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Abstract 

Recent advances in language teaching emphasize the integration of listening-speaking skills, 

reflecting the need for holistic instructional approaches. This paper investigates contemporary 

teaching methods that synergize these skills, addressing a gap in existing research that often 

isolates individual teaching strategies. Focusing on instructional techniques, the study aims to 

enhance communicative competence among language learners, particularly benefiting 
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pre-service lecturers. Utilizing a qualitative methodology, the research employs 

semi-structured interviews to gather insights into lecturers' pedagogical practices. Thematic 

analysis, facilitated by ATLAS.ti 24, is used to interpret the data. Key findings reveal that 

fostering student engagement and motivation, enhancing communicative and inclusive 

learning, and implementing real-world oriented teaching strategies are effective in integrating 

listening-speaking in Chinese language education for international students. These insights 

significantly contribute to the field of language education by advocating for innovative 

teaching techniques and suggesting future research directions regarding their long-term 

impact and integration into curricula. This study offers valuable implications for enhancing 

language learning outcomes). 

Keywords: language skills integration, teaching instructions, communicative proficiency, 

pedagogical innovation, qualitative research  

1. Introduction 

The global enthusiasm for learning Chinese has grown significantly, driven by the Chinese 

government’s initiatives and the establishment of organizations such as Confucius Institutes 

and the Chinese Proficiency Test (HSK). These efforts have not only promoted Chinese 

language education but also introduced cultural elements, providing learners with structured 

goals. Pathanasin (2022) identified China's 21st-century economic growth as a catalyst for 

advancing Chinese for Specific Purposes (CPS), emphasizing the practical value of Chinese 

language proficiency in meeting the global demand for multilingual capabilities. Similarly, 

You (2022) underscored the rising importance of learning English within the context of 

economic globalization, reinforcing the relevance of Chinese language education in today's 

interconnected world. Moreover, strategic initiatives such as the “Belt and Road” project 

have further fuelled the global interest in Chinese language learning by highlighting China’s 

expanding economic and cultural influence. 

Teaching methods in Teaching Chinese as a Foreign Language (TCFL) programs have 

evolved to enhance learners' listening comprehension and foster active participation. Several 

pedagogical approaches, including blended learning models, metacognitive strategies, 

extensive listening practices, and the dictogloss method, have been shown to improve both 

listening skills and self-efficacy among learners with diverse proficiency levels (Aminatun et 

al., 2021; Jiang et al., 2021; Milliner & Dimoski, 2021). In addition, the flipped classroom 

model, combined with audio-visual aids and focused training on segmental and 

suprasegmental features, has proven effective in promoting speech intelligibility and learner 

engagement (Febriani et al., 2022; Wu & Wang, 2021; Yenkimaleki & van Heuven, 2021). 

These diverse methodologies reflect the dynamic nature of TCFL instruction, addressing both 

cognitive and practical aspects of language acquisition to meet the varied needs of learners.  

1.1 Research Purpose and Question 

Given the importance of listening-speaking skills in TCFL, this study aims to explore the 

instructional strategies implemented by TCFL lecturers in listening-speaking classes. 

Focusing on these fundamental skills, the research seeks to examine how lecturers apply 
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specific methods and strategies to enhance student engagement and proficiency. The primary 

research question guiding this study is: How do lecturers implement teaching instructions in 

listening-speaking classes? By addressing this question, the study aims to provide valuable 

insights into current instructional practices, offering a foundation for developing more 

effective and contextually relevant teaching methodologies.   

1.2 Approaches to Teaching Chinese as a Foreign Language 

The teaching of Chinese as a foreign language involves diverse strategies that integrate 

classroom instruction with practical, real-world language use, as advocated by Zhang (2022). 

Central to these efforts is the continuous development of teachers and the enhancement of 

curriculum quality, as emphasized by Li (2022). Integrating cultural elements into language 

education is equally crucial in fostering linguistic competence, a perspective shared by 

Budiarta (2020). Additionally, He and Luo (2023) highlight the critical role of vocabulary 

acquisition in building comprehensive language skills. Additionally, Putinatr and Kiattikomol 

(2022) argue for the adoption of technology and affective learning approaches, underscoring 

the need for emotional engagement and digital tools to foster effective language acquisition 

and communication skills among learners. 

