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Abstract

During the Second World War, Finland fought twice against Russia and then against Germany.
Except for some exceptions, children’s everyday life and living surroundings changed
dramatically because of war. This study provides a multidimensional picture of the war
time happenings in Finland regarding elementary education. This study analyzed how
elementary education was arranged during the Second World War in Finland and how war
children described their life during the war. The data comprised former war-children’s
memories (N = 13) and supplementary archival sources and carefully selected, relevant
research literature of the time of Second World War in Finland. The archival sources included
letter copies and minutes of teachers’ meetings. The study showed that the patriotic ideals and
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strict demands on decency and industry were a salient, unquestionable part of children’s
practical lives in the war-time Finland.
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1. Introduction
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Germany tore into Poland on the Ist of September 1939 due to which France and Great
Britain declared war on Germany two days later. The Second World War had started. The risk
of war concerned Finland, too, and the situation of foreign policy with the Soviet Union grew
tense. During the Second World War, Finland fought the following Wars: The Winter War (30
November 193913 March 1940) was military conflict between the Soviet Union and Finland
which began with a Soviet offensive two months after the start of World War II and the Soviet
invasion of Poland. The Winter War ended on the Moscow Peace Treaty. The Continuation
War (25 June 1941-19 September 1944) was the second war against the Soviet Union. The
Lapland War (September 1944—April 1945) was fought between Finland and Nazi Germany
in Finland's northernmost Lapland Province.

How were children educated during the war time? There are a few Finnish studies of children
of war (Kavén, 2010, 2011; Knuuttila & Levola, 2000; Résinen, 1988) but those focusing on
elementary education during the war time are scarcer (Hopkins, 1989; Nurmi, 1989;
Paksuniemi, 2009; Syvidoja, 2007). The target period of this study is the war time in 1939—
1945 in Finland. Except for some exceptions, children’s everyday life and living surroundings
changed dramatically because of war (Latvala, 2006): Fathers went to the front and mothers
were busy with daily chores and serving the nation. Many families had to leave their homes
to find only home ruins at the time of their return. Some children were sent to abroad without
their parents and some of them returned but not all. Some children were orphaned as one or
both parents died during the war. (Kavén, 2010, 2011; Knuuttila & Levola, 2000; Résénen,
1988). In Finland, over 30,000 women were widowed and 50,000—60,000 children were
orphaned (Hiikio, 1996, Salmi, 1986). Mothers were responsible for rearing because fathers
were at the front (e.g., Kemppainen, 2006).

This study provides a multidimensional picture of the war time happenings in Finland
regarding elementary education. On the one hand, the official records and policies are
described. On the other hand, the reality is revealed through the memories narrated by those
who experienced the war and school during the dramatic era. As a conclusion, we will discuss
how the patriotic ideals and strict demands on decency and industry were a salient,
unquestionable part of children’s practical lives in the war-time Finland.

2. Method

The purpose of this article is to describe how Finnish children were educated during the war
time and how they perceive the hard period of their life. The following research questions
were set for this study:

(1) How was elementary education arranged during the Second World War in Finland?
(2) How do Finnish war children describe their life during the war?

The first research question is discussed in the light of the archival sources while the second
opens the life during the war years from the children’s point of view. Thus, the data comprise
former war-children’s memories and supplementary research literature on elementary
education during the war years. Thirteen children’s of war were interviewed. In this study,
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they are referred with fictitious names: Ann (b. 1942), Brigitte (b. 1938), Elizabeth (b. 1936),
Iris (b. 1940), Karen (b. 1937), Lena (b. 1941), Lisa (b. 1933), Matt (b. 1928), Oscar (b.
1938), Paul (b. 1933), Peter (b. 1935), Theresa (b. 1941), and Toby (b. 1940). All of them
were from northern Finland, the province of Lapland. All of them were ewvacuated during the
war and most of their parents served in front (fathers) or as lottas (lottas served in a Finnish
voluntary auxiliary paramilitary organization for women). Some of them lost their parent or
parents. In addition, some of their homes were destroyed during the war. The participants
shared memories of becoming separated from their families as a child or being orphans who
were sold to step-families, living in constant want, doing everything by themselves, and of
diseases, interruptions to studies, hard work and effort, war-time scarcity, and discomfort—all
these were part of their life (Purhonen et al., 2008). Although not all participants had
experienced all these miseries, they shared a similar experiential world (Edmunds & Turner,
2002; Manneheim, 1952; Purhonen et al., 2008).

