the students and the instructors. They have also used social media to increase the
cooperation among the students, to reach the necessary resources, to provide the students
with the learning materials they can use after the class, to provide an alternative platform to
support the official educational institutions, and also to provide the students with the skills
needed to be successful in their professional life. Al-Rahmi and Othman (2013) stated that
social media could be an important potential for student-student interaction, student-teacher
interaction, cooperative learning and academic performance of students. The study, conducted
by Krutka, Nowell, and Whitlock (2017) to see the impact of social media on prospective
teachers, concluded that there was a trend towards social media pedagogy, which the social
media had a positive effect on relations, provided convenience and a compelling perspective
for the future. Similar to the results of the study, Alwagait, Shahzad, and Alim (2014)
concluded that there was no significant relationship between social media usage and
academic achievement, in addition to the fact that the use of social media adversely affects
students especially in terms of time management. Social media usage should be planned in a
balanced way in order to increase their academic performance. Ravizza, Hambrick, and Fenn
(2014) reported that social media adversely affected the learning environment and academic
success when it was not used for academic purposes. Moreover, Lau (2017) stated that
various social media tools used by university students in their daily lives had a negative
impact upon the relationship between students and teachers, and also these negative effects
are such as creating cyber bullying and a negative relationship between academic
achievement and non-academic social media use.

In conclusion, it is observed that social media affects academic success and success
expectations according to the purpose of use while the use of social media for academic
purposes has positive effects such as cooperation among peers on success, increasing
student-student interaction, easy access to information, providing material for learning
environment. Another result is that the use of social media for non-academic purposes has no
impact on success, and therefore, it has no negative effect on the success expectations of
students, such as time not being well managed, time wasting and distraction. According to the
common impact of social media today, the frequent use of social media, especially by young
people, can be transformed into an important potential for learning and teaching in higher
education. Therefore, it is possible to provide education on media literacy in order to be able
to use social media for students and academic staff in higher education and to support the
education programs with social media usage.
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