A review of the literature on instructional methods in Teaching Chinese as a Foreign 

Language (TCFL) highlights the importance of integrating listening-speaking skills in 

language classes. Oubibi et al. (2022) introduce a competency framework for pre-service 

TCFL teachers, emphasizing the need for technological, pedagogical, didactic, and social 

competencies. Shang (2022) explores the role of machine learning and the Internet of Things 

(IoT) in assessing English language teaching, suggesting that holistic evaluation methods can 

enhance proficiency measurement and guide TCFL instruction. Yin (2022) investigates how 

thematic language teaching influences multimedia design students’ listening-speaking skills, 

illustrating the value of diverse instructional strategies. Ahmed (2022) offers insights into the 

challenges faced by Kurdish EFL teachers in teaching listening-speaking, suggesting that 

tailored approaches are equally applicable to TCFL classrooms. 

Zhao and Lee (2022) emphasize that oral communication should remain central in tertiary 

EFL education, a concept transferable to TCFL instruction. Meadseena et al. (2023) highlight 

the use of audio-visual materials to enhance speaking skills, demonstrating the effectiveness 

of multimedia resources in engaging learners. Zhang et al. (2022) advocate for an integrated 

design of college English courses that leverages internet-based technologies, proposing that 

similar approaches could optimize TCFL teaching methods. These studies underscore the 

importance of comprehensive teacher competencies, technology integration, and multimedia 

resources, as well as varied instructional strategies to enhance language learning outcomes.  

1.3 Challenges and Future Directions in TCFL Education 

Despite growing interest in Teaching Chinese as a Foreign Language (TCFL), significant 

research gaps remain regarding critical pedagogical challenges. A primary concern lies in the 

prevalence of outdated, teacher-centred instructional methods that foster monotonous 

classroom environments. These traditional approaches often emphasize theoretical language 
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skills with limited focus on real-life application, creating a disconnect between what students 

learn in class and how they use language in practical settings. 

The lack of interactivity in conventional teaching techniques has been criticized for creating 

uninspiring learning atmospheres, which can diminish student engagement and hinder 

educational outcomes (Oviawe, 2020). Overreliance on teacher-centered instruction promotes 

passive learning and limits students' readiness for real-world communication, resulting in 

lower motivation and involvement (Biria et al., 2017).There is a growing call for innovative, 

project-based teaching frameworks that align theoretical instruction with practical 

applications. 

A particularly pressing gap in the TCFL literature concerns the teaching of listening-speaking 

skills, which are essential for effective communication but remain underexplored. Ahmed 

(2022) highlights the limited focus on these essential areas, indicating a scarcity of 

comprehensive research on effective Additionally, Meadseena et al. (2023) emphasize the 

practical challenges teachers encounter, particularly in managing large classes, which 

complicates efforts to provide individualized support for developing these skills. Maulana et 

al. (2020) further explores the efficiency of listening-speaking instruction, identifying barriers 

and inconsistencies in the effectiveness of existing teaching approaches.  

However, despite these advancements, there remains a significant research gap concerning 

the specific instructional strategies that TCFL lecturers employ in teaching listening-speaking 

skills. While various studies have explored general teaching methods and technological 

integrations, there is a lack of focused research on how lecturers implement teaching 

instructions to enhance listening-speaking competencies in the classroom. This gap is critical 

given that listening-speaking are foundational skills for effective communication in any 

language, and understanding the pedagogical approaches used can inform better teaching 

practices and improve learner outcomes. These studies underscore the need for focused 

research to address instructional gaps and enhance TCFL outcomes. 

2. Methodology 

This study employed qualitative research methods to explore the instructional practices of 

TCFL (Teaching Chinese as a Foreign Language) lecturers. The semi-structured interviews 

provided participants with the flexibility to express their perspectives, enriching the depth 

and quality of the research (Amir et al., 2021). These interviews offer meaningful insights 

while fostering a safe and comfortable environment for participants (Oliffe et al., 2021; 

Walton et al., 2022). In addition, qualitative descriptive research methods were employed to 

capture the informants' viewpoints on specific teaching interventions, emphasizing the 

importance of understanding participants' lived experiences and perspectives (Cordon et al., 

2022).  