\ Macrﬂthink Journal of Studies in Education

The participants were interviewed personally and the interview method was theme interview
(e.g., Hirsjarvi & Hurme, 2001). Common features were looked for from the interview data.
This study forms a part of a larger research that aims at constructing a holistic picture of
war-time childhood: What is childhood like in war and what factors enhance coping with
war?

Memory data make it possible to describe children’s life during the war from their point of
view. The interviewees reminisced, interpreted, and described their life (see Granfelt, 1998).
The data can be seen as talk about the past. Retrospection means also remembering, sharing,
contemplating, and situating one’s life as a part of the history (Portelli, 2006). Naturally,
research participants can select those events and issues that they want to share. They also can
omit some aspects that they consider irrelevant, do not want talk about for some reason, or
have simply forgotten (Silvasti, 2001).

Interviews were transcribed carefully and analyzed in the light of the pre-determined research
questions. Therefore, the analysis method was qualitative content analysis (Mayring, 2000;
Silverman, 2005). The interview data were supplemented by archival sources and carefully
selected, relevant research literature of the time of Second World War in Finland. The
archival sources included letter copies and minutes of teachers’ meetings.

This study was a continuum to Dr. Merja Paksuniemi’s (2009) doctoral research that focused
on Finnish teacher training at the beginning of the 20" century. The data were collected by Dr.
Paksuniemi and analyzed in cooperation from this select point of view within the research
group of Dr. Paksuniemi, Dr. Satu Uusiautti, and Prof. Kaarina Maitta. This study is a part of
our studies on this educational-historical theme (Paksuniemi, Méaittd, & Uusiautti, 2012;
Paksuniemi, Uusiautti, & Maittd, 2012a,b,c) at the University of Lapland, Finland.

3. Results
3.1 The Operation of Elementary Schools

War time affected elementary education and were found extremely difficult by the schooling
system. Education was provided anywhere possible depending on a situation (Kuikka, 2001).
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The National Board of Education gave directions to elementary schools how they should
arrange teaching in these exceptional circumstances (Da:2.). During the whole Winter War,
education was non-uniform and irregular. When the peace came, the situation got a bit better
but education was again interrupted due to the Continuation War (Paksuniemi, 2009). The
teacher training school that operated with the teacher training college of Tornio provided
teaching within the realms of possibility. Various buildings were rented from the city of
Tornio for this purpose. (Ca:3; Da:2.) Similar special arrangements took place in other
elementary schools of Finland and when the war was at its wildest the school system stopped
totally (Nurmi, 1989; Holsd, 2007).

During the Lapland War, the whole population of Lapland including their cattle was
evacuated at least near the mid-Finland or in northern Sweden. War years, thus, had stronger
effect in Lapland than in southern Finland. The number of children who went to school
decreased because 70,000 children were sent as war children in other Nordic countries. The
total number of war children was about a third of the school age children of Finland. A
majority of the population of northern Finland was evacuated in Sweden, including also
school age children. Several thousands of Finnish children stayed abroad permanently.
(Kavén, 1985; 2010; 2011; Knuuttila & Levola, 2000; Lagnebro, 1990; Résénen, 1988;
Salminen, 2007.)

