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Abstract

Acculturation attitudes, referred to as “sojourner reactions to adaptation into new language
and cultural communities” (Culhane, 2004: 51), can be a predictor of translators’ level of
intercultural competence during educational sojourns. Intercultural competence, defined as a
“complex of abilities needed to perform effectively and appropriately when interacting with
others who are linguistically and culturally different from oneself” (Fantini 2006: 12), can
accordingly be a predictor of translation quality. To assess the actual relationship between
acculturation attitude and quality of translation of culture-bound texts, the current study was
conducted on 82 Iranian postgraduate students of Master of English translation at universities
in England. The East Asian Acculturation Measure (EAAM), developed by Berry (2001), was
adapted to assess translation students’ level of acculturation attitudes toward English culture.
Some news excerpts adopted from the British Broadcasting Corporation (BBC) were also
selected to assess the quality of translation of culture-bound texts. The analysis of Spearman
rank order correlation (rho) revealed the significant positive relationship between
acculturation attitude and quality of translation of culture-bound texts. The pedagogical
implications of the findings suggested encouraging and providing language learners with
opportunities to assimilate or integrate into the host country culture to be able to develop their
intercultural competence to an optimal level.
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1. Introduction

Language is culturally embedded: it serves to express and shape cultural reality, and the
meanings of linguistic units can only be understood when considered together with the
cultural contexts in which they arise, and in which they are used. In translation, therefore, not
only two languages but also two cultures invariably come into contact. In this sense, then,
translation is a form of intercultural communication. Over and above recognizing the
importance of the two larger macro-cultural frameworks, however, the translator must of
course also consider the more immediate ‘context of situation’ (House, 2015). Intercultural
competence, defined as a “complex of abilities needed to perform effectively and
appropriately when interacting with others who are linguistically and culturally different from
oneself” (Fantini 2006: 12), can be accordingly best developed in translators through
educational sojourns, defined as “periods spent abroad in a region where a target language is
used as a medium of everyday communication” (Culhane, 2004: 50). Effects of educational
sojourns are especially evident when the translators assimilate into the source language
culture adopting assimilation attitude of acculturation toward source language culture.
Therefore, acculturation attitudes, referred to as “sojourner reactions to adaptation into new
language and cultural communities” (Culhane, 2004: 51), can be a predictor of translators’
level of intercultural competence during educational sojourns.

Acculturation attitudes were presented in a model developed by Berry (1980) in which the
different ways that people acculturate is outlined. There are two major issues in this model:
the extent to which people tend to maintain their heritage culture and the extent to which
people tend to have contact with the people of the target society and adopt the culture of the
target society. The level of tendency toward either of these two issues leads to the adoption of
four acculturation strategies. These four acculturation strategies consist of assimilation,
integration, separation, and marginalization. Assimilation is the acculturation strategy in
which people do not tend to maintain their heritage culture but tend to have close contact with
the people of the target society and adopt the culture of the target society. Integration is the
acculturation strategy in which people tend to maintain their heritage culture and adopt the
culture of the target society and have close contact with the people of the target society.
Separation is the acculturation strategy in which people tend to maintain their heritage culture
but avoid adopting the culture of the target society and having contact with the people of the
target society. Marginalization is the acculturation strategy in which people neither tend to
maintain their heritage culture nor tend to adopt the culture of the target society and have
contact with the people of the target society (Sam & Berry, 2010).
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Table 1. Acculturation Strategies