The data collected through these interviews were analyzed using qualitative content analysis, 

a method well-suited for extracting nuanced insights from various phenomena, including 

educational practices and internet-based interventions (Engström et al., 2022). The 

adaptability of interview formats—ranging from face-to-face to remote interviews—further 
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facilitated diverse participant engagement across different contexts, including e-learning 

environments (Affouneh, 2022; Trate et al., 2020). This approach ensured a comprehensive 

understanding of TCFL lecturers' instructional practices, offering valuable insights into the 

challenges and strategies they employ in their classrooms. 

2.1 The Interviews 

The study involved ten lecturers, each with over three years of experience teaching 

listening-speaking courses to international students. A purposive sampling technique ensured 

that all participants held advanced educational qualifications (master’s or doctoral degrees) 

and possessed a strong foundation in instructional methodologies. These qualifications 

provided them with a strong foundation in instructional methodologies, enhancing the 

relevance of their insights. Additionally, the lecturers demonstrated openness and willingness 

to participate in the research when invited for interviews, further enriching the data collection 

process. The following table presents a summary of the participant details. 

Informant 

ID 
Gender Age Field of Expertise 

Years of 

Teaching 

Experience 

Educational 

Background 

A Male  30 Chinese Language and Literature  4 P.H.D 

B Female  28 Teaching Chinese as A Foreign Language  3 Master  

C Female  32 Linguistic  5 P.H.D 

D Female  40 Ancient Philology  12 P.H.D 

E Female  36 Curriculum and Instruction  8 P.H.D 

F Female  38 Principles of Education 9 Master 

G Female  29 Ancient Literature  4 Master 

H Female  31 Modern and  Contemporary Literature  5 P.H.D 

I Female  37 Teaching English as A Foreign Language 6 P.H.D 

J Female  34 English Language and Literature  9 Master 

2.2 The Interview Process 

Individual consent was obtained from each participant prior to the interviews, ensuring 

ethical compliance and respect for participants' autonomy. During the interviews, the 

researcher employed open-ended questions to encourage detailed responses. In addition to the 

initial questions, follow-up prompts were used to foster deeper reflection and elicit further 

insights. Examples of questions included: "What teaching methods do you employ in your 

listening-speaking Chinese classes?" and "How do you implement teaching activities with 

your students?". The interview process spanned approximately one month. While most 

participants preferred online meetings, one participant opted for an in-person interview at a 

school setting, demonstrating the researcher’s flexibility in accommodating participants' 

preferences. Audio recordings ensured transcription accuracy, and the interviewer 

documented personal reflections after each interview, including key insights and observations 
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on verbal and non-verbal behaviours. 

2.3 Data Collection 

The online interviews were conducted via Tencent Meeting, Qin and Yu(2022) 's research 

emphasizes that platforms facilitating collaborative learning, such as (which shares similar 

functionalities with Zoom/Google meeting), enhance students' social presence and group 

cohesion through features like screen sharing and open communication. Tencent Meeting is 

an online meeting platform that offers comprehensive features for remote meetings and 

learning. It provides real-time communication, instant messaging, screen sharing, and an 

interactive whiteboard, allowing it to simulate real-world teaching and meeting scenarios (Li, 

2024). Audio recordings were used to ensure transcription accuracy, allowing for precise 

representation of participants' responses (Bickton et al., 2022). In addition to recording the 

sessions, the interviewer allocated time after each interview to document personal reflections. 

These reflections included key insights shared by the participants and descriptive notes on 

both verbal and non-verbal behaviors. This reflexive process enhanced the depth of analysis 

by integrating observational nuances into the data interpretation 

2.4 Data Analysis  

The researcher manually transcribed all recorded interviews verbatim to ensure accuracy and 

completeness. A qualitative content analysis was conducted, involving an iterative coding 

process. Initial codes captured basic themes, which were later refined into more conceptual 

categories. This iterative coding approach facilitates a deeper understanding of complex 

issues by moving beyond surface-level observations toward more nuanced insights (Clark et 

al., 2022; Curran et al., 2022; Martin et al., 2022). Such an approach allows for the 

identification of underlying patterns and meanings, offering richer insights into diverse 

experiences. Although initially applied in contexts like gender transitions and detransition, 

this method's inclusivity expands the scope of analysis beyond vulnerability, fostering a more 

holistic understanding of participants' perspectives. To ensure credibility, the researcher 

employed member checking by sharing summaries of the findings with participants for 

validation. Transferability was addressed by providing rich descriptions of the context and 

participants. Dependability and confirmability were ensured through an audit trail of the data 

analysis process and reflexive journaling. 