The development plans for compulsory education were postponed in the 1930s because
during the war years, the school authorities focused on organizing and securing elementary
education (Holsd, 2007). The strengthening of the new pedagogical trends was interrupted as
Finland’s connections to the rest of the world went off and so did the school reform
(Paksuniemi, 2009).

Along the war the objectives of education changed and the significance of the national values
and the Finnish history became emphasized (Ho6lsd, 2007). For example, the teacher training
school that operated with the teacher training college of Tornio emphasized clearly the
strengthening of Finnish national identity and nationalism (Hc:1). Partly, the change was due
to the directions given by the National Board of Education and partly because of the
circumstances of that time: patriotic spirit, national solidarity, and volition to defend one’s
country were cherished at school (Hols4, 2007).

The aforementioned objectives were included in teaching of various subjects. In October
1941, the National Board of Education gave directions that schools should provide education
in civil defense (Da:3). School children’s physical shape was improved in PE lessons.
Writings in Elementary School Journals instructed teachers how to include civil defense in
physical education. For example, sufficient skiing skills were important for defense and
therefore, physical education had to be provided with military punctuality in schools (e.g.,
Piironen, 1941). Excursions in the woods by foot and skiing were given primary importance
along with downhill skiing and ball games. Scout running and orienteering were also
considered important for defense education (Pihkala, 1930).

Regional education was supposed to ignite and deepen pupils’ patriotic action. Christianity
was also included in education. Journals in the field published writings that highlighted the
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Finnish nationality and religion, and how to strengthen the national spirit during the war time.
Teachers advised their colleagues with various examples on how to cherish Christianity:
“morning and evening devotions are precious as they help children to cherish the reason for
payers and gratitude to God for everything they face” (Terds, 1945, p. 293).

Religious education also aimed at strengthening national spirit for example through learning
patriotic hymns. The archival data describe quite carefully how lessons proceeded. For
instance, one theme of a lesson of regional education was hands. Pupils were taught about all
joints and bones of hands and at the end of the instruction they were asked: “You all have
healthy hands. Who do you thank for it?” And as predicted, pupils answered “God”. (He:1.)
Several manuals of defense were published during the war years. They combine patriotism
and defense as a part of physical education. The emphasis on nationalism was manifested in
the insistence on knowing the Finnish soil and nature, the fathers’ legacy, religion, the Finnish
language, laws, and the Finnish literature and music. Likewise, national education was
highlighted. (e.g., Arto, 1941; Rautavuori & Karakoski, 1939; Valorinta, 1941; Nurmi, 1989).
Also children’s self-sacrifying effort for Finland was required: “Your life belongs to the
fatherland” (Valorinta, 1941, p. 2).

Making with hands became significant during the war. Pupils participated in voluntary work
for the nation. Indeed, people referred to school as work school because it taught necessary
life skills (Nurmi, 1989). Soon, this kind of action was organized into systematic activity as
the organization called the Youth’s Voluntary Work was established. Pupils would participate
in mushroom, berry, wood, and cone picking and do other useful work. Tasks were divided
into four groups: picking, farm and manufacture work, general helping, and saving activity.
In addition, activities included recreation, which meant for example youth camps and
voluntary work celebrations (The Youth’s Book of Work and Voluntary Work, 1944; Varjo,
1979). According to Syvéoja (2007), voluntary work was practice-oriented patriotic and civic
education. Finland was divided into voluntary work districts that were corresponding to
elementary school districts. Children participated in voluntary work according to their age
and skills.