Maintenance of Heritage Culture

+

Integration Assimilation
Adoption of Target Culture

Separation Marginalization

Language learners’ acculturation attitudes have been investigated in a number of studies. In
one study, Jiang et al. (2009) examined the effects of acculturation attitude on language
learners’ pronunciation and oral speaking proficiency. The participants of the study consisted
of a group of Chinese international students enrolled in a university in the United States. Data
were collected through the Stephenson Multigroup Acculturation Scale to measure
participants’ acculturation attitudes, a sentence reading task to assess pronunciation ability,
and a language proficiency interview to measure oral speaking proficiency. Findings of the
study suggested that participants were unanimously more immersed in their heritage culture
but varied on their acculturation toward American society. The degree of immersion in
American society contributed to participants’ speaking proficiency but did not contribute to
improvements in pronunciation. In another study, Cara (2010) explored acculturation
strategies of a group of ethnic Russian adolescents in Latvia two years before and three years
after the 2004 education reform as well as the relationship between the choice of
acculturation strategies and Latvian language knowledge and use. Knowledge of Latvian
language was assessed through a 3-item four-point scale questionnaire assessing speaking,
writing, and reading skills. Measure of acculturation strategy was also adopted from the
ICSEY project that assessed four acculturation strategies including assimilation, integration,
separation, and marginalization on a four-point scale. The findings of the study suggested that
integration was the most preferred strategy while marginalization was the least preferred
strategy in both years of the study. Furthermore, Latvian language knowledge and use were
positively correlated with assimilation and integration strategies but negatively correlated
with separation and marginalization strategies. Waniek-Klimczak (2011) also conducted a
study to investigate the acculturation attitudes of three Polish learners of English in an
educational sojourn in England following five years of residence in the target language
country. Data were collected qualitatively through an open-format questionnaire consisting of
items related to both language learners’ language experience and their acculturation strategies.
Findings of the study revealed that both assimilation and integration were adopted as
acculturation strategies by the three Polish language learners. Moreover, language learners
expressed that exposure to authentic culturally specific materials was more useful than formal
training they had received in English language classes. Rafieyan et al. (2014) conducted
another study to explore the acculturation attitudes of language learners on an academic
sojourn. Participants of the study consisted of a group of Iranian undergraduate students of
English during a semester-long academic exchange program in a university in the United
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States. Data were collected through an acculturation attitude questionnaire consisting of four
subscales including assimilation, integration, separation, and marginalization attitudes.
Findings of the study revealed that Iranian sojourners in the United States had a high level of
acculturation attitude toward the culture of the target language society. Taguchi (2015) was
the other researcher who investigated the relationship between language learners’ entry-level
cross-cultural adaptability and their gains in pragmatic competence in study abroad.
Participants of her study were a group of international students enrolled in a Japanese
language program in a university in Japan. Cross-cultural adaptability was assessed through
the Cross-Cultural Adaptability Inventory (CCAI) developed by Kelly and Meyers (1995). An
oral discourse completion test was also used to measure speech act production. The study
found that cross-cultural adaptability was significantly related to the development of
pragmatic competence. In their other study, Rafieyan et al. (2015a) investigated the
relationship between acculturation attitude and the ability to comprehend target language
implied meanings referred to as pragmatic comprehension. Participants in the study consisted
of a group of Iranian undergraduate students of English in universities in Australia. Data were
collected through a Likert scale acculturation attitude questionnaire and a multiple choice
pragmatic comprehension test. The findings of the study revealed a strong positive
relationship between degree of acculturation attitude toward target language culture and
pragmatic comprehension ability. Finally, Rafieyan (in press) conducted a study to explore
the relationship between acculturation attitude and the effectiveness of pragmatic instruction.
Participants of the study consisted of a group of postgraduate international students of
English at a university in Australia. Data were collected through a discourse completion task
developed by Bardovi-Harlig (2009) testing participants’ pragmatic competence and the
modified version of the East Asian Acculturation Measure developed by Berry (2001)
assessing their acculturation attitudes. The results of the correlation analysis revealed a strong
positive relationship between acculturation attitude and effectiveness of pragmatic
instruction.

The studies conducted so far have investigated either language learners’ acculturation
attitudes or the relationship between acculturation attitude and linguistic and pragmatic
competencies. There is, however, a dearth of research on assessing the relationship between
acculturation attitude and translation quality. Therefore, given the significance of possessing a
high level of intercultural competence on the quality of translation of culture-bound texts on
one hand and the significance of having a high level of acculturation attitude toward source
language culture during educational sojourn to develop intercultural competence on the other
hand, the current study seeks to investigate the relationship between translation students’
acculturation attitudes during educational sojourn and the quality of their translation of
culture-bound texts. In this respect, the research question to be addressed in the current study
is:

Is there any relationship between translation students’ acculturation attitudes and the quality
of their translations?

