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Abstract 

This study aims to reveal the reasons for students’ success and failure based on their own 
perceptions. University students served as the participants of this study in which the 
phenomenological method was used. Data was collected with the listing questions, developed 
by the researcher, which took place in the semi-structured interview form. According to the 
results of the study, the factors that affect both success and failure the most are personal. In 
addition, findings suggest that success is a relative concept from one’s personal perspective. 
It is thought that monitoring students and organizing both learning and sheltering 
environments, in accordance with their interests and needs after they are placed in university, 
will boost their success. Further studies may provide different perspectives by focusing on the 
reasons for success and failure based on the opinions of families and academics.  

Keywords: reasons for success, reasons for failure, qualitative research, success and failure, 
teacher training 

1. Introduction 

In every aspect of life, people have certain responsibilities, and whether these responsibilities 
are fulfilled properly is represented with certain words, which are considered criteria. Two of 
those criteria are antonymous words, success and failure. These two words are used as 
indicators of whether students achieve their goals in their educational lives, as well as being 
used at every moment of life. While Yaşar and Balkıs (2004) define success as students’ 
improvement in achieving designated results with regard to cognitive behaviors, including 
knowledge and aptitude, they state that apart from these, academic success also encapsulates 
non-cognitive behaviors, such as personal traits and attitudes. Academic failure can be 
defined as the difference between students’ expected and observed performance (Soydaş & 
Bayraker, 2006). From another angle, failure can also be defined as the individual 
underachieves considerably compared to students who show school success on an average 
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(Topbaş, 1998). Failure is a field of study on which researchers have been putting emphasis 
for years. As a result, a significant amount of research about student failure has been 
presented in the literature (Bean, Bush, McKenry, & Wilson, 2003; Boozer & Rouse, 2001; 
Erdil, 2010; Kandemir, 2012; Maton, Hrabowski, & Greif, 1998; Patır & Yıldız, 2008). 
However, with the changing world and human race, different reasons for failure have been 
increasingly emerging problematic. 

Education is teamwork (Akbaba-Altun & Cakan, 2008). Failure can result from different 
factors and the student themself. When looking at the reasons that researchers attribute to 
failure, Purdue and Hattie (1999) consider students’ decision on appropriate study strategies 
as significant, whereas Silah (1994) suggests that students’ academic success can be affected 
by several physical, psychological, social factors. Tezcan (1999) lists the reasons for failure 
as the motives arising from innate genetic and personal features, family, school’s quality, and 
economic opportunities. Aslanargun (2007) attributes students’ failure to the communicative 
disorders that nonfunctional school-parent association brings. Şama and Tarım (2007) also 
point out that the most important reasons for failure are family apathy, peaceless family 
environment, education levels of family members and economic conditions of families. 
While Altınkurt (2008) attributes failure to absenteeism to school, Çalık (2011), Yaşar and 
Balkıs (2004), Özabacı and Acat (2005) emphasize that it changes according to ineffective 
class management, students’ lack of efficient studying methods and their perceptions of 
instructors, the socio-economic environment where the school is located respectively. 

Identifying the reasons for failure is significant in the sense that it provides stakeholders with 
data (Akbaba-Altun, 2009). When looking at previous research, that failure is usually 
associated with the reasons related to individual, family and the environment has been 
observed (Arıcı, 2007a, 2007b; Klomegah, 2007; Özer & Anıl, 2011; Polat, 2009; Wang, 
2004). The fact that scientific research must be conducted problem-based leads researcher to 
detect mostly the negative conditions. However, identifying the reasons for success as well as 
failure is believed to guide students. Just as identifying the reasons for failure is considered 
important to abstain from it, identifying the reasons for success is considered important to 
provide students with the environment for success. Further, when the subject is failure, 
elementary and middle school students is usually the first thing that spring to mind. Failure 
addressing the school subjects, particularly mathematics, is one of the prevalent research 
topics. As for the universities, it is likely to see that there are students who are in a muddle 
even though they have a successful educational background and are placed in the departments 
which accept students with a high score. Contrary to this, there may be students who increase 
their success. This study is noteworthy in terms of contributing to identifying university 
students’ success and failure in their university education life. 