3.2War Time from Children’s Point of View

The 1921 Act on Compulsory Education concerned all 7-12-year-old children and therefore,
all participants of this research, too. As was described in the previous chapter, citizens were
educated as well as possible even in the exceptional circumstances (Paksuniemi, 2009). The
social political position of the Finnish elementary schools was accentuated during the war.
The task of schools was to make children and the youth with defense skills. Teachers took
care of the organization of voluntary work and did their share in increasing the welfare of the
state and raising hard-working children. Matt remembered that patriotic acts were important
during the war:

People did things together without pay for the common good. For example, pupils went
to do voluntary work (small logs of wood) led by their teachers. No one questioned the
work but “we were happy to do it. (Matt)
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According to the interviews, school going set the pace for the interviewees’ life but war-time
childhood also meant starting to bear one’s responsibility. Children had to work because all
men of working age were in the war. Country girls and boys started to work gradually after
infancy: at the age of 5 or 6, many families started to teach children how to work.
Approximately at the age of 10-14, boys were big enough to do men’s work and girls were
expected to do women’s duties. Children grew into adults by working. Although at some
periods during the war, school attendance remained minimal (Tuomaala, 2008), the 1921 act
did, however, guarantee general right and civil duty to study.

Work and school filled war children’s lives. Oscar told how he and his grandfather had to do
men’s work at home:

I had to work before going to school. I woke up at five a.m. in the morning to work in the
cowhouse with my granny. In the winter, I had to take my sleigh and get tubful of snow
that was melted in a pot to be drinking water for cows. Of course, I had to light up the
stove. I had to spend evenings in the cowhouse too and during weekends, my grandpa
and I, we would pick up firewood. In the summer, we would make hay for the cattle.
(Oscar)

According to the interviews, adults were busy during the war and reconstruction years and
they did not have much time to spend with children. Oscar told that his life was filled with
daily chores:

I had to cook and do laundry. It was alright in the summer when you could do it on the
beach. We had sheep, reindeer, a horse, cows, and calves. I was busy with them. (Oscar)

No one had time to watch children. They just would run around there. Parents would
work. Children kept company to each other. (Lena)

Theresa had noticed the following: “I had the feeling that I won’t cope in life until I learn to
work.” According to the interviewees, children had to do household work but also work
outside home (Ann, Karen, Lena, Matt, Oscar, and Theresa). Simultaneously as the themes of
solidarity and diligent citizenship were emphasized at school, children learned them in
practice in their private lives too. According to the interviewees’ stories, the war-time
circumstances in childhood and the obligation to work had affected their lives. Lena said:

War-time conditions taught that life is not just a game. We learned to work, be
persevering and responsible. (Lena)

Oscar also highlighted tolerance:

I had to work and others’ help was really important. As adult, I have cherished this kind
of tolerance and helping and minding others. (Oscar)

Doing one’s share for the nation and helping fellow humans were part of children’s everyday
life at school and at home, and according to the interviewees, were internalized at an early
point of life. Children went to school and did the household work they could. Handicraft
skills were taught at school to help coping with scarcity and to teach citizens to be
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self-sufficient, economical, and useful. Indeed, being able to do with hands was important in
children’s lives and these skills were useful in practice.

Lisa talked about her countryside school where a soldier who had returned from the front
worked as a teacher. The man had been wounded and could not go back to the front. He
taught at the school and his wife taught handicraft. Neither of them were qualified teachers.

And I remember when [ was supposed to cut a hole in the cloth, to have a button hole,
and so I cut a round hole. And the teacher yelled like crazy, I had not heard yelling like
that in my life, because I had totally ruined the material. (Lisa)

During the war, there was lack of materials. Lisa thought that she had deserved the teacher’s
reproof. She still was irked because she had misunderstood the instruction and ruined the
material. In addition, Lisa remembered that lottas’ base was near to their school. Lottas taught
them how to do practical handicrafts, such as how to darn socks and patch clothes. During the
war time, order was maintained in schools through strict discipline. Therefore, Lisa being
reprehended by her teacher was not unprecedented but quite common (Valta, 2002).