3. Findings 

The study identified three core themes, each highlighting distinct aspects of the pedagogical 

approaches utilized. These themes align with the research questions, offering a 

comprehensive overview of the teaching instructions and their effectiveness. These strategies 

help mitigate issues such as monotonous classroom environments, reliance on outdated 

teacher-cantered methods, and the disconnect between theoretical language skills taught in 

class and their practical application in real-world contexts. 

3.1 Theme 1: Fostering Student Engagement and Motivation 

Through interviews with TCFL lecturers, the researcher explored strategies employed to 
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combat monotonous classroom environments. A prominent theme that emerged was the 

necessity of fostering student engagement and motivation through active participation. This 

approach includes facilitating student expression and establishing relevance in their learning 

experiences. Such strategies contribute to creating a dynamic and supportive classroom 

atmosphere, where students feel valued and encouraged to participate, thereby enhancing 

their overall learning outcomes. 

The theme of student engagement is underscored by various lecturers who highlight the 

importance of interactive teaching methods. For instance, Lecturer E emphasized the 

significance of activating student enthusiasm in listening-speaking classes: "For 

listening-speaking classes, I particularly focus on engaging students, activating their 

enthusiasm in class." Similarly, Lecturer J described how she promotes class engagement 

through targeted questioning: “After a listening exercise, I propose questions for students to 

answer. Even though only one student answers at a time, the whole class remains engaged as 

they support their classmates.” This interactive approach turns listening exercises into 

collaborative activities, allowing students to take ownership of their learning process. 

Lecturer I shared his positive perspective on fostering engagement by using techniques such 

as clapping and word chaining. He noted, “Clapping can stimulate their desire to raise their 

hands and speak. These methods are particularly effective in beginner classes, where students 

are still searching for their motivation.” Research supports the notion that promoting 

resilience, emotional support, and positive teacher-student relationships significantly enhance 

student engagement (Handa, 2020; Lobo, 2022; Romano et al., 2021). Building rapport and 

establishing connections with students are highlighted as effective strategies for maintaining 

active learning (Bo, 2023; Lobo, 2022; Reeve et al., 2020). 

Lecturer H emphasized the importance of patience and encouragement in facilitating student 

expression. She stated, “Let them speak however they want. Even if students can only 

express a few words or make mistakes, that is still progress.” She further noted, “Some 

students have studied Chinese for four years but are reluctant to speak. After four years, they 

should be willing to open their mouths. I tell them, ‘Come on, I'm waiting for you.’” Such 

encouragement is vital in motivating students to participate in class activities, especially 

those who may be less confident in their language skills. 

To foster collaboration, Lecturer H employs group assignments, implementing a system 

where groups share the same marks. She observed, “In some cases, you can’t directly tell 

students they must do their part. Instead, you should let them push each other indirectly.” 

This approach encourages students to hold one another accountable, facilitating internal 

motivation within the group. Lecturer G utilized a choice-based or yes/no approach to guide 

students who were reluctant to participate. He remarked, “Using this method encourages 

students to engage more actively.” This strategy underscores the importance of creating an 

interactive learning environment where students feel compelled to contribute. 

In her classes, Lecturer H ensures that every student has the opportunity to speak, balancing 

knowledge teaching with practical exercises. She explained her teaching structure: “I teach 

for 50 minutes, break for ten minutes, and teach another 50 minutes. During those 50 minutes, 



 Journal of Public Administration and Governance 

ISSN 2161-7104 

2024, Vol. 14, No. 2S 

http://jpag.macrothink.org 156 

I only speak for about 20 to 25 minutes, ensuring that students have ample time to express 

themselves.” This practice reflects her commitment to providing equal opportunities for all 

students to contribute, regardless of their proficiency level. 

Additionally, Lecturer E transformed the traditional roles of teacher and student by allowing 

students to perform in class. She noted, “The kids I’ve been teaching lately are keen on 

performing. I incorporate opportunities for them to speak up and act as teachers, which 

excites them and improves their learning efficiency.” This innovative approach not only 

enhances student engagement but also fosters a sense of ownership over their learning. 