Accordingly the null hypothesis is:
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There is no relationship between translation students’ acculturation attitudes and the quality
of their translations.

2. Methodology
2.1 Participants

Participants of the study consisted of 82 (32 males and 50 females) Iranian postgraduate
students of Master of English translation at universities in England. They were all at the
second semester of their studies and had experienced living in England for more than six
months. A minimum of six months residence in the target culture was adopted as according to
the U-curve theory of adjustment and the concept of culture shock (Black & Mendenhall,
1990; Lysgaard, 1955; Oberg, 1960), during the first six months, referred to as the
‘honeymoon’ stage, expatriates are excited with the new and interesting aspects offered by
the host country and the feelings of being a tourist cannot be avoided (Black & Mendenhall,
1990). It is from the sixth months up to one year, referred to as the ‘crisis’ stage, that the
expatriates are expected to be more susceptible to the feelings of despair and the tolls of
adjusting become apparent (Copeland & Giggs, 1985).

2.2 Instruments

To assess translation students’ level of acculturation attitude toward English culture, the East
Asian Acculturation Measure (EAAM), developed by Berry (2001), was adapted. The
questionnaire consisted of 29 items with four subscales: assimilation attitude (items 1-8),
integration attitude (items 9-13), separation attitude (items 14-20), and marginalization
attitude (items 21-29). The items were based on a Likert scale ranging from strongly disagree
to strongly agree with values 1 to 5 assigned to them respectively. In this respect, the value of
1 was assigned to ‘strongly disagree’, the value of 2 was assigned to ‘disagree’, the value of 3
was assigned to ‘neutral’, the value of 4 was assigned to ‘agree’, and the value of 5 was
assigned to ‘strongly agree’. The original questionnaire had been designed for a group of
Asians including Chinese, Japanese, and Korean immigrants to America. In the adapted
version of the questionnaire, ‘Asian’ was replaced by ‘Iranian’ and ‘American’ was replaced
by ‘English’.

To assess the quality of translation of culture-bound texts, some news excerpts were selected
from The British Broadcasting Corporation (BBC) which is the public service broadcaster of
the United Kingdom. The criterion for selection of news excerpts was the existence of
abundant British cultural features. The researcher carefully reviewed current news on the
website of BBC and selected news excerpts which contained a large quantity of British
cultural features. Moreover, to avoid making the translation task tedious for participants and
consequently ensure that participants will focus on rendering a high quality translation of the
news excerpts to the best of their knowledge, the length of the selected news was kept within
a page limit (325 words).

To examine the validity of both instruments, content-related evidence of validity was used.
The researcher wrote out the definition of what he wanted to measure and then gave this
definition, along with the adapted acculturation attitude questionnaire and the culture-bound

148 www.macrothink.org/jse



ISSN 2162-6952

\ M acrothink Journal of Studies in Education
A Institute ™ 2016, Vol. 6, No. 2

text and a description of the intended sample, to two professors at a university in Iran who
were experts in the field of translation. The professors confirmed that the content and format
of both instruments were consistent with the definition of the variable and the sample of
objects to be measured (Fraenkel et al., 2012). To examine the reliability of both instruments,
a pilot study was conducted with 24 nonparticipant Iranian students of Master of English
translation at universities in England. The reliability coefficient of the adapted acculturation
attitude questionnaire and the culture-bound text assessed through Cronbach's alpha were
respectively 0.80 and 0.82.

2.3 Procedure

During the second semester of the academic year 2015/2016, 82 copies of the culture-bound
text to be translated were distributed among all 82 students of English translation
participating in the study. Participants were neither informed of the existence of the cultural
references of Great Britain in the culture-bound text nor alerted of the significant weight of
appropriate transference of these cultural references into the target language according to the
sociolinguistic and sociocultural features of the target language in assessing the quality of
their translations. Participants were given ample time to render a high quality of translation of
culture-bound text to the best of their knowledge and were allowed to use any type of
dictionaries they wished to use during the translation task. Immediately following the
completion of the translation task, 82 copies of the acculturation attitude questionnaire were
distributed among all of the participants. The participants were guided to answer each item on
the questionnaire by selecting the point on the scale which best reflected their attitudes
toward the idea expressed by the item. Again, they were given ample time to reflect on the
items and complete the acculturation attitude questionnaire. At the end, all translations and
acculturation attitude questionnaires were collected by the researcher and prepared for the
subsequent data analysis.