From another perspective, even though success and failure are compared by means of 
quantitative measurement, individuals’ own perceptions can also be regarded as a measure. 
That is, one of two individuals who has the same success average might describe himself as 
successful, the other one as unsuccessful. This study is also considered noteworthy in terms 
of identifying students’ perceptions of success since whether students are successful is 
discussed according to their own perceptions. In other words, individuals were asked if they 
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regard themselves as successful or not and in accordance with their answers, the reasons were 
analyzed. In this sense, the aim of this study is determined to identify university students’ 
perceptions of the reasons for success and failure. With this purpose in mind, answers for the 
questions below were sought out.  

• What are “personal” factors that affect success according to university students? 

• What are “family” factors that affect success according to university students? 

• What are “environmental” factors that affect success according to university students? 

• What are “personal” factors that affect failure according to university students? 

• What are “family” factors that affect failure according to university students? 

• What are “environmental” factors that affect failure according to university students? 

2. Method 

2.1 Research Design 

Since this study aims to reveal the students’ experiences, the meaning of those experiences 
and the reasons for success and failure based on their own perceptions, phenomenological 
method was chosen as the research design. Phenomenology, a method of examining and 
identifying ontology of objects, seeks to answer the question of “what is real” (Baş & 
Akturan, 2013; Creswell, 2007). Phenomenological studies focus on the phenomena that are 
noticed but do not have a profound and an elaborate insight (Mayring, 2000; Taylor and 
Bogdan, 1984). 

2.2 Participants 

The sample of this study consisted of 34 sophomore students of a department at a university. 
While determining participants, one of the purposive sampling methods, criterion-sampling 
technique, was used. The main principle of criterion sampling is to study all situations which 
correspond to a series of predetermined criteria (Yıldırım & Şimşek, 2011). In this sense, the 
criterion in this study is that besides studying in the same department and the class, the 
students have taken the same lessons so far. Briefly, that their university education life is 
similar is determined as the criterion. Table 1 presents the features of the participants. 
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Table 1. Some information about sample group 

 Participants CGPA Gender 

The participants who consider  
themselves as “SUCCESSFUL” 

Participant 1 2.13 Female 

Participant 2 2.22 Female 

Participant 3 2.50 Female 

Participant 4 2.57 Female 

Participant 5 2.82 Female 

Participant 6 2.86 Female 

Participant 7 2.87 Female 

Participant 8 2.92 Female 

Participant 9 3.02 Female 

Participant 10 3.03 Male 

Participant 11 3.08 Female 

Participant 12 3.15 Female 

Participant 13 3.15 Female 

Participant 14 3.25 Male 

Participant 15 3.43 Male 

Participant 16 3.50 Female 

Participant 17 3.62 Female 

Participant 18 3.69 Female 

Average CGPA - 2.98 - 

The participants who consider  
themselves as “UNSUCCESSFUL” 

Participant 19 2.16 Female 

Participant 20 2.18 Female 

Participant 21 2.22 Male 

Participant 22 2.33 Male 

Participant 23 2.37 Female 

Participant 24 2.38 Female 

Participant 25 2.41 Female 

Participant 26 2.47 Female 

Participant 27 2.51 Female 

Participant 28 2.53 Female 

Participant 29 2.60 Female 

Participant 30 2.63 Female 

Participant 31 2.66 Female 

Participant 32 2.78 Male 

Participant 33 2.91 Female 

Participant 34 3.11 Female 

Average CGPA - 2.51 - 

CGPA: Cumulative Grade Point Average 
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As can be seen in Table 1, while 18 out of 34 participants (52.9%) consider themselves as 
successful, 16 of them (47.1%) as unsuccessful. Among the participants who consider 
themselves as successful, the score of the one who has the lowest CGPA is 2.13 whereas the 
score of the one who has the highest CGPA is 3.69. The average of these 18 students’ CGPA 
is 2.98. Among the participants who consider themselves as unsuccessful, the score of the one 
who has the lowest CGPA is 2.16 while the score of the one who has the highest CGPA is 
3.11. The average of these 16 students’ CGPA is 2.51. Three (16.7%) of the participants who 
consider themselves as successful are male, 15 (83.3%) are female. Three (18.7%) of the 
participants who consider themselves as unsuccessful are male, 13 (81.3%) are female. In 
total, six (17.6%) of the participants are male, 28 (82.4%) are female. 