Lecturer F integrated cultural elements into her teaching to engage students. She remarked, 

“In teaching activities, we might not strictly adhere to the textbook content. For instance, we 

include activities related to current topics, such as national holidays, every two to three weeks. 

Focusing on topics relevant to students' experiences makes these activities more engaging 

and meaningful.” 

From a career development perspective, Lecturer H highlighted the importance of language 

skills for students' future competitiveness in the job market. She asserted, “For university 

students, it's essential to convey that Chinese language proficiency is beneficial for their 

career planning. They need to understand that their engagement in listening-speaking classes 

is vital for their future development”. Overall, the findings from this study underscore the 

critical role of student engagement and active participation in enhancing the effectiveness of 

Teaching Chinese as a Foreign Language (TCFL) methodologies. 

3.2 Theme 2: Enhancing Communication and Inclusive Participation 

To address the challenges posed by antiquated teacher-centered methodologies, it is essential 

for lecturers to cultivate effective communication and interactive teaching strategies in 

Chinese listening-speaking classes. These approaches prioritize enhancing student interaction 

and communication skills, highlighting the overarching theme of fostering effective 

communication and interactive learning within educational environments. By integrating 

task-based strategies and promoting active participation, educators can create a more 

engaging and responsive classroom atmosphere. This focus on communicative competence 

and inclusion ensures that all students not only understand and utilize the language but also 

feel motivated to participate actively in their learning processes. Such an approach advocates 

for a multifaceted and dynamic teaching strategy that aligns with modern educational 

principles, employing varied methodologies to enhance students' communicative abilities. 

Lecturers implement task-based learning designed to promote the practical application of 

language skills through real-life tasks. For instance, Lecturer A remarked, "In terms of the 

teaching instructions, each class I have a specific task to assign to the students. One time, I 

asked them to use Chinese to discuss and make a travel plan in China and present it to the 

class. The students were very excited, and even those who were initially reluctant to speak 

participated." This illustrates how task-oriented activities can stimulate student engagement. 

Moreover, some lecturers prioritize teaching strategies that focus on developing students' 

communication skills. Lecturer A emphasized the significance of clear objectives: "After 
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thinking it over, I feel it's about making the objectives clear. Identifying the practical 

applications of the lesson's content helps students understand the context in which they would 

use the language. Clarifying objectives enables them to overcome comprehension barriers, 

such as grammar and vocabulary." This approach aligns with the principles of 

Communicative Language Teaching (CLT), which promotes meaningful interaction and 

student-centered communicative activities to enhance fluency and active listening skills 

(Ghafar et al., 2023). By fostering purposeful communication, CLT provides opportunities for 

authentic language use (Levine, 2004). 

Furthermore, some lecturers emphasize the importance of providing communicative tasks 

that encourage active participation. Lecturer H stated, "For those who love to speak, I give 

them communicative questions. Yes, it's still about getting them involved as much as 

possible." Others advocate for designing lessons that focus on enhancing students' 

communication abilities, prioritizing practical language use over grammatical accuracy. 

Lecturer I noted, "Different teachers might have varying focuses in listening-speaking. Some 

lecturers overemphasize grammar and sentence structure, which might not be conducive to 

developing students’ communicative skills. It would be better if lecturers focused on students’ 

practical communication abilities." 

This perspective is supported by research highlighting the significance of creating 

communicative instructional practices (Ortega-Auquilla & Pineda, 2019). Teachers who 

concentrate on enhancing students' communication skills effectively link language teaching to 

real-life experiences and actively engage students in the learning process, while clearly 

communicating lesson objectives (Anto & Coenders, 2019). Moreover, creating inclusive 

classroom environments where all students have opportunities to participate is crucial. One 

lecturer emphasized a balanced approach to student engagement, noting, "I encourage 

participation by first asking European and American students who are more willing to speak. 

After they respond, I let them pose questions to Korean students. This strategy engages the 

Korean students, as they may feel less nervous answering questions from their peers." This 

peer-based interaction fosters a supportive learning atmosphere. 

Finally, another lecturer advocated for incorporating diverse teaching methods to cater to 

different learning styles and preferences. Lecturer J stated, "The methods I use in each class 

vary. Sometimes, I come up with new ideas on the spot, adapting the class dynamically. 