2.4 Data Analysis

To measure acculturation attitude of participants, descriptive statistics were used to describe
and summarize the properties of the data collected from the participants. Descriptive statistics
consisted mainly of mean and standard deviation. The acculturation attitude was represented
by a mean score on a 5-point scale, where 1 (strongly disagree) represented the minimum
score on the scale and 5 (strongly agree) represented the maximum score on the scale. The
overall mean score for each acculturation strategy determined participants’ level of attitude
regarding that specific strategy. The acculturation strategy which received the highest mean
score represented language learners’ acculturation attitude. For the purpose of correlation
analysis, higher values were assigned to the acculturation strategies which represented a
higher attitude toward target culture and lower values were assigned to the acculturation
strategies which represented a higher attitude toward heritage culture. In this respect, the
value of 1 was assigned to marginalization attitude, the value of 2 was assigned to separation
attitude, the value of 3 was assigned to integration attitude, and the value of 4 was assigned to
assimilation attitude.

To measure the quality of translations, two professors who were experts in the field of
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translation rated the quality of translations based on a 5-point scale ranging from ‘very bad’
to ‘very good’ with values 1 to 5 assigned to them respectively. In this respect, the value of 1
was assigned to ‘very bad’, the value of 2 was assigned to ‘bad’, the value of 3 was assigned
to ‘neither good nor bad’, the value of 4 was assigned to ‘good’, and the value of 5 was
assigned to ‘very good’. Quality of translations was assessed based on House’s (1977, 1997)
functional-pragmatic model which consisted of three steps: (1) the source text was analyzed
along the dimensions of Field, Tenor, and Mode. On the basis of findings on the lexical, the
syntactic, and the textual level, a text-profile was set up which reflected the individual textual
function; (2) the translated text was analyzed along the same dimensions and at the same
level of delicacy; (3) the source and translation texts were compared. An assessment of their
relative match was established: how the two texts were similar and/or different, given
differing linguistic and cultural constraints (Thuy, 2013).

To measure the degree of agreement between the ratings assigned by the two raters, the
inter-rater reliability was assessed through Cohen’s Kappa which is a measure of inter-rater
reliability used to measure agreement between two coders (Saldanha & O’Brien, 2014). The
analysis of Cohen’s Kappa would give a value between -1 and +1. The interpretation of the
values obtained through Cohen’s Kappa, according to Landis and Koch (1977), are presented
in Table 2. The inter-rater reliability assessed for the translations was 0.88 which, according
to the guidelines set by Landis and Koch (1977), indicates an almost perfect agreement
between the two raters. For cases which received different ratings, the raters discussed until
they reached an agreement.

Table 2. Interpretation of Cohen’s Kappa Values

Values Interpretation

Smaller than 0.00 Poor Agreement

0.00 to 0.20 Slight Agreement

0.21 to 0.40 Fair Agreement

0.41 to 0.60 Moderate Agreement

0.61 to 0.80 Substantial Agreement
0.81 to 1.00 Almost Perfect Agreement

To measure the relationship between translation students’ level of acculturation attitudes and
the quality of their translation of culture-bound text, Spearman rank order correlation (rho),
which measures the relationship between two variables when both variables are measured on
ordinal scales (Gravetter & Wallnau, 2013), was used. The size of the value of Spearman
correlation can range from -1.00 to +1.00. This value indicates the strength of the relationship
between the two variables. A value of 0.00 indicates no relationship at all, a value of +1.00
indicates a perfect positive correlation (as one variable increases, so does the other variable),
and a value of -1.00 indicates a perfect negative correlation (as one variable increases, the
other variable decreases) (Pallant, 2013). Cohen (1988) suggests a set of guidelines to
interpret the values between 0.00 and 1.00. The guidelines, which have been presented in
Table 3, apply whether or not there is a negative sign in front of the correlation value.
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Table 3. Strength of Relationship
Correlation Value Interpretation
0.10-0.29 Small Correlation
0.30-0.49 Medium Correlation
0.50 - 1.00 Large Correlation