Children used their skills in leisure, too. For example, Karen told:

Of course, whenever possible, we went to play. We would make dolls of rags because we
did not have any material. We would play with cone cows and of course, hide-and-seek
and tag. (Karen)

Ann’s memories showed the same:
We would make cows of cones and put them out to pasture to eat. (Ann)
Theresa had played house and the necessary equipment was found in the neighborhood:

The neighborhood where we lived had had horrible battles. There was that junk for sure.
I lugged a chunk of iron to be a stove. I did not know that was a support frame for a mine.
(Theresa)

There was a lack of everything during the war (e.g., Paksuniemi, 2009), including toys. If
children needed toys, they would prepare them by themselves, for example stilts for walking
on stilts and shop play where three leaves functioned as money. Ann continued:

We made a rag doll because we did not have any dolls bought from a shop. (Ann)

There was lack of food, too. The interviewees remembered (Ann , Brigitte, Elizabeth, Iris,
Karen, Lena, Matt, Paul, Peter, Theresa, and Toby) how the scanty food was divided and
counted carefully at home to make it suffice as many days as possible. Lisa told how her aunt
made her a sandwich to take with her at school. However, Lisa noticed that one of her friends
did not have any food and Lisa asked her aunt to make two sandwiches. She would give the
other to her friend. In 1943, the school had a hut where they started to prepare meals. Lisa
remembered:

And my aunt wondered why I did not gain weight although I had all these sandwiches! —
[At the school dining hut], they were really careful who was allowed to have the meal. I

91 www.macrothink.org/jse



ISSN 2162-6952

\‘ Macrﬂthink Journal of Studies in Education
A Institute™ 2013, Vol. 3, No. 1

had it only once when I did not have the packed lunch with me but this friend of mine
had meal almost every day. (Lisa)

According to the interviewees (Brigitte, Elizabeth, Iris, Karen, Lisa, Matt, Paul), they played
the Finnish baseball during PE lessons when there was no snow. The equipment for the game
were relatively affordable compared to for example skis. According to Vasara (1997),
baseball playing was a sport that supported defense. It developed skills that are needed in the
front: throwing and fast running. In addition, it taught discipline and initiative. Quite soon
after snow came, elementary school PE lessons included skiing. Paul’s home was located on
the opposite shore from the school. He would come to school by rowing a boat when there
was no ice, walked at the time of frost heave, and skied in the winter.

I remember that too when the snow would stick to the bottom of my skis and when I
finally arrived at school I had inches thick lumps of snow under my skis. And of course,
it was dark when I skied over the lake. I put my skis in the porch of the school to melt.
So, I skied a lot because we would also ski in the PE lessons! I sure was tried when I
finally got home! (Paul)

Iris’s family could not afford to buy skis and so her teacher lent skis to her:

And the teacher lent the teacher’s child’s skis and the skis were painted into yellow. I was
so embarrassed when everyone saw those garish yellow skis and now they were the
teacher’s child’s pair and that we did not have money to buy own skis. (Iris)

Pupils skid in the nearby country and how to move there. This was an important skill for
defense in case of a possible assault (Vasara, 1997). The importance of skiing was
emphasized in the Finnish teachers’ journal already before the war had started:

In the winter, you have an excellent chance to take children to ski on the white snow and
let them ski as much as they please. Every muscle get exercised, they gain more
muscular strength. For the defense, it is extremely important to teach skiing already in
primary schools. (Tuomisto, 1933, p. 170)

As the purpose was to build the common Finland, patriotic teachers considered they are
obliged to enlighten and educate other teachers.

Despite the childhood lived under the war-time circumstances, Ann, Brigitte, Elizabeth, Iris,
Karen, Lena, Lisa, Matt, Oscar, Paul, Peter, Theresa, and Toby had survived well. They left
the countryside quite early to work in bigger population centers, and some of them returned
their places of domicile, some stayed in cities. Everyone graduated in a profession and started
a family. Two became teachers, one as a forest engineer, two started their own businesses, and
two ended in nursing professions. Remaining six interviewees worked as self-employed
persons, such as farmers.