2.3 Data Collection 

Data was collected with the listing questions, developed by the researcher, which took place 
in the semi-structured interview form. Listing questions are beneficial considering that they 
enable the answers of open-ended questions to be presented in an order (Büyüköztürk, Kılıç 
Çakmak, Akgün, Karadeniz, & Demirel, 2012). After literature review, three questions 
regarding the factors (personal, family and environment) which affect success and three 
questions regarding the factors (personal, family and environment) which affect failure, six 
questions in total, were designated. Data collection tool was designated in the way that the 
participants were asked whether they consider themselves successful or not first, the ones 
who gave the answer ‘Yes’ were asked further questions related to the reasons for their 
success, the ones who gave the answer ‘No’ were asked further questions related to their 
failure. These questions were shared with four domain experts afterwards. According to the 
feedback given by the experts, the questions were revised in such a way that they can be more 
intelligible; thus, content validity is ensured. Then, this data collection tool was applied to 
three students in order to confirm that the questions were understood in the correct way; thus, 
reliability is ensured. Moreover, the researcher avoided expressing his own opinion, assured 
the participants about data not to be used for other purposes apart from this study and 
provided exact quotations of some participants’ answers, which contributed to the reliability 
and validity of the study. 

2.4 Data Analysis 

One of the qualitative data analysis techniques, content analysis was used. Content analysis is 
to gather similar data within the frame of certain themes and contents and to interpret the data 
by organizing it so that readers can understand (Yıldırım & Şimşek, 2011). Themes and 
subthemes were set and with the help of exact quotations of some participants’ views were 
presented. For the privacy of the participants, since revealing their names is not appropriate, 
they were given a number while quoting from them. In order to ensure reliability, the 
researcher and a domain expert coded their views separately. The researcher and domain 
expert’s coding was calculated based on Miles and Huberman’s 
Concensus/Concensus+Dissensus formula (1994). The reliability of the study was calculated 
as 0.91. Therefore, the study was accepted as reliable. 
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3. Results 

The findings obtained from the participants’ views related to the questions asked in the study 
are presented in the tables below. While reporting findings, two headings were identified as 
the findings about the reasons for success and the findings about the reasons for failure. 

3.1 Findings about the Reasons for Success 

First, the findings about the reasons for success according to the participants who consider 
themselves as successful are introduced. Table 2 presents the findings about one of the 
research questions, personal factors, for success. 

 

Table 2. Students’ views about the reasons for success as personal factors 

P
er

so
na

l F
ac

to
rs

 

Subthemes Students’ views f 

Motivation 

I study thinking that I will have a profession in the future 1 

I study because I have fear of failure 1 

I study to prove myself 1 

I study thinking that I will be rewarded for my effort 1 

I study because I want to serve as a model for people 1 

I study to improve the quality of my life 1 

I study because I want to contribute to my family 1 

I study because I want to serve my country 1 

I study because I have fear of disappointing my family 1 

I study because I want to be successful 2 

I study because I want to be a generalist 1 

I want to have knowledge in every field 1 

I have desire to study 1 

I give importance to my lessons 1 

I study in order to get over being homesick 1 

I want to be the best among my friends 1 

I always want the best of all 1 

I love my department 1 

I want to be a teacher who leaves students with an impression 1 

I want to know the information I obtain by heart 2 

I love researching 1 

I love to improve myself 1 

I love to enhance myself with new knowledge 1 

I want to be a role model for my siblings 1 

I think my family will be happy if I do well for myself 1 

I study more lest my scholarship will be discontinued 1 

Positive comments I received when I passed the university exam 1 
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Personal Traits 