Regardless of whether I use traditional or student-centred methods, all teaching instructions 

are based on students’ preferences and needs." This flexibility enhances student engagement 

and ensures meaningful participation. In brief, the findings underscore the critical role of 

interactive and communicative teaching strategies in enhancing student engagement and 

language proficiency in Chinese listening-speaking classes. 

3.3 Theme 3: Real-World Oriented Teaching 

This theme underscores the importance of real-world oriented teaching strategies in 

listening-speaking classes. It highlights how lecturers implement practical and engaging 

instructional methods. By immersing students in realistic or simulated situations—such as 

role-play, movie dubbing, and situational dialogues—lecturers create authentic 
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communication experiences that closely mimic real-life interactions. This approach 

emphasizes the necessity of practical language use, integrating real-life knowledge with 

textbook content, and addressing the communication needs relevant to everyday scenarios. 

Lecturers design and plan teaching activities with a strong focus on communication, utilizing 

contemporary topics and authentic materials to develop students' communicative skills.  

Additionally, the integration of real-world projects, hands-on experiences, and 

interdisciplinary activities has been shown to enhance classroom engagement, interpersonal 

skills, and overall academic performance (Mebert et al., 2020; Miller et al., 2019; Taylor & 

Hernandez, 2022). Some lecturers advocate for the immersion of students in realistic or 

dramatized contexts to enhance their listening-speaking skills. They believe that engaging 

actively with the language in these settings significantly improves fluency and 

comprehension through practice. As Lecturer B notes, "Role play is a very effective method. 

However, if there is a large disparity in students' proficiency levels, it can lead to low 

teaching efficiency and disorder. In a classroom where all students are at a similar level and 

progress uniformly, role play becomes an excellent activity." Lecturer E adds, "Functionality 

is key; for example, discussing weddings by having two boys play the bride and groom 

creates a positive impact."  

Similarly, Lecturer C emphasizes the importance of acting out texts and performing exercises, 

stating, "These are the methods I use most frequently." Lecturer H also highlights the 

effectiveness of video assignments, where students create stories based on topics relevant to 

their experiences. For instance, "We had a piece about unsuccessful communication with 

parents, and the students acted out the roles of parents, children, and neighbors.". Lecturer J 

reinforces this perspective, mentioning, "I often use communicative exercises like role-plays 

or group discussions.". In addition to these immersive activities, lecturers emphasize the 

creation of environments that foster deep engagement with the language. Lecturer J advocates 

for immersive teaching, arguing that effective language instruction does not solely rely on the 

teacher's proficiency: "When native Chinese teachers are sent abroad, they do not hire local 

teachers because they value native speakers' pronunciation, intonation, and cultural 

understanding."  

Lecturer E supports this by stating, "I primarily use Chinese during class, encouraging 

students to express themselves in the language, thus fostering their engagement." 

Furthermore, Lecturer G mentions the use of video clips as teaching materials: "I prepare the 

clips in advance, marking new vocabulary and structures without subtitles to immerse 

students in the language environment. After providing the audio, I let them guess what 

happens before showing the clips and proposing related questions.". Several lecturers assert 

that creating scenarios reflecting everyday conversations is vital for helping students practice 

practical language use. Lecturer D notes, "In my teaching, I frequently employ simulated 

dialogues, role-playing, and multimedia resources, such as images and videos, to enhance 

students' speaking and listening skills." Lecturer J further elaborates, "By simulating 

shopping and travel scenarios through real-life dialogues, I use audio materials to cultivate 

students' spoken language expression." 
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The lecturers maintain that teaching contexts should mirror real-life situations to facilitate 

natural language use. Lecturer J explains, "Our teaching methods are varied, and we often use 

a mix of approaches. For vocabulary related to listening, I incorporate translation, visual aids, 

or physical response techniques. Demonstrations also engage students effectively." Lecturer A 

emphasizes the importance of clear objectives: "Identifying practical applications of the 

lesson's content is crucial. Students must understand the context in which they will use the 

language, which helps them overcome barriers in comprehension, such as grammar and 

vocabulary." This process involves reinforcing input that allows students to practice and 

articulate sentences fluently, ultimately restoring the context of communication. 