The squared correlation (1), called the coefficient of determination, was then used to measure
the proportion of variability in quality of translation of culture-bound text that can be
determined from its relationship with acculturation attitude. Squared correlation would give a
value ranging from 0.00 to 1.00. Cohen (1988) has also suggested a set of guidelines to
interpret the values of squared correlation. The criterion for interpreting the value of squared
correlation, as proposed by Cohen (1988), has been presented in Table 4.

Table 4. Percentage of Variance Explained

Squared Correlation Value Interpretation

0.01 Small Correlation
0.09 Medium Correlation
0.25 Large Correlation

3. Results

Table 5 presents the descriptive presentation of acculturation attitudes of translation students
participating in the study. Descriptive data presented in the table consist of the number and
percentage of participants in each acculturation attitude. According to the descriptive data,
integration attitude accommodated the highest number of participants (58.53 percent) while
marginalization attitude accommodated the lowest number of participants (2.44 percent). As
the data show, the majority of participants (73.16 percent) were interested in source language
culture adopting assimilation and integration acculturation attitudes whereas the minority of
participants (26.84 percent) avoided source language culture adopting separation and
marginalization acculturation attitudes.

Table 5. Descriptive Presentation of Acculturation Attitudes

Acculturation Attitude Number of Participants Percentage of Participants
Assimilation 12 14.63
Integration 48 58.53
Separation 20 24.40
Marginalization 2 2.44

Table 6 presents the descriptive presentation of quality of translation of culture-bound text for
translation students participating in the study. Descriptive data presented in the table consist
of the number and percentage of participants for each translation quality. According to the
descriptive data, the majority of participants presented their translations of the culture-bound
text at an average and above level. As the data show, 36.59 percent of participants presented
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their translations at an above average level of quality (good and very good levels), 42.68
percent of participants presented their translations at an average level of quality, and 20.73
percent of participants presented their translations at a below average level of quality (bad
and very bad levels).

Table 6. Descriptive Presentation of Translation Quality

Translation Quality Number of Participants Percentage of Participants
Very Good 7 8.54

Good 23 28.05

Neither Good Nor Bad 35 42.68

Bad 17 20.73

Very Bad 0 0

Table 7 presents the results of Spearman rank order correlation (rho) analysis for translation
students’ level of acculturation attitudes and the quality of their translations of culture-bound
text. The first thing to consider in correlation analysis is the direction of the relationship
between the variables (acculturation attitude and translation quality). The data show that there
is a positive relationship between the two variables, that is, the higher the attitude toward
source language culture the higher the quality of translation. The second thing to consider in
correlation analysis is the size of the value of the correlation coefficient. This value will
indicate the strength of the relationship between the two variables (acculturation attitude and
translation quality). The value of correlation coefficient obtained in the analysis of Spearman
rank order correlation (rho) is 0.56 which according to the guidelines proposed by Cohen
(1988) to interpret the values of correlation coefficient suggests quite a strong relationship
between acculturation attitude and quality of translation.

Table 7. Correlation

Acculturation Translation
Attitude Quality
Spearman's rtho  Acculturation Correlation Coefficient 1.000 0.560**
Attitude Sig. (2-tailed) 0.000
N 82 82
Translation Correlation Coefficient 0.560** 1.000
Quality Sig. (2-tailed) 0.000
N 82 82

**, Correlation is significant at the 0.01 level (2-tailed).

To get an idea of how much variance the two variables (acculturation attitude and translation
quality) share, the coefficient of determination was calculated. This can be obtained by
squaring the correlation value. The coefficient of determination for the obtained correlation
analysis is 1> = (0.56)> = 0.3136 which according to the guidelines proposed by Cohen (1988)
to interpret the values of coefficient of determination suggests a large correlation coefficient.
To convert the value of coefficient of determination to ‘percentage of variance’, it was
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multiplied by 100, that is, r> = (0.56)*> x 100 = 31.36. This suggests that acculturation attitude
helps to explain nearly 31 percent of the variance in translation students’ quality of
translation.