I am tenacious 6 

I am ambitious 2 

I am determined 1 

I am jealous 1 

I am disciplined 1 

I make right decisions 1 

I am eager to learn 2 

I am calm 2 

I stay away from stress 1 

I have high concentration 1 

I do not compare myself with anybody 1 

I never act impulsively 1 

I trust myself 1 

I am responsible 3 

I am social 1 

Studying Strategies 

I study regularly 1 

I have a balanced diet 1 

I sleep on time 1 

I have my own studying style 1 

I know what and when to study 1 

I keep up with the innovations and developments in my field 1 

I study what I learn by understanding the logic behind 1 

I listen to the lesson carefully 3 

I review the lessons regularly 3 

I study for the exams beforehand 1 

I love to study 3 

I study curiously 1 

I comment and evaluate while studying 1 

I study vocally 1 

I focus on every single sentence in the subject I study 1 

I visualize what I study 1 

I do my homework meticulously 1 

 

When looking at Table 2, that the personal factors of the participants who consider 
themselves as successful can be grouped in three subthemes is observed. These are 
“motivation”, “personal traits” and “studying strategies”. When evaluated as a whole, 
participants put forward several reasons related to personal factors. Under the motivation 
subtheme, the statements “I study because I want to be successful” and “I want to know the 
information I obtain by heart” stand out. Under the personal traits subtheme, the emphasis on 
the statements “I am tenacious”, “I am responsible”, “I am ambitious”, “I am eager to learn” 
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and “I am calm” stands out most. When looking at the studying strategies subtheme, the 
statements “I listen to the lesson carefully”, “I review the lessons regularly” and “I love to 
study” play a part. At this point, the views of some participants are as follows.  

Participant 4: I think I am successful because I want to know the information I obtain by 
heart. 

Participant 17: I think tenacity and desire are definitely two factors that trigger me. 

Participant 5: I listen to the lesson carefully; I understand the content during the lesson. This 
has a great impact on my success.  

The findings about the other question of the research, family factors, are presented in Table 3. 

 

Table 3. Students’ views about the reasons for success as family factors 
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Subthemes Students’ views f 

Family Support 

My family is always there for me 12 

Especially my mother supports me 2 

Especially my father supports me 2 

My family trusts me 3 

My family cares my opinions 2 

I study in the city where my family lives 2 

My family always motivates me 1 

Family Budget My family has a low-income 2 

Family Expectations 

I study in the city where my family lives 2 

My family wants me to study 1 

My family wants me to be in good conditions 1 

 

When looking at Table 3, it is seen that the family factors of the participants who consider 
themselves as successful can be grouped in three subthemes. These are “family support”, 
“family budget” and “family expectations”. Under the family support subtheme, participants 
mostly stated “My family is always there for me” and “My family trusts me”. As for the 
family budget subtheme, the statement “My family has a low-income” takes place. Under the 
family expectations subtheme, “I study in the city where my family lives” is the most stressed 
statement. At this point, the views of some participants are as follows.  

Participant 14: My family is always there for me. My family always supports me to get on my 
feet financially with the help of a good education.  

Participant 10:  That my family has a low-income makes me feel that I have to be successful. 
My parents always tell me that I have to be successful.  
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Table 4 presents the findings about the other question of the research, environmental factors.  

 

Table 4. Students’ views about the reasons for success as environmental factors 
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Subthemes Students’ views f 

Facilities 

Dormitory facilities are good 6 

University facilities are good 5 

I have a place to study alone 1 

I can make plans and execute them as  

I wish since I live in my own house 
1 

Social Circle 

I have a good social circle 5 

I have a limited social circle 1 

My friends support me 2 

İnstructors 

My instructors support me 1 

My instructors are on students’ side 1 

My instructors motivates the students 1 

My instructors are understanding  1 

My instructors have student-centered lessons 1 

 

When looking at Table 4, that the environmental factors of the participants who consider 
themselves as successful can be grouped in three subthemes is observed. These are 
“facilities”, “social circle” and “instructors”. Under the facilities subtheme, participants 
mostly stated, “Dormitory facilities are good” and “University facilities are good”. As for the 
social circle subtheme, the statement “I have a good social circle” takes place. Under the 
instructors subtheme, there is not a specific statement that was expressed frequently but there 
are statements like “My instructors have student-centered lessons” and “My instructors are on 
students’ side”. At this point, the views of some participants are as follows.  