Lecturers emphasize the necessity of integrating practical and realistic language use into their 

teaching. Lecturer H highlights the importance of preparing students for real-world 

communication scenarios, especially as they approach internships in Chinese-funded 

companies. She states, "While I primarily use textbooks, I continuously integrate new 

vocabulary relevant to real-life contexts. It's insufficient for students to rely solely on book 

knowledge; understanding spoken Chinese is crucial for their success." Additionally, Lecturer 

J notes, "The Mandarin presented in listening exams often differs from the natural tone and 

intonation used in everyday conversations, which may pose challenges for students." 

Moreover, several lecturers stress the importance of setting realistic expectations and 

ensuring that teaching goals align with students’ practical abilities. Lecturer H shares her 

approach: "Every year, after class, I ask students if they feel they have made progress. I 

encourage them to reflect on their improvements, no matter how small, to maintain their 

engagement." Lecturer E adds, "When students arrive in China, we focus on practical needs, 

such as shopping, which generates significant interest and motivation. Their real needs often 

outweigh their interest in cultural topics." Once foundational needs are met, students begin to 

explore deeper cultural themes. 

Identifying practical applications for language use is another crucial aspect of effective 

teaching. Lecturer A affirms, "After careful consideration, I believe that making learning 

objectives clear is essential. Students need to understand how to apply the language 

practically." Moreover, Lecturer H stresses the importance of connecting course content with 

contemporary topics: "After covering the main content of the course, I integrate current 

trends and vocabulary into our discussions, ensuring lessons remain relevant and engaging 

for students.".  

In summary, the findings of this study highlight the effectiveness of real-world oriented 

teaching strategies in enhancing students' listening-speaking skills in Mandarin language 

classes. Lecturers emphasize the importance of immersive and practical learning experiences, 

such as role-playing, situational dialogues, and the integration of contemporary topics. These 

approaches not only foster authentic communication but also ensure that lessons are aligned 

with students' real-life needs, thereby increasing engagement and motivation. By creating 

dynamic and context-rich learning environments, educators equip students with the language 

skills necessary to navigate everyday interactions and professional settings, ultimately 

enhancing their global competitiveness. 
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4. Discussion 

The study uncovered three central themes that highlight effective pedagogical approaches in 

Teaching Chinese as a Foreign Language (TCFL). Firstly, fostering student engagement and 

motivation emerged as a crucial strategy. Lecturers employed interactive teaching methods, 

such as targeted questioning and allowing students to perform in class, to create a dynamic 

learning environment. Techniques like clapping and word chaining were used to stimulate 

participation, especially among beginners. Encouragement and patience were emphasized to 

facilitate student expression, allowing learners to speak freely and make mistakes as part of 

their learning process. Collaborative assignments with shared marks fostered accountability 

and teamwork, while balancing instruction with practical exercises ensured that every student 

had the opportunity to contribute. Integrating cultural elements and focusing on topics 

relevant to students' experiences further enhanced engagement and made learning more 

meaningful. Highlighting the practical benefits of language proficiency for future career 

opportunities also motivated students to engage more deeply with the material. 

Secondly, enhancing communication and inclusive participation was identified as essential 

for overcoming the limitations of traditional teacher-centered methodologies. Lecturers 

cultivated effective communication by implementing task-based learning that promoted 

practical application of language skills through real-life tasks. Clear objectives were set to 

help students understand the practical applications of lesson content, enabling them to 

overcome comprehension barriers. Communicative tasks encouraged active participation, 

focusing on practical language use over grammatical accuracy. Creating inclusive classroom 

environments where all students had opportunities to participate was achieved by balancing 

engagement among students of different backgrounds and encouraging peer support. 

Incorporating diverse teaching methods catered to various learning styles and preferences, 

enhancing engagement and ensuring meaningful participation. 

Thirdly, the importance of real-world oriented teaching strategies was emphasized. Lecturers 

immersed students in realistic or simulated situations, such as role-play, movie dubbing, and 

situational dialogues, to create authentic communication experiences. These methods closely 

mimicked real-life interactions and emphasized practical language use. By integrating 

real-life knowledge with textbook content and addressing communication needs relevant to 

everyday scenarios, lecturers designed teaching activities with a strong focus on 

communication. Utilizing contemporary topics and authentic materials kept lessons relevant 

and engaging. Setting realistic expectations and aligning teaching goals with students’ 

practical abilities helped maintain engagement and motivation. Lecturers also stressed the 

necessity of preparing students for real-world communication scenarios, especially those 

relevant to their future careers. 