4. Discussion

The study found that the translation students participating in the study were more immersed
in the source language culture than their heritage culture. The study also found that there is a
strong positive relationship between acculturation attitude and quality of translation of
culture-bound texts. Translation students who were more immersed in source language
culture adopting assimilation and integration acculturation attitudes presented their
translation of culture-bound text at a higher quality than translation students who were more
immersed in their heritage culture adopting separation and marginalization acculturation
attitudes. Therefore, the null hypothesis of the study which states that there is no relationship
between translation students’ acculturation attitudes and the quality of their translations is
rejected.

These findings can be explained through the fact that more exposure to source language
cultural features and contact with source language speakers can result in more gains in the
knowledge of cultural features of the source language and the subsequent ability to transfer
the meaning of source language cultural references to target language according to the
sociolinguistic and sociocultural rules of the target language. Translation students who were
more assimilated and integrated in the source language culture definitely had more
opportunities to immerse in source language culture and interact with source language
speakers to learn the sociolinguistic and sociocultural features of the source language than
translation students who were more marginalized and separated from the source language
culture. Consequently, they must have managed to develop their intercultural competence to a
greater extent and present their translation of culture-bound text at a higher level of quality.

These findings can be also explained through Schmidt’s (1990, 1995, 2001) noticing
hypothesis which states that “people learn about the things that they attend to and do not learn
much about the things they do not attend to” (Schmidt, 2001: 30). Translation students who
were more interested in learning the sociolinguistic and sociocultural features of the source
language society adopting assimilation and integration acculturation attitudes certainly
noticed and paid attention to the sociolinguistic and sociocultural features of the source
language society to a greater extent than translation students who were less interested in
learning the sociolinguistic and sociocultural features of the source language culture adopting
separation and marginalization acculturation attitudes during their academic sojourn.
Consequently, their noticing of and attention to the source language sociolinguistic and
sociocultural features must have led them to more gains in cultural knowledge of the source
language society and the application of their obtained knowledge to present their translation
of cultural references of the source language in more culturally suitable and sensible ways for
the target language readers.

The findings obtained in the current study are consistent with the findings obtained in the
study conducted by Rafieyan et al. (2014) who found that Iranian sojourners in the United
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States had a high level of acculturation attitude toward the culture of the target language
society. The findings obtained in the current study also support the findings obtained in the
studies conducted by Jiang et al. (2009) and Cara (2010) who found that language learners
who were more immersed in target language culture adopting assimilation and integration
acculturation strategies gained more target language knowledge than language learners who
were less immersed in target language culture adopting separation and marginalization
acculturation strategies. These findings are also in line with the findings obtained by Taguchi
(2015), Rafieyan et al. (2015a), and Rafieyan (in press) who found a strong positive
relationship between degree of acculturation attitude toward source language culture and
pragmatic competence.

5. Conclusion

The study revealed a significant positive relationship between acculturation attitude and
quality of translation of culture-bound texts. Translation students who were more immersed
in the source language culture adopting assimilation and integration acculturation attitudes
presented a higher quality of translation of culture-bound text than translation students who
were less immersed in the source language culture adopting separation and marginalization
acculturation attitudes. Therefore, language learners who are on educational sojourns should
be encouraged and provided with opportunities to assimilate or integrate into the host country
culture to be able to develop their intercultural competence to an optimal level (Rafieyan et
al., 2015a; Rafieyan et al., 2015b; Rafieyan, in press).

The study was limited in two ways. First of all, the study did not include participants of
several nationalities with varying cultural backgrounds to be able to generalize the findings to
translators of all nationalities. Secondly, the study merely followed a cross-sectional design
and did not include a cultural intervention to assess the level of cultural gains by participants
of different acculturation attitudes during their academic sojourn. Therefore, future studies
are recommended to include translation students of various cultural backgrounds during an
educational sojourn accompanied with a cultural intervention.
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