Participant 16: School and dormitory are two important places for success even though they 
are not like my family.  

Participant 7: I suppose the biggest factor is my social circle because we chat and produce a 
good few new ideas about both assignments and daily issues.  

Participant 10: My instructors carry out the lessons by getting the students involved.  

3.2 Findings about the Reasons for Failure 

Secondly, the findings about the reasons for failure according to the participants who consider 
themselves as unsuccessful are introduced. Table 5 presents the findings about personal 
factors for failure. 
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Table 5. Students’ views about the reasons for failure as personal factors 
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Subthemes Students’ views f 

Personal Attitudes 

I do not like my department 1 

I do not like the school subjects 2 

I cannot get used to school 1 

I do not like the environment at university 1 

I cannot get used to the city I am in 1 

Avoidance of Studying 

My social circle influences me 3 

I waste my time on my mobile 1 

I do not study regularly 1 

I graduated from distance education high school 1 

I study if my friends force me to do 1 

I sleep too much 1 

I underestimate the exams 1 

I am too lazy 1 

It is not my wish to study 1 

I overcome by languor 1 

I am indolent 1 

I cannot spare time to study 1 

Personal Traits 

I am obsessed 1 

I am not at peace with myself 1 

I do not have self-confidence 3 

I regard myself ineligible 1 

I lose my attention during the lesson 1 

I am too forgetful 1 

I have fear of being unsuccessful 1 

I have trouble in comprehension 1 

I get bored easily 1 

I do not enjoy life 1 

I feel anxious during the exams 1 

I have my personal problems 1 

I have trouble in communication 1 

 

As can be seen in Table 5, three subthemes related to the personal factors according to the 
participants who consider themselves unsuccessful are introduced. These are “personal 
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attitudes”, “avoidance of studying” and “personal traits”. When evaluated as a whole, 
participants put forward several reasons related to personal factors. Under the personal 
attitudes subtheme, the statement “I do not like school subjects” stands out whereas under the 
avoidance of studying subtheme, the emphasis on the statement “My social circle influences 
me” stands out most. When looking at the personal traits subtheme, it is seen that 
participants emphasized the statement “I do not have self-confidence” mostly. At this point, 
the views of some participants are as follows.  

Participant 22: I do not like school subjects. Since the theory and practice are different from 
each other, I cannot run the risk of studying.  

Participant 28: My friends do not study and they influence me.  

Participant 23: I think I do not have self-confidence.  

The findings about the other question of the research, family factors, are presented in Table 6.  

 

Table 6. Students’ views about the reasons for failure as family factors  

 Subthemes Students’ views f 
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Family Situations 

My family does not believe in me 1 

My family does not think that I am intelligent enough 1 

Being away from my family decreases my motivation 3 

My family does not want me to study 1 

I am not allowed to study at home 1 

My family does not accept the department I want to study  1 

My family does not support me 1 

Financial difficulties restrain me from focusing on success 1 

My family does not guide me 1 

 

When looking at Table 6, that the family factors of the participants who consider themselves 
as unsuccessful can be grouped in one subtheme, family situations. Under this subtheme, the 
statement “Being away from my family decreases my motivation” is the most emphasized 
one. At this point, the views of some participants are as follows.  

Participant 30: Being away from my family decreases my motivation. Therefore, I cannot 
achieve the success that I want.  

Participant 33: My family does not support or guide me.  

Participant 24: My family never wants me to go to school and study.  