Real-world oriented teaching bridges the gap between theoretical knowledge and practical 

application. By integrating authentic materials and contemporary topics, lecturers enhance 

students' communicative competence. This approach supports the development of functional 

language skills necessary for real-life interactions (Savignon, 2018; Celce-Murcia et al., 

2014). Fostering student engagement and motivation through interactive methods has been 
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shown to enhance learning outcomes. Reeve et al. (2020) highlights that supportive teaching 

practices that encourage autonomy and active participation lead to increased student 

engagement. Similarly, Lobo (2022) emphasizes the importance of building rapport in the 

language classroom to foster a positive learning environment. By integrating cultural 

elements and relating content to students' experiences, educators can make learning more 

relevant, which is crucial for motivation (Dörnyei & Ushioda, 2021). 

Enhancing communication and inclusive participation reflects the principles of 

Communicative Language Teaching (CLT), which focuses on meaningful interaction and 

practical language use (Richards, 2020). Recent studies indicate that task-based learning and 

communicative tasks effectively develop learners' communicative competence (Ellis, 2019). 

Research has demonstrated that inclusive teaching practices that address the diverse needs of 

learners can lead to improved engagement and more equitable educational outcomes (Forlin 

et al., 2009). By accommodating different learning styles and promoting peer interaction, 

lecturers can enhance participation and learning outcomes (Bo, 2023). 

The emphasis on real-world oriented teaching strategies is supported by research advocating 

for the use of authentic materials and contexts in language education. Authentic materials 

have been shown to enhance learners' engagement and ability to apply language skills outside 

the classroom (Haryati et al., 2023). Incorporating contemporary topics and aligning teaching 

content with learners' real-world needs increase motivation and the relevance of language 

learning(Dörnyei & Ushioda, 2021). Overall, the study's findings reinforce the significance of 

adopting pedagogical approaches that are interactive, student-centered, and oriented towards 

practical communication skills. By aligning teaching practices with current educational 

theories and research, educators can effectively address the limitations of traditional 

methodologies and meet the diverse needs of language learners. 

5. Discussion 

This study has highlighted the diverse instructional methods employed by lecturers to 

enhance listening-speaking skills among international students in Chinese language classes. 

The findings underscore the critical role of fostering student engagement and motivation, 

enhancing communication and inclusive participation, and implementing real-world oriented 

teaching strategies. Lecturers utilized dynamic and flexible teaching approaches aimed at 

fostering active student involvement, accommodating diverse learning styles, and promoting 

comprehensive language skill development. 

By incorporating interactive features such as role-play, movie dubbing, task-based learning, 

and thematic approaches, lecturers created authentic communication experiences that closely 

mimic real-life interactions. These methods not only enhance students' practical language use 

but also bridge the gap between theoretical knowledge and real-world application. The 

emphasis on interactive and collaborative teaching fosters a supportive classroom 

environment where students feel encouraged to participate, thereby enhancing their 

motivation and engagement.  

The strategies identified in this study align with pedagogical theories that advocate for 
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student-centered learning and communicative language teaching. By focusing on practical 

communication abilities over grammatical accuracy and creating inclusive classrooms that 

cater to diverse learner needs, educators are employing methods that support meaningful 

interaction and learner autonomy. 

The findings have practical implications for Teaching Chinese as a Foreign Language (TCFL) 

educators and curriculum developers. Emphasizing student-centered methodologies can 

enhance engagement and proficiency among learners. Incorporating real-world contexts and 

interactive activities can effectively bridge the gap between theoretical learning and practical 

application, preparing students for real-life communication scenarios and improving their 

future academic and professional prospects. 

While this research provides valuable insights into current pedagogical practices, it is limited 

by a small sample size and focus on lecturers from specific contexts. Future research could 

explore instructional strategies across diverse educational settings and with larger participant 

groups to validate and expand upon these findings. Investigating the impact of technology 

integration and innovative teaching methods could further enhance TCFL pedagogy. Such 

exploration would contribute to the broader academic discourse on language teaching and 

offer guidance for educators seeking to refine their instructional approaches. 
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