4. Discussion

War years slowed down the development of elementary education considerably. Connection
to the outer world was cut off and educational trends, for example reform pedagogy from
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Estonia, took the back seat. Order and discipline were preferred at school but also
socialization. The war years introduced a new situation to the whole school system. In some
parts of Finland, education continued but was interrupted in other parts because school
buildings served as accommodation and war hospitals. The war time affected teaching in
elementary schools because it had the mission for the common nation, Finland. Although
education was arranged irregularly during the war time, one very significant change took
place when the law on providing free school dining took effect in 1943. It was to secure
children’s physical shape. The law included a five-year transitional period but the law was
followed in some places regardless of the depression (Nurmi, 1989; Virta, 2001). The idea
behind the law was to secure citizens’ well-being at the time when there was lack of
everything, including food.

As the results showed, children had similar experiences that represent a common experiential
world. Because of the war, children had to do adults’ work more than they would have had to
during non-war time, along with their studies. Responsibilities filled their childhood.
However, children did not think work unpleasant as it was taken for granted that they had to
work. Some of them wanted to learn adults’ work because it meant survival in life (see also
Nare & Kirves, 2007; Tuomaala, 2008).

Children also learned to help and share with others for the common good. Honkasalo (2000)
had also pointed out that although the war caused fear, suffering, and broken dreams, it also
gave birth to communality among Finns which was emphasized both at school and homes
(see also Nére & Kirves, 2007). Although work and school had set the pace to the participants’
lives, they played whenever possible but the scarcity and lack of material was the reality:
children were taught to be economical (see Kemppainen, 2006; Nevala-Nurmi, 2006; Pukkila,
2008; Tepora, 2007; Tuominen, 2005).

Due to the emotional, physical, and economic insecurity that the war years brought into
children’s lives (Jensen & Shaw, 1993; Kemppainen, 2006; Latvala, 2006; Loughry & Eyber,
2003; Salminen, 2006), school and all activity that took place in schools provided order in
children’s irregular life. This study showed how the war time set clear demands on how
children should act and behave. They were expected to work hard and help regardless of fear,
losses, and drastic changes in their family life. This was also because of the common attitude
in the contemporary Finland as the young nation was just constructing its nationhood
(Anttonen, 1998). Schooling and school systems have proved repeatedly to be key devices for
the development and transmission of a sense of nationhood, or national identity, and
education system has been used as an important agency for defining precisely what form that
shared sense should take (Lowe, 1999). According to Field (1994), both the content and
structure of classrooms were changed to foster patriotism, community service, interest in
geography and history, and good citizenship traits.

When it comes to the interviews, we cannot be certain of the accuracy of the participants’
memories. However, we can be completely sure that they were children during the war time
and had experienced the war which made them eligible to talk about their experiences in this
study. Memories are experientially true to the one who remembers them (Passerini, 1989;
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Portelli, 2006). Thus, the researchers must be humble when obtaining the data, concludes
Leskeld-Kérki (2001). We can reach the past in a way the people actually experienced it.
Instead, memories reveal what are those events and experiences people find worth
remembering, sharing, and maintaining, and how they reminisce, interpret, and produce their
own histories.

Furthermore, Reinhart Koselleck (1992) has analyzed war experiences and features that mold
the consciousness of war and concludes how the direct experiences of war involve
consciousness that covers many dimensions: these are for example belonging to a certain
linguistic society; religious, world view, and ideological ideas; belonging to a political party;
gender, family background, and social, professional, and residential status. War experiences
become memories through a constant process in which the experiences are forgotten,
remembered, evaluated, renewed, and molded (Koselleck, 1992). Along the process,
experiences and memories become stratified and integrated in new kinds of combinations.
Therefore, memories as a research target have been taken with suspicious (Portelli, 2006)
because a memory represents one person’s perception and comes up after the events. A
human memory can twist, add, prettify, forget, and deliberately omit happenings. It was not
until the 1980s when historical research started to use memories (Ukkonen, 2002).