The findings about the environmental factors are presented in Table 7.  
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Table 7 Students’ views about the reasons for failure as environmental factors 

 Subthemes Students’ views f 
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Instructors 

Instructors from other departments give lessons 1 

Instructors do not lead us in a correct way 1 

Instructors do not have communication with students 1 

Instructors are not fair 4 

Instructors do not value students 1 

Instructors do not provide high quality education 1 

Instructors provide rote learning 1 

Social Circle 
There is a communication problem among the students in the class 1 

I cannot get along well with my roommates 1 

Facilities  

There is block scheduling 1 

There is relative evaluation system 2 

There are not places like theatre hall 1 

I do not have internet access 1 

I do not have a place to study at the dormitory 4 

 

As can be seen in Table 7, three subthemes related to the environmental factors according to 
the participants who consider themselves unsuccessful are introduced. These are “Instructors”, 
“social circle” and “facilities”. Under the instructors subtheme, the statement “Instructors are 
not fair” stands out whereas under the social circle subtheme, there is not a specific statement, 
which was frequently expressed, but there are statements like “There is a communication 
problem among the students in the class” and “I cannot get along well with my roommates”. 
When looking at the facilities subtheme, participants emphasized the statements “I do not 
have a place to study at the dormitory” and “There is relative evaluation system” mostly. At 
this point, the views of some participants are as follows.  

Participant 25: I have a low GPA because of the curve system. I got low scores from the 
lessons that have high credits. The main reason is that some instructors favor some students.  

Participant 24: Everybody in the class has a different group of friends and they do not have a 
proper communication.  

Participant 26: It is hard to study at a small desk at the dormitory. I cannot study in limited 
areas.  

4. Discussion 

In this research, university students’ perceptions of success, failure, and the reasons for them 
were examined. At this point, it was aimed to reveal the reasons for success and failure in a 
general sense. The research is limited to 34 university students and the only data collection 
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tool was interview. Remarkable results emerged in this study where students’ views about 
success and failure were examined. The reasons for success and failure were grouped under 
three themes as personal, family and environmental factors. According to the results of the 
research, the factor that affects both success and failure most is personal. Similarly, Sezer 
(2016) also states that individuals consider the reasons for failure as themselves. Three 
subthemes, motivation, personal traits and studying strategies, were identified related to the 
personal factors for success. The fact that the students want to be successful, to know the 
information they obtain by heart, to prove themselves, to model for others and love to 
research is the key element of motivation. Personal traits such as being tenacious, ambitious, 
responsible, eager to learn and calm are also the reasons for success. Studying strategies such 
as listening to the lesson carefully, reviewing the lesson regularly and loving to study is 
considered as the reasons for success. When it comes to the personal factors for failure, three 
subthemes, personal attitudes, avoidance of studying and personal traits, were identified. 
Being influenced by the social circle, lack of self-confidence, forgetfulness, distractibility and 
dislike of the lessons are the key elements of failure.  

In parallel with the findings of the study, Kurt and Erdem (2012) suggested that individuals’ 
future expectations, personal traits and whether they adopt their departments or not affect 
success. Moreover, Gavcar, Ülkü, and Ekmekci (2001), Özer and Sarı (2009) emphasized that 
the students who adopt their departments become more successful. Aysan, Tanrıöğen, and 
Tanrıöğen (1996) also mentioned that lack of regular study, psychological problems and lack 
of the ability of time use are the personal factors for failure. While Dursun and Dede (2004) 
expressed that listening to the lesson carefully affects success, Rençber (2012) stated that 
class attendance affects success. Sayın and Gelbal (2014) reported that listening to the lesson 
carefully and studying in a disciplined way play an important role in success. This situation 
shows that student’s personal traits, studying strategies, attitudes and motivation are 
important factors for success and failure.  