In this study, the interviewees’ memories complement the archival data in a rich manner
providing a vivid picture of the war-time childhood and education. The interview data also
showed how the themes emphasized in the curricula, regulations, and meetings were realized
in practice and how they appeared in children’s lives. In a study like this one, we are forced to
contend with multiple identities and multiple memories (Gillis 1994). Grosvenor (1999)
problematizes the interpretation of the past and nationality by saying:

Thus, ‘our’ sense of ‘our’ past and ‘our’ ability to comprehend ‘our’ future appear
increasingly uncertain. In short, ‘we’ are in an age where ‘we’ are less certain about who
‘we’ are (p. 240).

5. Conclusion

Children and their education across the world were affected by the war (see e.g., Bonte &
Musgorve, 1943; Cunningham & Gardner, 1999; Tuttle, Jr., 1993). According to Ichino and
Winter-Ebner (1999), European countries involved in World War II, children who were ten
years old during the conflict were significantly less likely to proceed into higher education.
And it was only after the World War II when elementary education started to expand in many
countries (see e.g., Benavot & Riddle, 1988; Simkus & Andorka, 1982; Sutherland, 1986).

Indeed, war-time and post-war education were also seen as an important means to enhance
national spirit among citizens (Cuban, 1993; Grosvenor, 1999). Even today, school history
traditionally has been regarded as the primary place in the school curriculum for students to
cultivate a sense of national identity and heritage (Foster, 1999). The emphasis on home land,
the national home, is crucial. For instance, Grosvenor (1999, p. 242) lists how much the word
‘home’ is rich in associations: Home sweet home, home is where the heart is, make yourself
at home, there’s no place like home, etc. War-time education was to lift up the national spirit
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and provide with defense skills. Teachers were expected to be moral leaders and David
Limond (2000) has pointed out that the move from moral to morale is brief and describes the
war-time situation and the teachers’ role in it.

The same concerned Finland, too. As the war years ended in 1945, a new society had to be
built in a situation where the direction was defined outside the country. Although peace
concluded, the war affected the life of the Finnish society and people for a long time
(Virrankoski, 1975; Jokipii, 1987). After the wars, the developmental plans for elementary
education were continued again, and indeed, several suggestions for the renewal of
educational system were made (Paksuniemi, 2009). At that time, Finland was strongly
agrarian and most of the Finns lived in the countryside. Therefore, it was considered relevant
to change the curricula of countryside schools as the purpose was to educate the whole nation
(Isosaari, 1973). Moreover, welfare was not just considered provision by the state but also
what people can do for each other, the goal was active, patriotic citizenship in all education
(see also Campbell, 2008; Milligan, Morretti, & Oreopoulos, 2004; Maéttd & Paksuniemi,
2011).

During the war years, the national spirit became a salient part of education in Finnish schools.
Children were raised to Christianity, diligence, and dutifulness: to be citizens who serve the
Finnish nation. This ideology had a strong basis already in the 1920s when the school system
was built to serve the independent nation. The educational ideal was a moral-Christian pupil.
Lutheranism emphasized willingness to be of service and obedience of authorities. Citizens
were considered the hope of the fatherland (Koski, 2001). Citizenship was thematized in
terms of education and enlightened citizens and it included a strong moral commitment to the
welfare of the whole nation (Anttonen, 1998; Satka, 1995). At the individual level, war
children represented the generation of structural changes and increasing educational
possibilities in Finland (1936-1955). Along the development, education was started to see as
means of personal growth and career development. Due to the active development of
elementary education and rapid industrialization of the Finnish society, the next generation (b.
1956 - ) could already perceive education and welfare as obviousness. (Roos, 1987). A
famous educational-sociologist J. P. Roos (1987) points out that education has a clear and
interesting effect in biographies. Likewise, this study showed the interconnectedness of the
war-time educational system and national interests toward its development with the war
children’s personal experiences.
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