Three subthemes, family support, family budget and family expectation, were identified 
related to the family factors for success. It was observed that family support; for example, the 
family is always there for the student, they always trust and motivate the student, is one of the 
major elements for success as well as the family’s low-income and the family expects the 
student to be successful. In addition, being away from the family, lack of family support and 
belief are among the reasons for failure. There are studies which prove that low-income is the 
reason for failure (Seven & Engin, 2008; Gavcar, Ülkü, & Ekmekçi, 2001). In this research, 
family’s budget is the reason for both success and failure. Although it seems like a 
contradiction, financial difficulties motivate some students whereas they make others lose 
their motivation. Hence, when looking at the previous meta-analysis studies, Liu, Peng, and 
Luo (2020) detected a relation between economic condition and success at an intermediate 
level while White (1982) claimed that there is a relation at a low level. Şirin (2005), who 
claims that he conducted the same research as White’s, suggested that there is a slight 
decrease in correlation. Besides, whether the student stays with the family or is away from 
the family is an important reason for success and failure. Some participants lay weight on the 
support of their mothers or their fathers as the reason for their success. This makes one think 
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that the attitude of the parents might be related to their education levels. There are quite a few 
studies proving that educated parents influence individual’s success positively (Anıl, 2010; 
Ural & Çınar, 2014; Bölükbaş, 2010).  

Three subthemes, facilities, social circle and instructors, were identified related to the 
environmental factors for success. Dormitory and university facilities, having a good social 
circle and support of instructors are among the reasons for success. As for the environmental 
factors for failure, the same three subthemes were identified; that is, facilities, social circle 
and instructors. The fact that instructors are not fair, there are communication problems in the 
class, there is not an appropriate place to study at the dormitory and there is relative 
evaluation system is regarded as the reason for failure. Since some students consider the 
dormitory where they stay as the reason for success while others as the reason for failure, it is 
thought that dormitory facilities can tell the difference. In other words, success depends on 
the facilities of the dormitory. Furthermore, the instructors who do not act fairly are 
considered as significant reasons for failure. Polat and Taştan (2009) detected a relation 
between trust and success at a high level. They stated that trust is an important explanation of 
success. Similarly, Özer, Dönmez, and Atik (2016) suggested that there is a relation between 
success and students’ trust towards instructors. In the same study, that social circle and 
accommodation are important elements for success and failure was observed. According to 
Şeker, Çınar, and Özkaya (2004), social circle has an effect on success; however, the place 
where students live during the university years has no effect on it. Seven and Engin (2008) 
emphasized that school’s inappropriate physical conditions bring failure. Sayın and Gelbal 
(2014) stressed that instructors’ level of competence, methods and strategies play a role in 
achieving success. These findings coincide with the ones presented above.  

When evaluated as a whole, this study illustrates that family, environmental and personal 
factors in particular have profound effects on student’s success. The students who took part in 
the research are assumed to be placed in their departments with a high score. In other words, 
those students were already successful when they first started university. Despite this, that 
some of them consider themselves as unsuccessful in forthcoming education years indicates 
that there may be other factors affecting their success after they start university. Therefore, 
students need monitoring and providing with both learning and accommodation facilities 
organized in accordance with their needs and interests after they are placed in university. One 
must remember that several students leave their families and try to study in different cities 
and one must not ignore that this separation may cause failure. As for the instructors, they 
must follow accountability criteria so that students can feel justice.  

The most remarkable point in the research is that there are students who consider themselves 
as unsuccessful even though they do have a high GPA and there are students who consider 
themselves as successful even though they do not have a high GPA. This situation shows that 
success is a relative concept. Successful students who feel unsuccessful must be monitored 
carefully and supported since they might have the purpose of being better. The success 
expectations of the students who consider themselves as successful but have low scores can 
be questioned. Misperceptions of these students can be corrected by conducting different 
scientific research in smaller groups with different methods.  
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By looking at the results of the study, some implications are presented below:  

• Further studies may be conducted in order to reveal students’ success and failure in 
different sampling groups.  

• Further studies may be conducted in order to monitor how university students’ success 
changes throughout their university lives.  

• Further studies may be conducted in order to provide different perspectives by 
investigating the reasons for success and failure based on the views of families and 

academics.  
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